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Introduction

This publication is the result of the conference "Perspectives on language for
specific purposes (LSP) teacher training in Poland” ("Perspektywy ksztalcenia
nauczycieli jezykow specjalistycznych w Polsce”) held online in October 2020.
The conference aimed at initiating a dialogue on the status and future of LSP
teacher education in Poland. The publication contains texts by researchers
representing various research centres: the Pedagogical University of Krakow, Maria
Curie-Sklodowska University in Lublin, Jan Dlugosz University in Czestochowa,
University of Warsaw and Adam Mickiewicz University in Poznan. Research
results and individual experiences of representatives of various languagc
studies and specialisations from several universities gathered together resulted
in a multidimensional presentation of the LSP teacher training process which
made it possible to capture diverse visions of the development of this field
of education in Poland.

Training LSP teachers is a topical subject, taking into account the increasing
needs of the labour market, and particularly the need to employ language
studies graduates able to communicate in a language for specific purposes.
More and more often, such graduates work as LSP teachers or language trainers
at companies and international corporations (cf. Gajewska, Sowa, Kic-Drgas,
2020). The authors of this paper collection share their research and observations,
pointing to examples of good practices and solutions that can significantly
optimise the process of LSP teacher education.

This proceedings volume divided into three parts. It opens with a transcription
of a panel discussion that took place during the conference with the participation
of Prof. Magdalena Sowa, Prof. Elzbicta Gajewska, Prof. Jacek Makowski,
Prof. Aleksandra Matulewska and Prof. Aldona Sopata. The discussion is followed
by a research part consisting of three chapters. The book ends with four chapeers
containing Cxamplcs ofgood practice in Cducating LSP teachers.

The introductory panel discussion is intended to present many aspects of LSP
teacher education and mainly concerns the future of LSP teachers in Poland
and Europe. In their discussion, the panellists particularly focused on the place
which, in their opinion, LSP teaching should occupy in the language studies
curriculum. They also conferred the issues of preparing students to become
LSP teachers, developing the teaching content that should be included in the LSP
curriculum, as well as methods in LSP teaching. Since the discussion was
multithreaded, it constitutes an excellent introduction to the issues analysed
in the following chapters, concerning developing competencies and intercultural



communication, applying new technologies in teaching, development paths for
LSP teachers and more.

The next part of the proceedings begins with empirical texts. In the firsc three
chapters, the authors discuss basic issues in LSP teacher education (needs and
competencies analysis, learning outcomes). They present the latest research resules
in this area, from both the Polish and international perspectives.

The first chapter (The needs of LSP teachers in the preparation and implementation
of the didactic process. An attempt at diagnosis) focuses on the needs of LSP teachers.
Magdalena Sowa points out that the analysis of the needs of learners and teachers
is essential, constituting a starting point in creating an LSP course. The author
bases mainly on the results of the surveys conducted in the last five years among
LSP teachers in Polish technical and vocational schools, as well as on the analysis
of the structure of the Polish higher education system. The chapter ends with
a reflection on the competencies that graduates acquire in specific classes.

In Preparing a philologist for specialist communication: LSP teaching and specialist
translations, Elzbieta Gajewska points to the competencies of language studies
graduates and how these competencies facilitate carrying out tasks at a company.
The author compares language studies curricula in terms of practical LSP classes
and classes in specialist translation. The chapter is a reflection on the current
state of philological education in Poland and on the skills developed by graduates
of language studies.

In the chapter TRAILs project as a response to the needs in the field of LSP teachers'
education, Joanna Kic-Drgas and Joanna Wozniak present the resules of two-
year-long project work which involved examining the offer of LSP education
in language studies in Poland and Europe on the one hand, and the analysis
of LSP teachers' needs and development of a relevant standardised curriculum
on the other. In the theoretical part, the authors analyse the LSP teachers'
competencies and the speciﬁcity of their profession. They present the results
of the current offer of LSP teaching at Buropean universities and the results
of the analysis of the needs of teachers of foreign languages for professional
purposes. In addition, the authors discuss the model serving as the foundation
for the training programme developed in the TRAILs project and present
a sampie iearning module with its underlying icarning objcctivcs and 1carning
outcomes. The chapter combines theoretical considerations with proposed
practical solutions, examining the discussion on educating LSP teachers from
an international perspective.

The third part of the monograph includes specific solutions and their
implementation at the stage of education and professional work of LSP teachers.
The considerations start with a summary of issues related to the functions
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performed by LSP teachers. Further, the authors turn to the interdisciplinary
concept of dual studies and thus broaden the perspective of language studies.
The next two contributions contain examples of good practice in specific
LSP classes.

Jakub Przybyl discusses the competencies of an LSP teacher in terms
of choosing the content of classes (if no textbook with an appropriate profile
is available on the market), strategies and techniques for learning and teaching
specialist vocabulary, as well as the use of technology in the classroom. The author
focuses on the multi-faceted definition of functions performed by teachers.

Ma}gorzata Niemiec-Knas and Andrzej Skwara present an example of the dual
education model, an innovative approach in the Polish education market, and
discuss its effects on an LSP teacher and a graduate oflanguage studies. The article
describes the conditions for the establishment of this field of study, its goals and
the concept of economic language teaching grounded in a task-based approach.
The text is an important contribution to the discussion on the interdisciplinary
education of LSP teachers in Poland.

In the next chapter (Languages for specific purposes — challenges in teaching
at the example of German philology) Grazyna Strzelecka discusses LSP teaching
on the example of business German courses. The author deals mainly with
the issue of combining the teaching of specialist content with LSP teaching
(CLIL) and related teachers' problems.

LSP teachers have recently faced the need for online teaching. Based
on the example of LSP classes in Spanish studies, Izabela Kusicielek and
Leonor Sagermann Bustinza analyse proposals for the use of information
and communication technology (ICT) methods and tools for online learning
and present their assessment of these. At the same time, they point to difficulties
experienced by LSP teachers in the new educational reality.

This book is addressed to all interested in LSP teaching. It offers not only
information on the current Challenges faced by the teachers but also an inspiration

for their studies and the search for optimal solutions

Joanna Kic-Drgas

Joanna Wozniak
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Elzbieta Gajewska, PhD, Associate Prof. of the Pedagogical University of Krakow

A Romanist and head of the Department of Language Didactics and Distance
Learning at the Institute of Modern Languages at the Pedagogical University
in Krakow. Her main research interests include LSP in the broad sense (cheir
linguistic description and teaching), as well as changes in communication and
foreign language teaching resulting from new technologies. She co-authored
the monograph LSP, FOS, Fachsprache... Dydakcyka jezykow specjalistycznych.
Apart from research and translation, she also works with the teaching sector by
participating in national projects (coordinator of English for Specific Purposes
(ESP) part of‘Ma}opolska Educational Cloud) and international projects.

Jacek Makowski, PhD, Associate Prof. of the University of Lodz

A Germanist and head of the Department of German Linguistics at

the Institute of German Philology at the University of Lodz. He holds multiple
scholarships of the Deutscher Akademischer Austauschdienst (DAAD)

and is the initiator, manager and operator of the "Jezykowy barometr Lodzi”
("Linguistic barometer of Lodz 2020”) research project. His research interests
include foreign languages for specific purposes, foreign and specialist language
teaching methodology, sociolinguistics, institutional political communication

and modern business services.

Aleksandra Matulewska, PhD, Associate Prof. of Adam Mickiewicz University, Poznan
A legilinguist who works at the Institute of Applied Linguistics, Faculty

of Modern Languages, Adam Mickiewicz University, Poznan. She is a translator
and an expert member of the Polish Society of Sworn and Specialized
Translators — PT TEPIS. She also conducts training for the European
Parliament's Translation Department in Luxembourg, for the Association

of Polish Translators (STP) in Warsaw and the Polish Society of Sworn

and Spccializcd Translators TEPIS in Warsaw. Her research interests include
specialist Polish-English translations and LSP teaching methodology.

Magdalena Sowa, PhD, Associate Prof. of Maria Curie-Sktodowska University
A Romanist who works at the Department of Applied Linguistics

at the Maria Curie-Sklodowska University in Lublin. Her research interests
include language acquisition and foreign language teaching, particularly
teaching LSP teaching methodology.
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Aldona Sopata, PhD, Associate Prof. of Adam Mickiewicz University, Poznan

A psycholinguist and Germanist who works at the Institute of Applied
Linguistics, Faculty of Modern Languages, Adam Mickiewicz University,
Poznan. She is the Head of the Department of Research on Multilingualism.
Her rescarch interests include psycholinguistics, second language acquisition
in natural and institutional conditions, first language acquisition, early
school language education, early bilingualism of children, development

of multilingualism and foreign language teaching.
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Future of LSP teaching methodology (panel discussion transcript)

Aldona Sopata: What place should language for specific purposes (LSP)

teaching have in the curricula of language studies? Prof. Sowa, could you
please take the floor first?

Magdalena Sowa: Thank you very much. In my opinion, specialist language

AS:

teaching has found its place in philological education programmes.
For now, what has been left is probably just to consider its scope as

it is rather difficult to find a language studies department in Poland
whose curriculum does not include at least some LSP classes, whether
concerning translation, discourse analysis or terminological issues.

It seems to me that, depending on the university, the specifics of its
philologicai programme implcmentcd therein, its human resources, and
the possibility ofworking with business environment, LSP tcaching takes
placc in various ways and forms. So, when we are discussing LSP tcaching,
[ think there is certainly room for this type of content. On the other
hand, the volume and scope ofteaching will remain at the discretion
of each entity that builds its offer based on various internal and
external factors.

Although the teaching of specialist languages was initially an element
of specialisation or elective subjects with respect to the main curriculum
(at least this was the case at the Romance Philology of the Catholic
University of Lublin in the early 19905, which had one of the first
specialisations focused on learning French in economics and finance),
LSP courses now dominate the core of compulsory classes for each field
of foreign language (FL) studies. this trend is evident, already looking at
the level of didactic offer — in the very name of the field of study. In many
cases, it no longer contains the word "philology” (language studies),
even though it is carried out at an institute or department of philology;
instead, it refers to the subject of‘study (ic.a ﬁ)reign language),
toa specific field or profcssion. It is reflected in the educational offer
of the University of Opo]c, which includes Eng]ish for tourism and
Czech in the service sector. LSP teaching inevitably plays a central role
in the curriculum there if it does not fill it cntircly. I would say that
the educational, social, economic and geopolitical conditions of each
institution play a vital role in determining the place of LSP teaching
and that there is already space for it.

Thank you very much. Now I would like to ask Prof. Gajewska to refer

to Prof. Sowa's observation or the question in general.

Elzbieta Gajewska: [ will refer first to Professor Sowa's statement in a general

manner. As it happens, we frequently cooperate and write together

11
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AS:

content that we both agree with, and therefore, it is only natural that
[ often agree with my colleague. In order not to repeat one another,
for the purposes of this debate we have agreed that I will talk more about
LSP while Prof. Sowa will focus more on teaching and learning.

As I have just said, I completely agree with the previous speaker,
that is, I believe that the decision to incorporate LSP into the curriculum,
both in terms of the number and type of courses, should be entirely
at the discretion of university units as they can rapidly respond to labour
market changes. The demand for some professions is growing while
it is diminishing for others. This should be reflected in the langauge
for speciﬁe purposes offer presented to phi]ologists. Also, the geographie
location of university together with the economic situation of the region
affect the popularity of given foreign languages and some of their
professional varieties. This is yet another argument for the LSP curriculum
to remain an autonomous choice of each educational entity.

Should we focus on ensuring a significant presence of LSP in language
studies programmes? It cannot be denied that universities try to have
the best possible offer that will ensure the employability of cheir
graduates but also because they simply want students to enrol.
This means that they must meet the expectations of their potential
candidates. It scems to me that these expectations are now strongly
oriented towards good career prospects, i.e. stable employment with
a decent salary. This speaks in favour of expanding philological education
in such a way that it includes preparation for vocational communication,
and, consequently, makes it easier for graduates to find relatively
well-paid jobs in corporations. On the other hand, this work is often
associated with the aspects of corporate work that students tell us about.
They speak very openly about the inconveniences of such work,
e.g. the corporate routine. That routine was the reason why our graduates
who completed their bachelor's degree as valued corporate employees
and had signed contracts before having received their diplomas, asked me
if they could return to the university for the master's degree programme
upon meeting me in the street a year later. At that time, they found
the academic profile of education, which opens up broader perspectives
and offers more numerous and more attractive opportunities.
[t is therefore worth considering a variety of learning options
and staying flexible.
Thank you very much. May I now ask Prof. Makowski for a comment?
Do you agree with the previous speakers?

12
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Jacek Makowski: I completely agree with the stacement that certain decisions
should be made at the level of a given entity due to various sector-specific
aspects. There is no doubt that any kind of top-down disposition would
not serve students well. In the context of the "boom” in the cooperation
between business and universities related to the latter’s Third Mission',
as a German philologist, I have often heard students stating that
the university does not prepare them for their profession and delivers
redundant content.

On the other hand, it follows from my conversations with business
representatives that job applicants are not always Willing or motivated
to perform the tasks assigned to them well or to develop professionally.
Still, many persons are strongly motivated to grow and learn — and this
is where my observations and those of business representatives coincide.

As for the scope of the curriculum mentioned by Prof. Sowa,
the question should be raised of how we understand philological
education. Do we mean broadly defined classical philologies or rather
such fields of study as applied linguistics or linguistics for business?
Again, there is the problem of the language level of candidates, as
we can shape the curriculum for persons with a low level of language
competence completely differently than for individuals with a higher
level of competence. While the first edition of our Linguistics for
Business at the University of Lodz started at the Br level, the current
level of competence in the first semester ranges from Ao to Br.
Therefore, the discrepancies in the teaching content in the LSP course
programmes, e.g. the specialist language of logistics, will be significant
due to the language skills of the course participants. To sum up,
depending on the initial level of linguistic competence of the students
and the intended educational outpug, it is important to make learners
aware of all aspects of the characteristic features of a specialist language
(i.e. text genres or linguistic measures in communicative situations),
possibly Cxpanding the range of knowlcdgc areas within the course offer.
Foreign language training narrowed down to just one area seems to be

of less benefit to learners.

Third Mission: the engagement of higher educational institutions in relations with
non-academic communities and creating such relations as part of contribution
to social development. Conducted i.a. by making research results available

to the public and the popularisation of findings.

13
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AS: Thank you very much. Before I give the floor to Prof. Matulewska, let
me take advantage of the privileged position of the discussion moderator
and present the situation at Adam Mickiewicz University in Poznan,
specifically at the Institute of Applied Linguistics, and at other units.
Applied linguistics course was established with the aim of preparing
graduates to pursue various professions in the economy. I believe
that the turning point in the philological education at our university
was the survey on our graduates' further careers that we conducted
a few years ago. According to the survey results, most of them worked
in various outsourcing companies using the know]edge and skills they
had acquired in our fields ofstudy, not on]y in applied linguistics but
also in ones related to the forty languages that are taught at the Faculey
of Modern Languages. Most of the graduates, relying on the knowledge
and skills acquircd while studying, later take up Cmploymcnt in various
branches of business. In my opinion, the awareness of this fact affected
many academic teachers in our department. It is probably also the reason
why we pay more and more attention to LSP teaching. I'm giving the floor
now to Prof. Matulewska.

Aleksandra Matulewska: I thoroughly agree with my predecessor because
a philologist is not really a profession anymore — philological education
has become a competence. This is also reflected in the future careers
of the graduates. They often take advantage of the 3+2 system resulting
from the Bologna Process, allowing students to change their education
profile after completing their three-year-long bachelor's degree
programme. An increasing number of graduates of English language
studies, German language studies and applied linguistics decide to take
up a two-year master's degree programme at a higher vocational school
after comp]eting their first-level degree studies. We observe a dynamic
growth of interest in master’s degree programmes, for example,
at the Poznan School ofLogistics (Wyisza Szkota Logistyki; WSL).

The students themselves are looking for an opportunity to combine
cxtra]inguistic knowlcdgc with additional vocational training , as BA
students can find motivation to expand their non-linguistic knowledge
in other master's degree programmes in a completely different field.

AS: Thank you very much. Moving on, I would now like to ask about your
opinion on the competence of LSP teachers. In other words, how
should LSP teachers be trained so that they could face the challenges
of an educational market filled with people interested in such training?
Now I would like to ask Prof. Gajewska to speak first.

14
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Again, [ would like to say that in my opinion, this should be achieved
in many different ways. The words "educational market” appear
in the question — and this market is very diverse. [ wanted to go back
to what had already been outlined in the speeches of Prof. Sowa
and Prof. Matulewska. Firstly, let me address the popularity of LSPs
and specialist languages. This popularity translates into the availability
of teaching materials: sometimes there are plenty, sometimes they are not
available at all, in which case the teacher must develop them themselves,
which is a very laborious task. Another very important question
is whether the demand is 1arge enough for the course to be delivered
repeatedly or whether it will be a one-off course. All these factors
Collectively may lead to three scenarios. The first scenario is an ideal one:
the 1anguage is popular, there are a lot oftcaching materials and rclativcly
lictle effort is required from the teacher. In the second scenario, there are
no didactic materials or they are scarce but the course runs repeatedly,
as in the case of non-standard LSP teaching at a technical university
or a vocational school. And there is the third scenario with a one-oft
language training designed for an atypical target group.

Each of these educational scenarios requires slightly different
skills from the teacher, and consequently, involves that an emphasis
is put on slightly different individual competencies in the process
of the teacher's training. Let us dwell on one aspect here. We will
probably proceed to have a detailed discussion on the teacher's
competencies later, but I would like to point to a fact that is not
mentioned often: it is difficult to demand from a specialist language

"12 [t seems to me that we should crain

teacher to be like "Strongwoman
such a teacher, to realistically assess the amount of work in relation

to the expected benefics. As the substantial workload of LSP teachers was
also mentioned by other speakers, I would like to call for such training
for the profession which ensures that LSP teachers are not ashamed

to reach out to other competent partners in the educational process.
Firstly, to reach out to the learners themselves who may overwhelm

LSP teachers with their expertise in a partieular field yet will become
partners in the process of acquiring language knowledge and skills

if they perceive their teachers as individuals who assist them. Secondly,

Title of a novella by Stefan Zeromski which depicts the eponymous
Strongwoman (Pol. Sitaczka), determined to pass the knowledge onto
her students and the exemplar of positivist perserverance and idealism.

15
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AS:

JM:

AS:

AM:

to reach out to vocational teachers and experts, Polish and foreign alike.
The lacter are more accessible thanks to new technologies. This approach,
when a specialist language teacher manages the process of joint learning,
is applied in the Malopolska Educational Cloud project, in the English
for Specific Purposes (ESP) course. We start with the transversal
competencies and reach out to various partners at various stages (for
anyone interested in it, the concept is described in an article published
in the "Jezyki Obce w Szkole”, No. 4/2020 quarterly, among others).

To sum up, as far as the process of educating LSP teachers is concerned,
I would underline techniques and skills facilitating teachers' work

of which there will be plenty anyway.

Thank you. Now [ would like to ask Prof. Makowski to refer to the issue
of LSP teacher training,

Referring to earlier statements, the question raised by Prof. Sowa

on the spectrum of recipients is crucial; namely, in an institutional
approach: would it be an LSP teacher whose training is tailored

to the needs of a given recipient, e.g. a public primary school, a private
language school, or an enterprise that seeks an in-house tutor?

Or perhaps a freelancer with a portfolio tailored to all ages and target
groups? Therefore, on the one hand, a model of an all-rounder who

can offer a specialist language course in every possible formula, and

on the other, a model of training for language teachers implemented

in such countries as Germany, where LSP teachers are prepared to work
at a given type of school or with a certain age group.

Considering today’s labour market reality, it seems much more
beneficial to educate foreign and LSP teachers who can do well in any
environment. As mentioned by Prof. Gajewska, developing the capacity
to reach out to competent partners in the educational process is a key
aspect of a humanist’s education. The same applies to educating
translators: five years of foreign language studies is not enough to prepare
students to translate highly advanced professional texts in any given field
ofcxpcrtisc right after graduation. Similarly, we are unable to educate LSP
teachers who will be able to teach in every field of knowledge right away.
Thank you very much. Prof. Matulewska, could you please take the floor?
[ would like to refer to the statement from Prof. Gajewska who
pointed to providing tools and competencies to flexibly react to what
is happening in the market. One cannot predict which specialist
languages one will teach 5-10 years ahead. We are unable to predict what

new professions will emerge, just as some professions could not have
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been envisaged merely four or five years ago (for example, the "profession”
of an Internet hater posting malicious comments on various websites,
cight hours a day, in various languages, using different profiles). Thus,
we are faced with highly dynamic market changes for which the teacher
must be prepared. From chis perspective, it seems extremely important
to demonstrate to teachers how they can build their own exercises based
on the so-called authentic texts in a relatively quick way considering
the effort required and the resulting benefits. In teaching specialist
cranslation, they refer to parallel texts, namely the same text genres.
The skill of‘comparing a Polish contract with an English one, Or a press
article in one kmguage with an article in another 1anguage, makes it
possible to create a set of exercises in a relatively short time.

In the applied linguistics course, we had a student who wrote his
BA thesis on the use of corpus tools in building such didactic exercises
— to effectively streamline this part of the teacher's work and be able
to determine which terms and collocations occur most frequently and are
the most repetitive in a set of texts. This consideration will undoubtedly
affect the flexibility of the teacher and their ability to adapt to market
changes; it will also make it possible to enhance competencies and adapt
to the needs of the client commissioning a specialist language course.
Thank you very much. I was very intrigued by the example
of the "profession of a hater”. Does a hater really use an LSP?
It is definitely some type of discourse; it would have to be researched.
It is certainly filled with adverbs and adjectives more profoundly than
other language varieties. Hate speech specialists from our Institute
of Applied Linguistics could certainly elaborate on this matter. Who
knows, maybe one day this discourse will also become a specialist
1anguage. We cannot predict that. If it is a 1anguage used by a larger
professional group, it will obtain the status of a specia]ist ]anguage.
Pcrhaps we will not have to educate our students in this field. In your
statements, you all refer to Prof. Sowa's comments. Now, I would like
to ask you to address the issue of vocational training for LSP teachers.
Of course, I agree with all the arguments raised by the preceding
speakers. When thinking about the professional training of LSP teachers,
I would consider the area of teaching skills, particularly practical and
operative skills that would allow the teacher to first diagnose who
the learning process is designed for, and then plan its individual stages.
To avoid repeating what has already been stated, I would like to point
to an example from the French-speaking area, which also applies

17
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AS:

JM:

to teacher training. Namely, ingénierie pédagogique, or pedagogical
engineering, which has recent]y become very popu]ar in the French
education system, even though it was created to develop in-company
courses. It is used when it is necessary to carry out a specific audit

of initial conditions in the process of preparing an educational offer;
then, based on this audit, an adequate action plan is developed and its
implementation is constantly monitored and evaluated for possible future
modifications. Referring to the situations already discussed with

Prof. Gajewska, namely whether the teacher should create the programme
from scratch or rely on available materials, they should be able

to propcrly recognise the undcr]ying situation (i.c. identify recipients,
diagnosc their needs and goals, define their potcntial, assess own
resources and limitations). The teacher should be able to carry out an
"on-site verification”, which requires defining the most important aspects
of training: didactic, economic, organisational, technical and sometimes
even legal. Based on this "on-site vision”, as I called it, the teacher will

be able to precisely define the remaining key parameters of the didactic
situation. This will allow the teacher to plan the proceedings in the best
operational manner, i.e. to translate general objectives into more detailed
ones, plan lesson stages and modules and assign them to specific issues,
and then adjust purely linguistic or discursive content to these issues.

All this will help select techniques, tools and materials suitable for

the teacher’s "own” curriculum. I would say that this area is the core

of a teacher’s preparation because, as I have said before, teachers are often
unaware that LST teaching courses are not LSP courses.

Thank you very much. Ladies and Gentlemen, another common area

of our multifaceted discussion is the teaching content. What content
should be present in the LSP teacher training curriculum, and Why?

To abide by the equality principles, this time we ask Prof. Makowski

to take the floor first.

Considering all the factors we have mentioned carlier, i.e. the target
group, the teachers we want to educate, the language level at which they
begin and their vocational training at the university, and Cventually

the language level at which they will ultimately teach after graduation,

[ would outline five areas that can be applied in varying proportions

in such training — general language teaching, introduction to specialist
languages, i.c. familiarising learners with certain features of specialist
languages at all language levels and all levels of linguistics, as well as
practical training in selected specialist languages. Here, I would also
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include the translation aspect, given that in his research on language
for professional purposes, Klaus-Dieter Baumann treats translation as
one of the linguistic skills: writing, reading, speaking, ]istening and
translating. Of course, I would include specialised knowledge and
elements of LSP teaching among the enumerated areas. I would position
the teaching content in these five areas.
Prof. Matulewska, could you please comment on this issue?
[ am in full agreement with Prof. Makowski. A teacher certainly needs
knowledge in the field of copyright, that is, what materials can be
used in teaching, what materials can be duplicated or modified, what
materials can be uploaded to an e-learning platform, and how to check
their copyright status. Without such knowlcdgc, Virtua]ly every exercise
we prepare may turn out to be the grounds for some legal claims.
The reality we live in has changed a lot. So, as I mentioned before,
it is important how we use corpus tools in the process of preparing
materials. [ am a strong supporter of introducing translation
competencies in specialist languages classes as both the labour market
and conversations with employers and graduates of such studies
as applied linguistics and modern philology indicate that preparing
translations (both accurate and summarised) is a significant part
of competencies expected by employers.
Does Prof. Sowa share this vision of the teaching content?
[ do, very much so. Again, to avoid repeating what has already been
said, I would like to share with you the information that I collected
during the analysis of teacher training programmes in Poland. You have
described what should be included in cthose curricula, and T can cell
you exactly what they include now. Getting to know the curricula and
educational content currently being impiemented during teacher training
may be the starting point for some modifications of these programmes,
as apparently not all academic centres include teaching methodology
or LSP teaching classes in their teacher's education paths or teaching
spcciaiisations. This results in substantial differences and various trends
in this regard. Currently, few educational units offer courses in LSP
teaching methodology. Nevertheless, their very presence offers hope that
this type of education will also be provided by other centres educating
FL teachers in the future. I hope that both I and future teachers can
benefit from such changes on a broader scale.

Taking the example of education programmes currently offered
in Polish academic centres, it can be concluded that both the range
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of the educational content and the forms of its implementation vary
significantly. In many cases, the content specific to the teaching

of LSP is delivered collectively and generally as part of classes focused
on a specific language (e.g. as part of the subject-specific teaching

of English or German). In other educational units, the content relevant
to LSP teaching is separated and takes the form of independent classes.
For example, in Romance Philology at the Catholic University of Lublin,
there is the FSP teaching course whereas the Institute of English Studies
at the University of Warsaw implements the acquisition and teaching
ofEngliSh asa foreign language for academic and professional purposes.

While it is Cxtrcmcly rare, programimes focused sole]y on professional
spccialisation in LSP tcaching are sometimes established, for cxamplc
focused on teaching Russian at LSP courses in the Institute of Russian
Studies at the University of Gdansk.

A more detailed analysis of the syllabuses shows that the range
of issues discussed in LSP teaching methodology classes is extensive
and may focus on activities specific to an LSP teacher, the development
of communication skills in relation to a certain professional area
or the linguistic analysis of a text or discourse, which fall into different
disciplinary areas.

The scope and type of the curriculum content are not the same
at all universities, both in terms of quantity and content. Sometimes
a strong diversification exists within a given subject in the same field
of study, for example in the field of applied linguistics at the University
of Warsaw. There are also differences when it comes to the languages
taught/studied or teachers of the same subject. Moreover, there exist
dissimilarities depending on whether the foreign language is the student's
first or second studied languagc Thus, the selection of issues in the field
ofspecialist language education is very arbitrary and dcpcnds
on various factors.

[ think that the underlying cause is not accounting for the specific
nature of FL teachers' as well as LSP teachers' work in the teacher
training standards dcvelopcd by the Miniscry of Science and Higher
Education, which offers a significant degree of autonomy in shaping
the didactic offer. By no means do I intend to judge the choices made
by the authors of the analysed curricula. Considering the amount
of time devoted to teaching specialist languages (i.e. usually between
15 and 30 hours for the entire teaching specialisation programme) which
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is sometimes very modest, I would opt for solutions that let specialisation
programmes focus on very practical and operational content.

Thank you very much. Now I would like to ask Prof. Gajewska to present
her opinion on the content of LSP teaching programmes.

Regarding the previous statements: it largely depends on the situation,
that is, if LSP teaching methodology is the first training in teaching for
a given student or if the student already has general didactic skills. This
would be the crucial distinction, presented in detail by Prof. Makowski
who opened the discussion of the current matter. For my part, I would
only like to stand up for the linguistic content which is very important
in the case of spccialist ]anguages where a given scope of discourse

or particular genres need to be distinguishcd and described. chardlcss
of the nomenclature, which varies dcpcnding on the approach some
instrument for analysing real, empirical texts to extract their abstract
structure would be advisable.

Thank you very much. Education methods are the next focal point as
regards the topics discussed during today's panel. What is your opinion
on possible common training methods in LSP teaching methodology?
This time, I would like to ask Prof. Matulewska to speak first.

Definitely, striving to develop common methods is crucial, especially
from the perspective of the supralinguistic approach to LSP teaching.
We must remember that there is a substantial convergence in the case

of some very popular languages that are learned all over the world (such
as English, German, French or Spanish). Relatively much is written

and published about how to teach general English and how to teach
specialist English. A few years ago, around 2017, Prof. Makowski and
Prof. Gozdz-Roszkowski organised the Speclang conference. One

of the speakers who researched the Spanish language noted that in Poland
there was so far only one doctoral dissertation on how to teach Spanish
to Poles. Compared with the number of theses on teaching German or
Eng]ish in Poland, the situation seems almost dramatic — and we were
talking about general Spanish, not Spanish for specific purposes. There
is Certairﬂy scarcity ofpapers on how to teach general Korean, Hungarian
or Japanese and there is a long way to go before we get to LSP teaching,
if we get to it at all. Therefore, faculty members trying to teach some
elements of specialist translation or specialist language (for example

in the field of economics or finance) in such language studies will have
to utilise the achievements of foreign language teaching specialists who

focus on other, more popular natural languages. Moreover, we must
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also consider the problem of language diversity. Some languages appear
only in one variant, such as Hungarian or Japanese, but there are also
pluricentric languages (such as German, Spanish and English) wich
different varieties existing in different countries; this includes German
as a langue of the law in Germany, Switzerland and Austria, as well as
English in the United Kingdom, Australia, the United States and over
70 other countries where English is an official language. In such cases,
teaching a specialist language, which occurs in variants because a given
language has official status in more than one country, differs from
teaching a monocentric language where there are no variance-
-related problems.
Thank you very much. I would like to ask Prof. Sowa to take the floor.
Speaking of the methods and approaches in LSP teaching methodology,
[ would like to refer to Frcnch—spcaking countries since I am most
familiar with them. Throughout practically the entire twentieth century,
the teaching methodology for French for specific purposes (ESP)
developed many diverse concepts, the nomenclature of which reflects
different methodological assumptions referring either to a specific
vision of the language, or the profile of the target group and the scope
of the teaching content. Thus, grounded concepts were established
in response to changes taking place in the social, economic and
educational life, which proves the readiness and creativity of French
educators in adapting forms of language education to external conditions
accompanying learning both general and specialist language.

In my opinion, the Anglo-Saxon approach to teaching specialist
languages is more popular in the Polish context. This is reflected,
for example, in the Polish expression "jezyk dla potrzeb zawodowych”
which is a calque from the Eng]ish expression ”1anguage for speciﬁc
purposes”. I think that the popularity of the Anglo—Saxon approach may
result from the phrasc itself as it refers to Virtually all possiblc variants
of language for professional purposes teaching, but also defines the sum
of didactic processes without breaking them down into more precise ones
dcpcnding on the learning/teaching situation, unlike these spcciﬁc French-
-language concepts. Since we are discussing the development of common
LSP teaching methods, I would consider such a possibility if models
used in other countries are popularised in Poland. Understanding
didactic solutions applicable in various educational contexts, in various
conditions, in relation to different needs or goals, can certainly

enrich the range of teaching methods and approaches available to LSP
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teachers in different countries. I think that these solutions should

not be perceived as universal and applicable in every situation — they
should be approached in a very flexible manner, as a reliable resource

of validated procedures adapted to the specific conditions in which

the teacher carries out the didactic process.

Thank you very much. I give the floor to Prof. Gajewska.

Answering the question of whether it is worth pursuing a common
model and a certain unification, I will refer to the opening stacement
concerning the linguistic aspects of education. The linguistic component
is very important in LSP teaching. I have adoptcd a somewhat ambiguous
approach to the issue of‘dcvcloping a common model of spccia]iscd
communication ana]ysis, that is, I am partly for but also partly against it.

The fact that there are various approaches to text analysis (genre,
discourse) is priceless. At universities, there is the phenomenon that
Prof. Zmudzki refers to as “philological gravity”™ to analyse a text or
a genre, Polish researchers usually adopt patterns developed within
a given linguistic area. There is a certain advantage to this approach.

We have mentioned the limited dimension of specialist training,
lf]inguists working in a given unit use similar models oflinguistic
analysis (discourses, texts, etc.), then students attending LSP teaching
methodology classes encounter issues that they have already dealt
with in general linguistics, as well as ideas and concepts that they
already know.

However, problems begin when there are many philologies in our
academic environment; then, we suddenly find ourselves in the peculiar
Tower of Babel since we use the same words designating partially
or completely different concepts. I would like to add that I have
10ng been aware of this prob]ern with regard to linguistics practiscd
by representatives of various philologics, but since we also have
representatives of translation studies here, I see prospcctivc]y similar
problems in communication between teachers and translacors. Indeed,
it struck me when, as a methodology teacher, I spoke about authentic
texts and Prof. Matulewska rightly noted that considering the context
in which I used these words, I should refer to parallel texts instead.

But this, I would say, is just a trifle in comparison...

Excuse me, I would like to pause for a second. Corpus linguistics has
turned our terminology upside down, we are in a terrible terminological
mess right now. Comparable texts are authentic texts that the Professor
spoke about, while a parallel text is now a text and its translation into
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a second language. Now, when we read Neubert, we must remember
that he still uses the term "parallel text” when speaking of comparable
texts, that is, original texts in two languages. But starting from around
2005, since the publication of Prof. Lewandowska-Tomaszczyk's work
on corpus linguistics, we have new terminology available, and as T said,
a terrible mess: when we quote from older works, there are references
to parallel texts, when we refer to more recent ones — to comparable texts.
Please excuse my terminological digression.

I do not mind at all given that it is an excellent illustration

of the phenomenon. It shows that in cases where a teacher uses

a phrase without a second thought, a translatologist can discern its
genuine meaning. Also, I would say that translatology faces the same
problcms as 1inguistics, narncly, signiﬁcant terms are intcrna]ly
contradictory. This causes a lot of trouble when a group of foreign
language teaching specialists from various philologies want to gather
and talk about teaching or analysing a text, genre or discourse.

Each time I use these terms, I am aware that each philologist "hears”
something else. I am convinced that if we wanted to have some serious
discussion, we would have to start by drawing a discrepancy report.

And this is exactly the problem that sometimes makes me "pray” for
languages to 'merge’ so that we can develop a common approach, if not
an outright uniform one (because that, it seems to me, would be harmful),
that is, some baseline common terminology database.

Since we are discussing the language of translation studies, there is also
the problem of the evolution of a specialist language which simply
changed over time. We are referring to Neubert's publication of 1996,

not that long ago from the scientific perspective, yet seven years later

the achievements ofcorpus 1inguistics and corpus cognitive 1inguistics
lead to changes. Language changes rapidly — it takes the readers some
time to catch up with these changes and there occurs a delay in the use
of current terminology. We must address the same problem in the case

of different LSPs.

Exactly, as you can see, I cannot keep up with these just presented
changes presented, and after all, LSP teachers and their students must
keep up with the development of knowledge in chis field in the first place.
This is a challenge.

What is more, students often know a much more up-to-date terminology
than the teachers, especially if they work in a given profession and have
contact with the industry-specific language in the workplace.
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EG: Indeed, although I was thinking about the terminology in the field
of linguistics, which we need to communicate in the group of educators
handling lanaguages for specific purposes.

AS: Thank you very much. I understand that the problem of terminology has
been outlined. Let us go back to the starting point, namely, the methods
of education in the teaching of specialist languages. I would also like
to ask Prof. Makowski to speak about this.

JM: Thank you very much. Considering all the factors that make the training
of LSP different and assuming that we in Europe would like to prepare
LSP teachers who would teach employees in the future, c.g. modern
business services, I ccrtainly see the potential for poo]ing of‘cxpericnce
and possibly for developing common methods. The Eastern and
Central Europc region has many entities operating in this economic
sector, very often global ones. It can therefore be assumed that many
of the procedures, processes, tasks, areas of language use, communicative
situations, areas of knowledge or work in an intercultural environment
are similar. As such, it is easy to find many analogies and this is why
[ see the potential for exchanging opinions and views as well as working
on common teaching methods in this narrower area.

AS: The discussion reveals that your opinions on many issues are similar
but when it comes to details, you perceive some problems differently.
There is one thing we can all agree on, namely, the tremendous
prospects of specialist language teaching. It is needed and expected
in the educational market. Now, commenting further on this issue,

I would like to ask what the future of LSP teacher training should look
like. T would like to ask Prof. Magdalena Sowa to address this issuc first.

MS

[ imagine that the future will see LSP teacher training carn a well-

-established position in teaching specialisation programmes. Moving
forward, T would like LSP teacher preparation to become a full-time,
separate course in teachers' professiona] spccialisation, as is the case
at the Institute of Russian Studies at the University of Gdansk that

I have alrcady mentioned. Spcaking about the profcssion of a forcign
language teacher, we raised such issues as preparation for the profession,
recruitment criteria, ethos of the teacher, etc. I would like teacher
training (either of general or specific language) to be not only one

of many extensions of fields of study, which after all are quite limited
in the number of professional specialisations available to students,
but a separate and satisfactory offer of professional training allowing
the teacher to get acquainted with the broadest possible spectrum
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of issues and to get ready for the task ahead, in the course of practising
the profession in the future.
And what will the future bring according to Prof. Gajewska?
[ will slightly distance myself here: due to my private penchant for
specialist languages, I wish them the best; however, all of you will likely
agree that this is not the career for every teacher. Although T am much
in favour of "letting a thousand flowers bloom” (in this case: letting
everyone develop their interests), the specialist languages path is not
for everyone. On the one hand, I dream of independent professional
qualifications for LSP teachers as mentioned by the previous speaker,
but on the other, T fear that their lack may disquaiify excellent tcaching
practitioners, and above all, that such rcgulations will impose a rigid
framework onto LSP teacher training. | would also like to add that
LSP training will most likcly dcvc]op online in the future. The Internet
connects people that are scattered and solitary in their environments,
as well as those with similar needs. This means that a group
of interested people who have common specific educational needs but
are unable to find like-minded individuals in their surroundings can
communicate online.

One more thing: on the Internet, we can also find a place to educate
teachers who are interested in teaching based on a needs analysis or
in a selected type of specialist language. I participate in the "Catapult”
project that allows teachers to remotely develop competencies useful
in LSP teaching. Overall, T do not know what the future of LSP teacher
training will look like, but I think I know where it is heading.
Thank you very much. What does the future hold according
to Prof. Makowski?
Referring to an earlier statement by Prof. Matulewska on the dynamics
of market Changes, the emergence of new industries, avoiding other
professions and watching the sector I have spoken about today, I sense
a growing bubble that may well burst at some point, with companies
transfcrring 150,000 jobs to India or Ukraine ”ovcrnight” and lcaving
behind 150,000 linguists out of work. That is why I think it is worth
educating humanists. We are humanists ourselves and [ believe that
LSP teaching should become a permanent addition to the curricula
of both classical philology and more specialised fields of scudy.
[ am inclined to equip graduates with tools that will allow them
to adapt to market conditions and various changes that cannot

be predicted just now.
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Thank you very much. Does Prof. Matulewska see the future in bright
colours or not so much?

[ reckon that the didactic block in LSP teaching has already developed as
an independent field, separate from the teaching methodology of general
languages. What we are dealing with now is a flood of contributory
articles on a wide variety of issues related to the problems of LSP
languages. There are also studies in progress (that will hopefully see

the light of day soon) on teaching specific competencies included

among those mentioned by Prof. Makowski who listed five specialist
1anguage communicative competencies (basic ianguage skills): writing,
speaking, ]istcning, reading and translating. I think that there will be
scientific publications for teachers to learn how to teach individual
skills, how to adapt and Cxpand their skills and tools and start using
them in practice in a flexible manner given the changcs occurring

in the market.

Thank you very much. Ladies and Gentlemen, thanks to this conference,
many experts in the field of LSP education, specialist translation and LSP
teacher training had a chance to gather (albeit virtually) in one place.
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Perspectives on LSP teacher training in Poland

1. Introduction

Foreign language proficiency, especially in terms of one’s current or future
professional activity, is a desirable competence for any employee. There is much
evidence supporting this statement. Firstly, such requirements are stipulated
in job advertisements offering employment, which highlight the required foreign
language skills and proficiency level in the job profile of the candidate sought.
In addition, employers often define the scope of professional activities that a given
employee will conduct in a foreign language. Secondly, the top two competencies
desired in graduates entering the labour market, as listed by the researched
cmployers, are effective communication and speaking forcign 1anguages
(Budnikowski et al., 2012). To undertake profcssional activity, candidates with
lower education also must spcak a forcign languagc, as evidenced by such things
as entries in documents rcgu]ating curricula in vocational education. The core
curriculum for vocational education from 2012 (Journal of Laws 2012, item 184),
defining the scope of the content and learning outcomes for secondary technical
and sectoral schools, includes speaking a foreign language for professional
communication among the basic competencies common to all professions and
introduces compulsory learning of a professionally oriented foreign language
at this stage of education.

The above factors translate into various motives and/or reasons prompting
learners at various stages of their lives to learn a specialist foreign language
(LSP)". The needs underlying learning should be met during an adequately
designed and implemented didactic process. It is worth recalling chat activities
consisting in identifying learners' needs, defining learning goals, selecting
content and choosing teaching and assessment techniques are undertaken
by a teacher who must demonstrate an appropriate type and level of competence
to properly implement them. This means that the didactic effectiveness of teachers
is strongly related to the level of fulfilment of their own needs in the scope
ofknowlcdgc and skills needed to prepare and implcmcnt LSP curricula (Sowa,
2020). Therefore, it should be stated that the needs of an LSP teacher are as
important as the needs of the learners, yet the former has received relatively lictle
attention in the subject literature so far. It can be noticed that the increased
demand for LSP education is not accompanied by the same increased interest

' For the purposes of this text which deals with the concept of a specialist/vocational/
professional foreign language for professional needs or purposes in a didactic context
(i.e. teaching the language of a given discipline or professional community), these terms
will be used interchangeably.
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in the specificity of the work of specialist language teachers and the development
of their professional competencies. The aim of this text is therefore to fill chis
gap, at least partially, by determining the level of competencies and diagnosing
the type and scope of the needs of LSP teachers working in Polish technical and
vocational secondary schools. The considerations presented in the text are based
on the empirical material obtained from the survey conducted among teachers
of various LSP, working in Polish secondary schools with a vocational/sectoral and
technical profile (cf. section 3). To highlight the essence of the diagnosed needs,
the presented survey data will be linked to the results of research on the analysis
and diagnosis of the needs of LSP teachers in Polish secondary vocational
and technical education, obtained by other researchers (Gajewska, 2020;

Koscinska, 2020).

2. Factors determining the didactic
activity of an LSP teacher

The specificity of teaching a specialist foreign language (LSP) makes it necessary
to view the professional activity of a teacher (and thus also their teaching
effectiveness) through the lens of many factors. The most important ones
include the educational context in which the learning process takes place,
the type and scope of activities that the teacher must or should undertake
in the process, as well as the roles and tasks the quality of which attests to the level
of the teacher’s professional competence. These elements are discussed in greater

detail in the subsequent sections.

2.1. Educational context and LSP recipient profiles

The diversity of learners' needs, so characteristic of LSP teaching, translates
into a variety of’ learning goa]s. These, in turn, can be achieved in the course
of education carried out in a non-uniform scope, at different levels, with different
study times, and in different educational contexts. LSPs constitute an element
of education and/or professional development that is present in the curricula
of secondary schools (sectoral and technical), colleges and universities (as part
of specialisation or modern language studies profile, or as a foreign language
course), as well as in language course curricula proposed by vocational training
centres, agencies of foreign educational and cultural insticutions, and commercial
language schools. A cursory review of educational contexts makes it possible
to conclude that a teacher of a foreign language (also LSP), often employed at

31



Perspectives on LSP teacher training in Poland

many entities at once, meets a very wide group of recipients whose profiles and
needs determine the teaching procedure.

Potential profiles of LSP learners include:

m scudents of vocational/sectoral and/or technical schools who learn
a foreign language appropriate for their sector (industry) of scudy while
completing vocational training;

m students at technical, science and medical faculties who attend foreign
language courses related to their field of study, preparing them
for specialist communication in a foreign language;

m students at the humanities departments who undertake the study
of a trade/professional language as part of the spccialisation offered
in a given field (C.g., spccialisations or business modules implcmcntcd
in languagc studies curricula);

m cmployees who take up basic or advanced LSP courses
for professional reasons;

m cmployees who improve their general foreign language proficiency
in the field of professional/specialist communication;

m cconomic migrants who learn to perform their professional duties
ina Foreign ]anguage while seeking employment in another country;

m persons who use the LSP education offer available on the market but
do not have a precisely defined career plan (their goal is to develop
language competencies to improve their employability prospects);

m persons who decide to participate in more or less specialised foreign
language education or who want to diversify the language courses they
participate in due to their own interests (cf. Mourlhon-Dallies, 2020)%.

2.2. Elements of the LSP teaching process organisation

When analysing the concise list of learners' profiles, one can notice clear differences
in terms of their professionalisation level — e.g. there are school students and
active employees; students of technical faculties and students of the humanities
departments/language studies; employees who know the intricacies of their trades
but do not speak a foreign language, and vice versa. Given the above, LSP teachers
must select adequate didactic approaches that would allow them to meet the needs

> The author points out that new formulas of language classes, courses and workshops are
available in recent years, combining learning a foreign language with developing other
interests or passions of learners. An example is the French gastronomy workshops “Cours
de francais et cuisine”, “La patisserie des réves”, “French Cooking & Gastronomy Workshops”,
“French and wine testing”, which integrate learning the language of the country with culinary
initiation and tasting.
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of their students in the most satisfactory way. They may consider choosing
an approach focused on such things as the profession itself (law, hospitality
industry, medicine, technology, etc.), on the language users themselves (their
occupations, specialisations, positions), on ianguagc competencies common
to many professions/professional activities, or on the integration of sector-specific
and language content.

The character of the profile of the group the teacher works with, as well
as its needs, also translate into the choice of teaching material (it is necessary
to consider what language and in what scope to teach, what the ratio of the sector
and sector-related content to the overall curriculum should be and more) and its
didactic app]ication in class. Aithough in many cases the teacher, who is not an
expert in a given field, may rely on the professional competencies of the learners,
this cannot be expected to be a universal pattern. Working with groups with
alow level of specialisation (e.g., students of sectoral vocational schools, philology
students, economic migrants) requires the teacher to possess good knowledge
of how the given field functions, both in terms of professional practice and
specialist communication.

Yet another problem is selecting teaching aids that will be adequate
to the needs of learners and applicable during education. In teaching the language
of more popular professions or industries (e.g. hospitality industry, tourism,
business) or in groups of recipients that do not require high professional
specialisation, the teacher has a better chance of both quickly "mastering”
the language of a given industry/sector (and possibly of gaining sector-specific
knowledge), as well as finding teaching materials or teaching aids that can be used
in the classroom without major modifications. More niche sectors (e.g. floristry,
horse breeding) or professions requiring a high level of specialisation (wood
technology, architecture renovation, CNC machining?) prove more problematic
when FL teachers are unfamiliar with their specifics and have no access to ready-
-made teaching materials. Teachers facing such challenges are forced to search
for source information on their own, and to analysc the relevant 1i1’1guistic
and/or professional elements contained therein, and afterwards develop didactic
materials adequate to the profile and requirements of the learners.

The variety of profiles and needs of recipients requires that elements related
to learning the language and understanding the specificity of the professional
arca be included in the target education programme to a different degree and

at different levels. Recipients' profiles and needs are also important when

3 Computerised Numerical Control (CNC) — material manufacturing technology using
a precise computer-controlled machine.
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choosing the right didactic approach, designing the curriculum and teaching
materials. Depending on where, with whom and under what conditions
the learner works, the teacher's actions regarding the choice of the curriculum
or didactic material may include:

m introducing minor adaptations to readily available textbooks

or materials;
m supplementing general language curricula with vocational elements;
m comprehensive development of language education programmes tailored

to specific recipients with professional needs (Gajewska and Sowa, 2014).

2.3. Professional competencies of an LSP teacher

chardless of the circumstances of planning and conducting LSP classes
(i.e. whether it is necessary to develop the curriculum from scracch, supplement or
modify accessible materials, or use what is a]rcady available), every involvement
in the teaching process activates various areas of professional competence
on the part of the teacher — both those relating to the subject itself (linguistic
and/or sector-specific knowledge and skills), as well as to the organisation and
implementation of the teaching process (methodology).

While the scope of the teacher's competencies is broadly defined in the subject
literature (Ferguson, 1997; Master, 1997, 2005; Jordan, 2000; Alexander, 2012;
Hall, 2013; Gajewska and Sowa, 2014; Campion, 2016; Bocanegra-Valle and
Basturkmen, 2019), three key types of competencies essentially predominate,
i.e. those in the field of foreign language proficiency, LSP teaching methodology
and the professional field. Adequate mastery of the foreign language taught must
be supported by the ability to create and conduct language classes in accordance
with LSP teaching rules. This set of competencies should also include knowledge
(even minimal) of a given professional field and its FL resources.

The professiona] competence of LSP teachers is c]osely related to the diverse
nature of the roles they take on and the tasks they conduct while preparing and
dclivering 1anguagc classes. These tasks may include creating an appropriate
syllabus and/or curriculum, providing tcaching materials, Working with others,
conducting one's own research, as well as evaluating classes, materials, and
student progress (Dudley-Evans and St. John, 1998; Belcher, 2006; Woodrow,
2017). Many authors declare that the LSP teacher is: a teacher, researcher, creator
(author) and evaluator simultancously (Belcher, 2006; Basturkmen, 2010, 2014;
Hall, 2013; Parpette, 2017), as evidenced by the broad spectrum of roles presented

in the Scheme 1.
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SCHEME 1. ROLES OF AN LSP TEACHER

teaching in class

evaluation needs analysis
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discourse analysis
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cooperation developing materials

Source: Own study based on Woodrow (2017).

3. LSP teachers in Polish vocational and
technical schools — research presentation

Considering the complexity of the activities of the LSP teacher and the resulting
variety of roles, the development of specific competencies needed for teaching
requires appropriate preparation to work with groups with specific needs and
professional goals. Even in the case of a single group selected based on the previously
indicated learner profiles, i.e., students of sectoral vocational and technical

schools (see point 2.1), a teacher ofprofessionaﬂy oriented foreign language“,

4 Regulation of the Minister of National Education of 7 February 2012 on the core curriculum
for vocational education (Journal of Laws of 2012, item 184) defines the learning outcomes
common to all professions and treats LSP as one of obligatory elements of apprenticeship,
listing it among the education results relating to all professions. Mastering the language
of professional communication is to allow the student to: "carry out professional tasks
with the help of linguistic means (lexical, grammatical, spelling and phonetic); interpret
statements concerning the performance of typical professional activities; analyse and
interpret short written texts concerning the performance of typical professional activities;
formulate short and understandable statements and written texts enabling communication
in the work environment; as well as to use foreign-language sources of information” (Journal
of Laws of 2012, items 184, 22—23). The same provision on learning outcomes for LSP was
included in the more recent Regulation of the Minister of National Education of 31 March
2017 on the core curriculum for vocational education (Journal of Laws of 2017, item 860).
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a subject that is obligatory at this stage of education, faces various challenges.
A brief look at the provisions of the Regulation of the Minister of National
Education of 16 May 2019 on the core curricula for vocational education arranged
by sector and additional vocational skills for selected occupations identified
within vocational education (Journal of Laws of 2019, item 991), makes it possible
to conclude that the legislator has set the number of hours of LSP education
assigned for selected professions (e.g. 64 hours for an assistant to a film and
television production manager, 30 hours for a concrete placer). The Regulation
also specifies the type of language appropriate for the trained profession
(c.g. German in the profession of a construction technician and piano and grand
piano tuning technician, English in the profcssion of a sound technician, or any
LSP in the profcssion of a carpenter or roofer). This information alone implics
that education in vocational and technical schools presupposes lcarning a forcign
language (FL) oriented towards outcomes and needs different from those specific
to general language education. Moreover, different numbers of hours assigned
to language training in individual professions make it impossible to plan and
uniformly implement the teaching content in each class. Hence, the teacher must
possess extensive methodological skills.

Foreign language teacher training (as in the case of any other subject)
is currently defined in the Regulation of the Minister of Science and Higher
Education of 25 July 2019 on the standard of teaching preparation for
the teaching profession (Journal of Laws of 2019, item 1450)3. The legal act
specifies the conditions of educating teachers at all school subjects but in no way
accounts for the specific nature of the work of FL teachers®. It is worth noting
that the legislacor paid lictle attention to the issues of preparing teachers to work
with groups with professional goals and needs. The detailed aspects of the design
of teacher education curricula have been left to the discretion of the centres

involved in the preparation of candidates for FL (and LSP) teacher positions.

A more extensive and detailed description of the results is contained only in the Regulation
of the Minister of National Education of 16 May 2019 on the core curricula for vocational
education arranged by sector and additional vocational skills for selected occupations
identified within vocational education (Journal of Laws of 2019, item 9o1).

5 One of the previous legal acts on the standard of teaching preparation for the teaching
profession includes the Regulation of the Minister of Science and Higher Education
of 17 January 2012 on the standard of teaching preparation for the teaching profession
(Journal of Laws of 2012, item 131).

“Teaching preparation for the teaching profession during studies includes substantive and
pedagogical preparation. Pedagogical preparation includes psychological and pedagogical
preparation as well as didactic preparation. Didactic preparation includes the basics

of teaching and voice emission as well as didactic preparation for teaching a subject

or conducting classes”.

36



The needs of LSP teachers in the preparation and implementation of the didactic process...

3.1. Research on the needs of LSP
teachers — general data

When reflecting on the professional competencies of teachers, on the one hand,
it is worth making a more in-depth analysis of the specific nature of the work
of specialist language teachers (referred to here as "LSP”), sanctioned with
the provisions of the aforementioned Regulation of the Ministry of National
Education (Journal of Laws of 2019, item 991), and on the other hand, the (self)
assessment of the level of methodological and linguistic preparation of LSP
teachers and their possible needs in the field of professional development.
Therefore, between 2016 and 20187, a questionnaire survey was conducted?®
on a deliberately selected research sample comprising only LSP teachers working
in sectoral vocational and technical schools throughout Poland?.

The original form designed for the study contained 20 sentences to which
the teachers were to respond by ticking one of the values on a 1—5 scale.
On the one hand, the sentences included in the questionnaire referred
to the content of teaching and typical tasks that LSP teachers should perform
as part of the teaching process (sentences 7, 9, 11 and 14); on the other, they were
to direct the respondents' attention to the assessment of the educational context
appropriate for their work (sentences 1, 3, 6, 10, 13, 15, 17 and 18) and the level
of their own competence in the field of LSP teaching (sentences 2, 4, 5, 8, 12, 16,
19 and 20). An open-ended question requiring a longer answer was also added
to the list, which made it possible to learn about the specific needs of teachers,
which — according to the respondents — should be met as soon as possible.

The online survey questionnaire was sent to potential respondents who gave and
sent their answers anonymously. The data underlying the presented study comes
from 98 questionnaires™ completed by LSP teachers from all over Poland, teaching

7 Relatively extended period of the research results from the difficulties in reaching
a representative number of respondents and obtaining the largest possible number
of fully completed questionnaires.

8 Survey form is provided at the end of the chapter.

9 Proper study was preceded by a pilot study involving 33 LSP teachers working in vocational
and technical schools in Lublin Province. It made it possible to evaluate the validity
of the statements proposed in the survey. Modifications to the research tool used,
introduced after the pilot, consisted in clarifying selected phrases and changing the order
of survey questions.

© In total, 108 questionnaires were collected during the study. However, 10 of them were
excluded from further analysis as they contained incomplete or off topic answers
(e.g. regarding general foreign language teaching).
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various foreign languages™ in many industries™. This text considers only the replies
of respondents who best correspond to the goal set out in the introduction,
i.c. the (self)assessment of LSP teachers' competencies and the diagnosis of their
needs in the field of professional (self)development. Conclusions presented
in the further part of the article are therefore a derivative of the answers provided
by 98 respondents in relation to ten statements (contained in sentences 2, 4, 5,
8, 12, 16, 17, 18, 19 and 20) of the survey questionnaire and to one open-ended

question (21).

3.2. Professional training of LSP teachers

At the bcginning of the analysis of the results, it should be noted that the teachers
participating in the survey express mixed fcclings about their preparation
to conduct LSP lessons, as shown in Figure 1. Teachers' answers are evenly
distributed — about 38% claim that they are fully prepared to conduct LSP
lessons while about 36% believe that they are not. Many (about 26%) deem their
preparation average or have no opinion. On the other hand, the majority agrees
that the higher education system does not prepare for teaching a language
in vocational schools (a total of 62% respondents chose "no” and "definitely not”).

FIGURE 1. PREPARATION OF LSP TEACHERS (N = 98)

40
34
30 27 26
20 21
20 17 18 16
11
o
definitely not no relatively yes definitely yes
m preparation (general) for LSP teaching preparation for LSP teaching during studies

Source: Own study.

" Respondents included teachers of English (79), German (9), Russian (5), French (4)
and Spanish (1).

2 The following industries (professional fields) were represented: IT/ICT (23 teachers);
economics and mechanics (18 each); hospitality industry (16); logistics (15); gastronomy,
tourism, tourist service (10 each); construction, electrical engineering, mechatronics,
advertising (9 each); hairdressing, commerce (8 each); electronics, agriculture, food
technology (7 each); shipping (6); landscaping architecture, mining, port and airport service
(5 each); cook and mechanisation of agriculture (4 each) geodesy, graphics, horse breeding
(2 each); and administration, agribusiness, chemistry, journalism and social communication,
floristry, waitressing, accounting, medicine, brickwork, CNC machining, renewable energy,
gardening, nursing, dairy processing, architectural renovation, carpentry, locksmithing,
wood technology, telecommunications, veterinary medicine (1 each).
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Disproportions between the general satisfaction of teachers with their own
readiness to engage in LSP teaching and the level of preparation resulting from
received higher education stem from their professional self-improvement. Teachers'
competencies enabling relatively good preparation for conducting LSP lessons are there
largely due to the teachers’ linguistic and/or didactic (self)education, which is already
evident during their professional activity and very often after receiving information
on the professional profile of learners (see Gajewska, 2020; Koscinska, 2020™).

Further, research by Elzbieta Gajewska (2020) shows that many teachers (9/24)
confuse specialist English (language learning) classes with classes on teaching
specialist languages. This leads to the conclusion that the content of LSP teaching
methodo]ogy is not Commonly discussed in preparation for the profession
of a foreign language teacher’ and that the respondents were not introduced
to that type of class at various stages of their education.

3.3. Self-assessment of LSP teachers' competencies
Although the higher education system insufficiently implements issues related
to LSP teaching methodology in FL teacher curricula, it can be concluded
that the surveyed LSP teachers are doing relatively well by compensating for
the deficiencies in the language and/or methodological competencies on their own.
Based on the answers provided in the questionnaire, it should be stated that
the respondents correctly identify tasks undertaken by an LSP teacher at various
stages of the didactic process and positively respond to the level of their own
competencies in the implementation of these tasks. The self-assessment of selected
components of linguistic competence (knowledge of the language and culture
of the professional area) and didactic competence (needs analysis, creation
of didactic materials, implementation of the didactic process) was positive,

although there were many neutral answers (between "yes” and "no”

s Survey conducted by Elzbieta Gajewska on a sample of 24 teachers of vocational English
participating in the project "Matopolska Chmura Edukacyjna" (Education Cloud of
Matopolska) in the 2018/2019 school year showed that the competences of LSP teachers are
largely the result of their self-improvement efforts. Only five from the respondents teaching
English in several industries simultaneously declared that they knew the sector-specific
language before starting work with the group. In remaining cases, learning/exploring
the specificity of the language took place while working with the students.

4 Based on 138 questionnaires completed by LSP teachers in Matopolskie and Podkarpackie
Provinces, Koscinska concluded that teachers self-improved their language competencies
in the field of health care (130 out of 138 respondents) and teaching (in various areas;
to a different extent; with varying results).

5 The scope of preparation of foreign language teachers for LSP teaching and the absence/
presence of LSP/LSP teaching methodology classes in university curricula for foreign
language teachers were analysed in a detailed study whose results were thoroughly discussed
in Gajewska, Sowa and Kic-Drgas (2020).

39



Perspectives on LSP teacher training in Poland

FIGURE 2. SELF-ASSESSMENT OF SELECTED COMPONENTS OF THE PROFESSIONAL
COMPETENCE OF LSP TEACHERS (N = 98)
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Source: Own study.

While some concerns were indicated with respect to the teachers' familiarity
with language practices appropriate in the professional context (37% negative
answers as compared to 28% neutral and 32% positive ones), teachers seem
to compensate for this with a better understanding of culcural differences
in the work environment (39 % positive answers, 32% neutral and 27% negative
ones). They state that they can prepare learners to perform professional activities
in a foreign language quite effectively (49% answered "yes” and "definitely yes”
and 34% chose "neutral”) using teaching materials that they can create on their
own (67% answered "yes” and "definitely yes™ 23% picked "neutral”). Although
an overwhelming number of the teachers surveyed have a problem with identifying
tools for analysing learners' needs (41% chose "neutral” and 21% picked "no” and
"definitely not”), most of them claim to know how to develop such instruments
for their own use (59 % chose "yes” and "definitely yes”; 29% opted for "neutral”).

Gajewska (2020) also points to LSP teachers (of the English 1anguage) self-
-assessing their tcaching competencies as high. Rcspondcnts participating in her
questionnaire study assessed their own teaching competencies as "good” (12/24)
and "very good” (3/24). Eight persons were moderately satisfied, while only one
considered their competencies to be insufficient.

3.4. LSP teachers' needs

Based on the data presented in Figure 2, it can be concluded that LSP teachers
are doing well and do not need assistance in preparing and/or implementing
LSP classes. However, the relatively high self-assessed linguistic and didactic
competencies do not mean that LSP teachers refrain from self-improvement
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activities. Statement no. 17 from the questionnaire form, concerning the demand

for thematic and targeted training in LSP teaching methodology, met with

a decidedly affirmative response (84% "yes” and "definitely yes” answers).

FIGURE 3. DEMAND FOR LSP TEACHING COURSES/TRAINING (N =98)
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According to the surveyed teachers, there is too little training and

courses on LSP teaching available. Among the training needs for teachers

(defined in survey question 21), the improvement of competencies in the field

of sector-specific knowledge and LSP teaching seems to be the most important

(48% answers).
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FIGURE 4. SPECIFIC NEEDS OF LSP TEACHERS (N = 98)
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Training aimed at developing skills related to the creation of teaching materials
for classroom work and for students' own use at home seems to be particularly
necessary'® (38% answers). Almost two-fifths of the respondents (37%) call for
access to ready-made teaching materials for various sectors (e.g., in the form
of textbooks), which should be modern, relevant to examination requirements,
and atcractive for both students and teachers.

A small percentage of the respondents (less than 10%) formulate their needs
in relation to the financial conditions under which LSP teaching in secondary
schools takes place. Teachers see the need to supply multimedia equipment,
dictionaries and modern 1carning aids, and thcy also call for an increase
in the number of LSP class hours. They believe that it would also be desirable
to collaborate more closely with teachers of vocational subjects who could
assist them in Cxpanding their scctor—spcciﬁc know]edge and improving their

understanding of a given industry.

NB: The research by Agnieszka Koscinska (2020) indicates that expectations of LSP teachers
regarding forms of training in which they would like to participate are reflected by their
wish to receive ready-to-use exercises pertinent to their field (94%), as well as to develop
exercises while in training (833%).
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Answers to the open-ended question also indicate that some LSP teachers
would like to see more support from methodological advisors, the inclusion
of LSP teaching classes in higher education curricula, as well as the recognition
of the specific nature their work and the development and implementation
of the selection criteria for the teaching profession.

4. Conclusions and proposals

The data obtained from the questionnaire study on the competencies and needs
of LSP teachers leads to quite alarming conclusions. First, it should be stated that
most teachers did not acquire the appropriate LSP tcaching competencies during
their profcssional university training. It is their commitment and determination
that motivate teachers to invest time and energy in self-study to undertake LSP
teaching and meet the demands of the subjece-specific learning process. Therefore,
one may conclude that the inclusion of LSP teaching classes in higher education
curricula is not indispensable as teachers can fill the gaps in their professional
skillsets on their own.

The surveyed LSP teachers assess their own skills as rather high — enabling
the proper and effective organisation and implementation of the teaching process.
On the other hand, among the training priorities, they indicate areas that they
believe to be sufficiently or well developed (e.g., the ability to develop teaching
materials). Although teachers claim that they can prepare teaching aids on their
own according to the profile of students and the requirements of the teaching
process, they also express the need for additional training and improvement
of the professional workshop.

What could be the reasons for such a discrepancy in the assessment of skills
and needs? Among the important causes is the dynamics of LSP teachers'
work context in general. The educational offer proposed by vircually all LSP
education centres is very dynamic and changcs from year to year. It is strong]y
conditioned by the evolving needs of the market which dictates either more or
less favourable conditions for language teaching in respective sectors. To secure
the appropriate number of students, training centres prepare offers of language
classes in terms of the field/industry/profession currently in demand — and this
varies from year to year. Consequently, each year LSP teachers must prepare
for a new curriculum targeted at a "new” profession/sector. Moreover, research
results indicate that in many cases one teacher teaches a foreign language
specific to different industries/professions. A single teacher may simultaneously
work with various professional profiles and different language needs groups,
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oftentimes in different educational contexts (school and external courses, LSP
and FL courses, etc.). The variability of parameters that determine how and what
teachers have to teach in a given year, which affects what they have to learn
on their own (as they miss prior formal preparation), may explain their need for
a relatively solid resource base (ready-to-use teaching materials, exercises and
textbooks) for use in case of a sudden change of curricula, a significant number
of classes or the impossibility of developing their own exercises. It is worth
emphasising that the preparation of an LSP learning unit requires substantial
work, time and commitment input”. Considering the variability of parameters
inﬂuencing the education offered, as well as various limitations of the teachers
(e.g. organisational, institutional, individual, family or financial), it is impossible
to dcvelop Original teaching material for all classes and at a short notice. It can
also be assumed that for some respondents, the teaching aids received during
training or workshops may serve as a model to refer to in the course of their
own work or possibly as proof of the correctness of their intuitive choices,
or a reference point for verification or modification.

Moreover, the didactic and/or language skills that LSP teachers have
developed independently in the course of their work (based on the experience
of their colleagues or their own) certainly require approval by experts in a given
professional field or the field of LSP teaching/methodology. It can be presumed
that teachers would welcome confirmation of the legitimacy or effectiveness
of the adopted method of work, provided by an expert in a given field. They would
also appreciate feedback on the revision of their own actions or expert guidance
on how to teach and/or how to do it better. Perhaps this explains the willingness
of teachers to participate in training and work under the guidance of specialists
who could endorse their approach or encourage them to modify ic.

While the teaching needs of Polish LSP teachers are not the only ones
expressed by the teaching community, such needs are Certainly vital expectations
that affect the FL teachers' education curricula deve]oped in Poland. In 1ight
of the research results presented above, it seems that classes devoted to LSP
tcaching should be urgently included in these curricula, which would allow future
educators to gain at least elementary knowledge on the specifics of teaching
groups with professional needs and learn about possible ways of working with
them. Of course, such preparation (undoubtedly within a limited time frame)

will not provide a ready-made course of action for every possible vocational

7 Dudley-Evans and St. John (1998, p. 172) draw attention to the time-consuming preparation
of original teaching materials: according to their estimates one hour of effective classes
requires up to 15 hours of own work input.
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context. While it is difficult to adjust teacher training programmes in terms
of the exact language and field of their future professional activity, it is certainly
much casier to predict the type and scope of didactic tasks undertaken and
implemented by LSP teachers, regardless of the field they are going to teach in.
Therefore, in the course of their professional preparation, it is worth focusing
on shaping didactic competencies related to the tasks carried out by teachers at
various stages of the didactic process (including needs analysis and development
of the general curriculum, obtaining source materials and their didactic
adaptation in terms of learners' needs, developing teaching techniques in relation
to specific FL educational objectives and professiona] tasks, selecting forms and
criteria of evaluation). The presence of LSP teaching methodology elements
in LSP teachers' training programmes by no means guarantees the Complctc
profcssional preparation to work with all student proﬁlcs and in all possiblc
educational contexts. However, taking those elements into account during
professional training, even partially, allows future teachers to focus on how
LSP teaching differs from general language teaching, and thus recognise the role
of didactic competencies in the teacher's professional skill set.

[t seems necessary to intensify efforts in the scope of organising training
and workshops for professionally active teachers — not only under the auspices
of educational publishing houses but above all universities and educational centres,
as well as teacher training centres. As part of these classes, experts from various
industries and FL educators could collaborate with teachers on the didactic
adaptation of specific aspects of learning a sector-specific language. Yet another
vital initiative could be the presentation of experiences of the teachers themselves,
who could share their achievements, successes and proven, independently
developed techniques, as they are the ones who best know the reality of their work.
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Legal acts

Rozporzg]:dzenie Ministra Nauki i Szkolnictwa Wyzszego z dnia 17 stycznia 2012 T.
w sprawie standardow ksztalcenia przygotowujacego do wykonywania zawodu
nauczyciela (Dz.U. 2012 poz. 131) [Regulation of the Minister of Science and Higher
Education of 17 January 2012 on the standard of teaching preparation for the teaching
profession (Journal of Laws of 2012, item 131)].

Rozporzgdzenia Ministra Edukacji Narodowej z dnia 7 lutego 2012 1. w sprawie
podstawy programowej ksztalcenia w zawodach (Dz.U. 2012 poz. 184)
[Regulation of the Minister of National Education of 7 February 2012 on the core
curriculum ﬁ)r vocational education (Journal ofLaws of2012, item 184)].

Rozporz%dzcnic Ministra Edukacji Narodowcj 7 dnia 31.03.2017 T. W sprawie
podstawy programowej ksztalcenia w zawodach (Dz.U. 2017 poz. 860)
[Regulation of the Minister of National Education of 31 March 2017 on the core
curriculum for vocational education (Journal of Laws of 2017, item 860)].

Rozporzadzenie Ministra Edukacji Narodowej z dnia 16.05.2019 1. w sprawie
podstawy programowej ksztalcenia w zawodach szkolnictwa branzowego
oraz dodatkowych umiejetnosci zawodowych w zakresie wybranych zawodow
szkolnictwa branzowego (Dz.U. 2019 poz. 991) [Regulation of the Minister
of National Education of 16 May 2019 on the core curricula for vocational education
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arranged by sector and additional vocational skills for selected occupations identified
within vocational education (Journal of Laws of 2019, item 991)].

Rozporzgdzenie Ministra Nauki i Szkolnictwa Wyzszego z dnia 25 lipca 2019 1.
w sprawie standardu ksztalcenia przygotowujgceg o do wykonywania zawodu
nauczyciela (Dz.U. 2019 poz. 1450) [Regulation of the Minister of Science and Higher
Education of 25 July 2019 on the standard of teaching preparation for the teaching
profession (Journal of Laws of 2019, item 1450)].
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QUESTIONNAIRE

This questionnaire concerns the teaching of foreign languages in schools with vocational
profiles. Its results will be used in the ongoing research project and will make it possible
to formulate operational conclusions for LSP teaching.

The survey is anonymous. Thank you very much for your willingness to participate
in the survey and for providing reliable answers.

Please specify the elements listed below that characterise the educational context relevant
to you.

Foreign language taught:

Place of work (type of school,
e.g. (basic) vocational school,
technical high school, specialised
secondary school):

Vocational profile of the class(es)
(e.g. construction, economy,
electronics, catering):

Work experience
in the teaching profession:

Work experience in a school
with a vocational profile:

Please express your opinion by checking the answer box (1—5) that best illustrates your
opinion, according to the following scale:
1 — definitely not; 2 — probably not; 3 — neutral/l don't know; 4 — probably yes;
5 — definitely yes.
The core curriculum on vocational education correctly assumes
learning a language for specific/professional purposes (LSP).

LSP teachers effectively prepare students to perform their
professional duties and work tasks in a foreign language.

All vocational schools have the material resources
needed to implement LSP curricula.

LSP teachers are well acquainted with the linguistic practices
4. and habits of the target professions and professional areas 12 3 4 5
the languages of which they teach in a vocational school.

5. FL teachers are fully prepared to conduct LSP lessons. 12 3 4 5

Teachers of all foreign languages have sufficient
teaching aids to teach LSP in a vocational school.
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LSP teaching requires teachers to independently
7. develop teaching materials meeting the needs 1
of the target profession and/or professional area.

Higher education sufficiently prepares for
LSP teaching in a vocational school.

LSP teachers should be familiar with
9. the specifics of the profession and/or professional 1
area of the language they teach.

English teachers are better equipped for teaching
LSP than teachers of other foreign languages.

LSP teachers should know the educational needs

of students and be able to self-diagnose them.

LSP teachers can independently create tools enabling
12. areliable assessment of the current language 1
and educational needs of their students.

Recommendations of the LSP core curriculum
13. and LSP teaching programmes are thoroughly 1
implemented in every vocational school.

14.  LSP teachers should have theoretical knowledge of LSP. 1

In some vocational schools, only general foreign
language is taught during LSP lessons.

LSP teachers are familiar with the needs analysis tools used
.
in teaching foreign languages for special/professional purposes.

LSP teachers need thematic and targeted
training on LSP teaching.

There are enough LSP training courses that
vocational school teachers can participate in.

LSP teachers can explain to students the types and
19.  significance of cultural differences among representatives 1
of a given profession from various countries/world regions.

LSP teachers can independently develop LSP
20. teaching materials based on data from a given 1
professional field and authentic documents.

In your opinion, what are the most important/urgent/pressing needs
21. of LSP teachers that should be met (at the level of apprenticeship,
work at school, professional development/support, etc.)?
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1. Introduction

In the market economy, graduates of language studies are more frequently
employed in enterprises. Recognising this opportunity and responding o it,
universities are including preparation for professional communication, otherwise
referred to as "specialised” communication, in language studies curricula. During
studies, philologists may come across specialised varieties of studied languages
(language for specific purposes, henceforth referred to as LSP) as part of practical
LSP classes (in Polish: praktyczna nauka jgzyka specja]istycznego/PN]S) (whereas
Polish abbreviation PNJO/praktyczna nauka jezyka obcego stands for practical
foreign 1anguagc classes), although not only —in 1anguagc studies curricula
the adjective "specialised” also appears in the names of classes in translation.

Specialised translation (ST) is one of the competences often expected from
employees hired by an enterprise because of their knowledge of a foreign language.
Translation studies (or translatology) is a separate field of studies, hence classes
in specialised translation should not be fully identified with classes focused
on mastering the skills of using a foreign language in professional situations.
At the same time, however, one can realistically assume that classes in translation
of specialist texts familiarise students with the professional communication and
provide language skills.

A language student prepares for a professional career in business by selecting
courses from the studies’ curriculum. The scudy includes curricula of six most
popular language studies (in alphabetical order: English, French, German,
Ttalian, Russian and Spanish)’ ac 22 Polish universities? (see Appendices 1 and 2).
These entities were chosen because this type of a higher education institution
— a university — has traditionally been a place where philological education
is acquired. In furcher publications, the study may be extended to include higher
vocational schools that also offer language studies but — at least theoretically

' The names of the fields of study may differ depending on the university, therefore
the classification is based on the language studied.

The list of universities was compiled based on the list of public universities supervised

by the minister responsible for higher education (universities and teaching colleges),
(bit.ly/3nKCoRQ), including 18 universities without adjectives. Also included are three
universities listed under the category of "pedagogical universities" (UJD — Jan Dlugosz
University in Czestochowa, UP — Pedagogical University of Krakow and UPH — Siedlce
University of Natural Sciences and Humanities). The study also included philologies at

KUL = John Paul Il Catholic University of Lublin, which is not included in the aforementioned
list due to its specific status as a church higher education institution operating with full
public higher education entity rights.
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— of a more vocational nature. For this reason, comparing the offer of both types
of educational institutions could lead to interesting observations.

The analysis covered the curricula of language studies and applied
linguistics — the primary place for educating philologists®. Philology is a branch
of the humanities "covering the study of language and its products, including
literature or culcure of a given nation™. The progressing diversification
of educational programmes in individual centres and their modification
resulted in the fact that on a national scale, language studies have become quite
heterogeneous in terms of curriculum: especially "the so-called reformed faculties
of modern languages are by no means uniform — neither from the point of view
of the fields studied, nor from the point of view of the curricula they implernent”
(Grucza, 1988/2017, p- 230). In addition to the aforementioned language studies,
the other path of modern 1anguage studies is applied 1inguistics, which has
been developing since the 1960s. It is widely perceived that its characteristic
element is not only the parallel education in two foreign languages® but also
the practical dimension of the educational offer, i.c. the applied aspect of language
knowledge and skills (Prokop and KiC—Drgas, 2018), which prepares primarily
to the profession of a translator.

The research is based on secondary data obtained mainly from the entities'
websites. The analysis presented below is based on the curricula available online as
well as the accompanying relevant syllabuses. The aim of this article is to compare
the presence of practical LSP classes and classes in specialised translation
in language studies curricula at Polish universities: the occurrence of such classes
and their thematic scope. The study is supplemented with a summary which is an
attempt to reflect on learning outcomes expected for each type of course. As this
text is written from the point of view of language education, it will primarily
reflect on those aspects of ST courses that could possibly improve LSP teaching
and learning,

3 Itis worth noting that although the profession of a philologist is included in the group
of "specialists”, i.e. professions requiring a high level of professional knowledge, skills and
experience (Journal of Laws 2018, item 227: 74), its description remains quite inaccurate:
see Gajewska, Sowa and Kic-Drgas (2020).

4 Encyklopedia PWN. From encyklopedia.pwn.pl/encyklopedia/filologia.html

5 "Philology, apart from the language itself, also addresses its cultural context whereas
linguistics, in exchange for this context, offers another foreign language at a university level".
Source: Lingwistyczna Szkota Wyzsza (2018). Filologia czy lingwistyka?

From lingwistyka.edu.pl/blog/filologia-czy-lingwistyka
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2. LSP and ST in language studies curricula

Data relating to the presence of language for specific purposes and specialised
translation classes in language studies curricula are difficult to express in specific
numerical values due to the wide variety of options. Problems with quantitative
analysis are related to, inter alia, factors such as:
m multiple options with limited choice (a student may select,
for example, two out of several proposed courses);
n availability of the course in a given year (a certain number of interested
students is required to start classes);
m various numbers of teaching hours (from 15 to 120 hours of classes,
distributed intensively or extensiveiy throughout one or several semesters);
[ ] Combining several LSP/ST in one course (such as, for exarnpie, ”language
of economy and finance” or ’7iega1 and economic translations”); there are
also courses generally referred to as "language for specific purposes”
or "specialised translation”, with very different content;
m greater or lesser narrowing of the area of specialised communication
or specialised translation (see, for example, border traffic management-
-related language and customs— related communication in air traffic,
"translation of legal texts” and "translation of business law texts”);
m comparability of designated areas of specialised communication:
some of the terms are the so—called umbrella terms (Frendo, 2005)
(is the "business” language/translation course the same as the "economic”
language/translation course?);
m overlapping of the objectives of individual LSP/ST courses: some
ST courses contain LSP elements (e.g. legal translation courses with
clements of legal language) and vice versa (LSP courses with aspects

relating to specialised translation among the learning outcomes).

The indicated probiems make it Chaiienging (or even impossible) to prepare
an in—depth quantitative analysis. Nevertheless, even a general overview
of the obtained results shows interesting phenomena that may affect specialised
language skills acquired by language students.

Educational offers (see Appendices 1 and 2) include curricula with only LSP
courses, only ST courses, or both. It is sometimes possible to choose from different
options available within one higher education institution for individual language
studies, as in the presented example (see Table 1).
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TABLE 1. LSP AND ST AT LANGUAGE STUDIES AND AT APPLIED LINGUISTICS, FIRST
AND SECOND CYCLE DEGREE PROGRAMMES (KUL — THE JOHN PAUL II
CATHOLIC UNIVERSITY OF LUBLIN)®

Philology
Eng. Fr. Span. Ger. Rus. It.
KUL FI IS - JS(6/30) INInf(3/30)  JE(3/15) (DKS)
(3.4.5,6/120)
JEFin(5,6/60)  K(3,4/60) JP(3/30)
JHotTur JTur(3/30) K(4/30)
(5.6/60) INTech JCel(5/30)
JAdm(5,6/60)  (4/30)
JB(5/30)
JP(6/30)
FIL IS 1SG,2/60)  (DKS) - - (@KS)
(1:23,4/120) JHT(1/30) 1S(2/30)
JEFin(1/30) JP(1/30)
JAdm(2/30) K(2/30)
K(3/30) JEiF(3/30)
LS1  JE(3/15) (@) (@) (@1) JE(3/15) (@))
JGra(a/15) JGra(a/15)
K(4/30) K(a/15)
LSIl  (QKS) (@KS) (@KS) (@KS) (@KS) (@KS)

Source: Own study.

As one might see, within one university, decisions on the curricula of different
language studies are made autonomously by respective units (institutes or
departments)‘ Individual curricula — as indicated in the introduction — may differ
significantly. In the case of the John Paul IT Catholic University of Lublin (Table 1),
some of the proposed courses include only LSP classes (first cycle language degree
programmcs), others have more LSP courses than ST classes (three second cycle
language degree programmes), others still offer a balanced proportion of both
types of classes (applied linguistics) or consist exclusively of ST courses (two
second cycle language degree programmes).

The chosen example suggests that the first cycle degree programmes focus
on practical communication in a professional context (varieties of LSP) rather
than translation, however, the compilation of the data for all universities included
in the research show that it is not always the case (see Table 2).

¢ Explanations for the abbreviations used in the tables can be found before the appendices
at the end of the article.
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TABLE 2. LSP AND ST CLASSES IN LANGUAGE STUDIES AND IN APPLIED LINGUISTICS,
FIRST AND SECOND CYCLE DEGREE PROGRAMMES’

only LSP classes only ST classes LSP and ST classes
1st degree philological studies (F ) 36 (46%) 8 (10%) 34 (44%)
2nd degree philological studies (F I) 16 (22%) 26 (36%) 30 (42%)
Applied linguistics:
6 (14% ,5% 6,5%
1st degree studies (LS 1) (14%) 17 (39.5%) 20 (46,5%)
Applied linguistics:
SO 8 (25%) 14 (44%) 10 (31%)

2nd degree studies (LS I1)

As part of the first Cycle 1anguagc degrec programme, in addition to
36 fields of study focusing on dcvcloping spccialiscd communication skills only,
a comparable number of fields of study (34) offer both LSP classes and specialised
translation classes. LSP and ST classes are logically correlated to a different
degree, as shown by both the data from the appendices and from Table 2
— the author will elaborate on this further in the article. A relatively rare option,
however, is the introduction of specialised translation classes only in a firsc cycle
degree programme (8 cases). It is a reasonable choice, as translation education
is related to the level of language proficiency: it can hardly be assumed that such
classes are conducted with students taking up their foreign language studies
at a beginner level, which is the case at most language studies departments
except English®. The proportions change significantly in a second cycle degree
programmes: curricula including LSP + ST (44%) and exclusively ST (36%) classes
are predominant. ST classes are also often taught in applied linguistics: 39.5% and
44% in first cycle and second cycle degree programmes, respectively. At the same
time, it can be concluded that most of the linguistic courses provide cither
a wider or more narrow range of LSP classes, either separately or with ST courses
(ﬁrst cycle: 14% + 46.5, second cycle: 25% + 31%).

The examp]c of universities discussed earlier (Table 1) shows that che average
data may differ from the choices made by the authors of spcciﬁc options
for philological education. Are there any trends in the extreme choices:

the predominance of LSP or ST classes? Despite former reservations, one

7 The compilation adopts the perspective applied in the tables below, i.e. providing data
on curricula in relation to the languages included. Hence, the data on language studies
are given for the fields of study. In the case of applied linguistics, information on whether
the curriculum includes LSP/ST classes is broken down into main languages that can be
studied within the given field of study of linguistics (sometimes available courses in various
languages differ in this respect). Percentage figures are rounded to 0.5%.

The comment regarding the level of proficiency in a foreign language was based
on observations made during the data collection for this article.
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might formulate a cautious hypothesis. Practice-based language studies focus
on teaching LST. An example of this tendency are fields of study offered at
the Faculty of Philology at the University of Opole (UO). Many of these fields
of study focus on practical rather than general academic elements. In addition
to classical philology, there are also fields of study focusing on preparation
for linguistic activity in a specific sector, e.g., Foreign languages in public
service, Foreign languages in the service sector, Foreign languages in diplomacy,
Business language, English in public communication or English in tourism.
Interestingly, the names of many fields of study do not include information
on specific languages taught within a given offer, prompting the interpretation
that the student primarﬂy chooses the sector ofactivity rather than the ]anguage

or languagcs Sl’lC or hC WIH ICRI'H.
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TABLE 3. LSP CLASSES IN LANGUAGE STUDIES UNIVERSITY OF OPOLE (UO)

Philology
Eng. Fr. Span. Ger. Rus. It.
UO Fl  JB(2/30) - (KS) JU(,2/60)  JAdm(s/15)  (@KS)
8,/220) 1B(5,6/60)
K(a/s0) el
IM(2/30) K(3/30)
JUG,2/60)
JB(5,6/60)
FIl  JS(1/30) J5(1,2/60) (2KS) 15(1,2/30) (2KS)
JS(3/30)
15(3/30)
LS|  JB(3/15) (@J) (@) (@) 1S(2/15) (DKS)
(4/30)(4/30) 1S(/5)

JHTur(a/30)
1S(1,2/120) JAdm(5/15)
1,2/120,

E3/6/>o)(:)'>/60) J(?,)g;bo)
(3/30)(3/60)
1S(1/30)
1B(4/30)
JS(3/30)
(5.6/60)
JTur(s/30)
(5/30)
JB(3,4/60)
K(5/60)
JTur(5/60)
LSIl  JB(3/30) (@) (@1) IDyp(3/30)  JS(1,2/30) (@KS)
KDyp(3/15)  JAdm
(1,2/60)

Source: Own study.
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TABLE 4. ST CLASSES IN LANGUAGE STUDIES, UNIVERSITY OF OPOLE (UO)

Philology
Eng. Fr. Span. Ger. Rus. It.
Uuo FI TB(5,6/60) - (OKS) TU(3/30) - (9KS)
TM(5,6/60) TS(a/45)
TS(3/30) TS(5,6/60)
Il - - (@KS) TS(3/30) - (@Ks)
TB(3/30)
Ls1 - (@) (@) (@) - (OKS)
Lsn - (=)} (@) - - (@KS)

Source: Own study.

This focus on 'profession’ is associated with preparation for specialised
communication rather than specialised translation, as can be seen by comparing
the number and variety of classes in each category (see Tables 3 and 49). The offer
of the Faculty of Philology of the University of Opole stands out from other
universities. However, the fact that the focus on LSP seems to be linked
to the emphasis on the practical area of a particular language field of study
is also true for some other institutions (see Appendices 1 and 2) — those with
a shorter tradition, wishing to enrol students thanks to an attractive offer, not
the university prestige. An example may be the fields of scudy preparing for FL use
"in border traffic management” (UMCS — Maria Curie-Sklodowska University)
or "in border traffic and airport management” (UR — University of Rzeszow).

In the context of educating future philologists, the reverse tendency seems
to be significant, i.e. the predominance of translation classes. It is clearly visible
in the curricula of language studies and applied linguistics of the University
of Gdansk (UG) and the Jagicllonian University (U]) (Tables 5 and 6).

9 LSPand ST classes are presented here in separate tables, as they are often taught in different
fields of study.
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TABLE 5. LSP CLASSES IN LANGUAGE STUDIES AT UNIVERSITY OF GDANSK (UG)

AND JAGIELLONIAN UNIVERSITY (U))

Philology
Eng. Fr. Span. Ger. Rus. It.
UG FI  JB(s/45) JEPTech JEPTech JE(5,6/60)  JB(3,4/60)  (DKS)
(4,5/60) (3.45/99)  p,e
(2,3/60)
JE(5,6/60)
Fll - - - JS(3/30) - (2KS)
JE
(1.2,3,4/90)
LsI - (@) (@)) - (@) (@)
s - (27) (@) - (@) (@7)
uJ Fl JB(1-6/30) JPrz(3-6/30) - - JB(5,6/60) JB(4/30)
FlIlL - - K(1—4/30) - JB(4/30) JAdm
JEPInf (1-4/30)
(1,2/90)
LS2 - - - - - -

Source: Own study.
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TABLE 6. ST CLASSES IN LANGUAGE STUDIES AT UNIVERSITY OF GDANSK (UG)
AND JAGIELLONIAN UNIVERSITY (U))

Philology
Eng. Fr. Span. Ger. Rus. It.
UG FI - - TS(6/30) TEH(5/30) TB(4/30) (DKS)
TU(4/30) TTech(4/20)
TS(4,5/60) TTur(4/20)
(5.6/60) TN(5/20)
FII TS TUG4/60)  TUG4/60)  TAdmP TP(3/30) (@KS)
(1.2,3/240) (1.2.3/75) TN(2/20)
TEB(1/30)
TTech(5/30)
LS1 TU(s,6/50) (@JS) (@JS) TU(5/6/50) (@)) (@1JS)
TS(5,6/50) TS(5.,6/50)
LSl TU(,2/60) (@)) (@)) TU(1,2/60) (@)) (@))
TEP(3,4/45) TEP(3,4/45)
TM(3,4/45) TMed
TS(3.4/45) (3.4/45)
TS(3.4/30)
Fl TTur - - - - TB(4/30)
(1—¢/30) TS(6/30)
FII  TAdm(2/30) - - TU(1,2/60) TS(1,2/60) TMed
TTur TPAdm TS(3,4/60) (1-4/30)
(1-4/30) (2/30) TBK(1,2/60) Tinf
TTech (1—a/30)
TTurE(1/30)
(1-4/30)
TAdmP
(2/30)
TMed(3/30)
TInfTech
(4/30)

LSIl  TU(1/30) TU (2/30) TU (2/30) TU (2/30) TU (2/30) TU (2/30)
TN(2/30) TE (3/30) TE (3/30) TE (3/30) TE (3/30) TE (3/30)
TE(3/30) TP (4/30) TP (4/30) TP (a/30) TP (a/30) TP (4/30)
TP(4/30)

Source: Own study.
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The presented overview shows again the great diversity of educational
institutions’ offer in the field of specialised aspects of communication
or translation. In the presented case, graduates of the selected language studies
of the University of Gdansk and the Jagiellonian University dealt with specialised
arcas of communication (almost) only in terms of translation.

3. Scope of LSP and ST proposed
to philologists

Apart from the issue ofviewing the so-called LSP as (sub)]anguages, lexicons
or discourses (Gajewska and Sowa, 2014, pp. 18—25), they are usually categorised
in relation to the field of use. The horizontal division according to the reference
topic (Kocourek, 1982, p. 26) became ingrained in the collective imagination due
to the simplicity of this classification and the case of its application. Unfortunately,
both the simplicity and the ease of use in the case of the classification of the field
are only apparent. The application of the thematic criterion may be questioned
due to the lack of a strict delimitation of individual fields (Eurin Balmet and
Henao de Legge, 1992, p. 57), the arbitrariness of fields systematics (Lewandowski,
2002), as well as the flow of terms or genres between fields of knowledge or human
activity (Lerat, 1995, p. 19). Nevertheless, the concepr of a field-specific language
(e.g. the language of business) or a profession-specific language (e.g. English
for physiotherapists) is a construct useful in didactic practice where it is used
in the titles of textbooks or the names of courses, including academic courses.
The most popular varicties of LSP are business, legal, tourism and hospitality
(hotel industry) languages. However, the comprehensive offer language scudies

at Polish universities is much richer and includes sometimes not-obvious courses.
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TABLE 7. LSP TYPES'©INCLUDED IN LANGUAGE STUDIES AND APPLIED LINGUISTICS
CURRICULA OF SELECTED UNIVERSITIES

Specialised translation (language of) LSP

P the law, legal language P of the law, legal

B business B business

E economics E of economy, of economics, economic

H commerce H commercial
Prze company, corporate

K correspondence K correspondence
HR HR

Mar marketing, advertising Mar marketing, advertising

Fin finance Fin financial

Ban banking Ban for banking

Adm administrative/official language Adm administrative/official

N science N scientific

p-n popular science p-n of popular science

Tech technology Tech in technology

Inf IT Inf for IT

Med medicine Med  for medicine

Tur tourism Tur for tourism
Hot in hotel industry, hospitality industry
Gas in gastronomy industry

Cel in customs services Cel in customs services

GCra in border traffic Gra in border traffic

UE in European Union institutions UE in European Union institutions
Log of logistics, in logistics

Dyp in diplomacy

Pol of politics, in politics

Source: Own study.

As it results from the analysis of Appendices 1 and 2, the frequency of occurrence
ofparticular varieties of LSPs or STs in the offer of universities differs. In addition,
not every discourse can be didactical from both perspectives — foreign language
teaching and translation. The data presented above (see Tables 2—5) show that

Not all the terms in this list seem accurate, especially those related to translation.
Unfortunately, keeping the full names of the courses (e.g. "translation of legal texts" or
"translation in logistics") would increase the volume of this article and make it difficult to read.
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the course in the selected LSP and the relevant ST do not have to be included
in the same curriculum. For example, in the KUL curricula presented in Table 1,
students of language studies who improve their knowledge of French and Italian as
part of the second cycle degree programme learn numerous professional varieties
of these languages, while they develop translation competences within single
classes (comprehensive specialised translation) only. In applied linguistics, both
practical language learning and translation classes provided for the introduction
of several varieties of specialised discourses, but the discourse varied for
individual classes. A systematic combination of both approaches to a given
discourse is rare. In relation to all che fields of‘study of a given educational
unit such a connection was present only in the ”applied 1anguagcs” programme
profilc in various languagc studies of the Pcdagogical Univcrsity of Krakow
(sce Appendices 1 and 2) considering both LSP courses and the corresponding ST
course. The latter were deliberately introduced chronologically — after the classes
focused on practical language learning. Therefore, it can be concluded that
the vast majority of authors of educational concepts treat both types of courses
as independent, not considering it necessary to introduce the language study
student to the issues of both creating and translating specialised language
in the field of a given discourse.

LSP teaching methodology and specialised translation education are not
opposing disciplines as they operate on similar linguistic material, yet with
a distinct perspective. Logically, certain types of specialised languages seem
predestined to be taught in the form of either an LSP or a ST course. Without
education and professional qualifications in the field of, for example, law
or medicine, a philologist can act in these domains primarily as a translator.
Also in relation to scientific and technical texts, a philologist appears to be
more of a translator than an author. Meanwhile, in some language studies, these
discourses are introduced through LSP classes which should mainly prepare for
the active application of a given specialised discourse in communicative practice.
There are varieties of "action-oriented” languages that are related to specific
occupations, which can be used by language graduates employed, for example,
in the catering or hospitality industries, shipping or purchasing dcpartmcnts.
"Corporate language” deserves a separate discussion — the term primarily refers
to the so— called transversal skills, i.e. skills common to many industries, fields
and sectors (external and internal communication: inquiries, offers, complaints,
negotiations, etc.). This approach emphasises linguistic activities, whereas proper
discourse means primarily the language of business. This fact may explain the lack
of a corresponding ST courses.
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4. Skills acquired during individual
classes: practical conclusions

Both the few examples discussed here and the extensive data collected
in the appendices show the great variety of LSP and ST classes available
to philology students. The differences occur both at a quantitative (in terms
of the number of available courses and their duration) and qualitative level
(in terms of the selected types of discourse). As a result, graduates may possess
avariety of specialised language skills — some graduates will acquire both LSP and
ST skills, while others will be prepared to create rather than translate specia]ised
texts (or vice versa). The aforementioned graduates of language studies at
the University of Gdansk and the ]agic]lonian University (see Tables 5 and 6) dealt
with spccialiscd areas of communication only in terms of translation, which would
rather predispose them to work as translators: experience shows that a student
employed in a company does not necessarily deal only with translation of written
and oral texts. However, this is not, the reason for the concept of education
to be disputed, as it remains unknown what the labour market prospects and
the graduate's professional opportunities will be in the long term.

Considering this fundamental uncertainty, specialised translation classes
are in some respects valuable training also for philologists who are expected
to use the learned FL in their future professional activities rather than
in translation. Language education in specialised languages, starting from
the analysis of communicative needs related to a given professional context, aims
to satisfy these needs as comprehensively as possible and to prepare students
for the implementation of language tasks in a specific position, workplace or
profession. On the other hand, translation scudies put less emphasis on mastering
specific language skills and focus on translation strategies instead.

As can be seen from the examples (and the appendices) discussed, the number
of hours of both LSP and ST classes is gencrally small. It is obvious that
a30-hour programme defined as: "Specialised translations: legal language, language
Ofindustry and business” or ”Spccialiscd translations: languagc of medicine and
cosmetology or language of technology and industry” do not allow for the actual
mastery of the skills necessary for effortless a vista translation of all texts relevant
for a given genre set or genre network (Swales, 2004). As already mentioned,
an important goal of translation education is, first of all, to familiarise students
with translation strategies that should enable them to cope with other texts
(or other types/genres of texts) than those discussed during classes.

This focus on meta—measures, i.c., on text or discourse analysis strategies,

is much less visible in teaching LSP. The analysed course syllabuses show chat
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their authors' ambition is to teach students certain presented content but not
necessarily (if at all) to prepare them for further independent development
of language skills. This is reflected, inter alia, in development of the ability
to write out terminology independently, more often found in the learning
outcomes of ST classes (to be exact: in 148 out of 301 provided ST course
syllabuses and only in 3 out of 298 LSP syllabi).

Another essential element is to create the habit of comparing analogous
types of text. Contrastive analysis of authentic texts” in a first language and
in a foreign language is systematically used in translation classes to determine
functional equivalences (in 278 out of 301 provided ST course syllabuses).
Contrastive analysis occurs much less frequently (in the analysed corpus:
in 87 out 0f298 syl]abuscs) in LSP classes. Moreover, texts in a first 1anguagc may
be subject to other sociocultural conditions than those in a foreign language,
which may be revealed when comparing both texts while looking for their genre
features. In translation classes, anonymised authentic documents are usually
used. They show the specialised discourse with its real characteristics, while
the teaching materials used in LSP classes (especially in texctbooks for various
types of LSP: law, business, tourism, etc.) can be simplified or even prepared
in violation of communication standards appropriate for a given professional
environment (this applies, for example, to interactive dialogue standards
in a company: Gajewska, 2017).

Summing up these considerations with an actempt at evaluation, it seems that
the statistically emerging trends (Table 2) may reflect a common-sense approach,
i.c., matching the type of classes to the profile of the graduate. If the task
of the first-cycle studies is quick and effective preparation for a precisely defined
profession (e.g. a border guard), classes aimed at mastering specific language
skills are a good option. In order to offer a broader employment perspective
for the graduate, more emphasis should be placed on deve]oping a discourse(s)
analysis stracegy. This takes placc during ST classes, which therefore seem to be
a good choice. Thus, thcy can inspire the dcvc]opment of 1carning outcomes
for practical LSP classes. In spccialiscd languagc education, the limited number
of LSP classes is associated primarily with an Cmphasis on the right choice
of priorities identified in the needs analysis: conscious acceptance of the inability
to meet some of those priorities combined with refocusing educational objectives
on strategy development — teaching how to fish instead of giving a fish — could
turn out to be an effective solution for many target groups.

" Some concepts are recognised separately in FL teaching and in translation studies:
in this text, the language education approach was adopted.
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INDEX OF ABBREVIATIONS

(@KS)

(@)
(3.4/60)
(1-4/30)
JE/JP(3/30)
BD

JS

TS
JPE
TPE

Prze

HR
Mar
Fin
Ban

Adm

p-n
Tech
Inf

Med

no field of study

the language is not taught as a specialised language
the programme does not include LSP
semester(s)/total number of hours

elective course in a specified period

elective courses in a given semester

no current data

specialised languages without reference to a field/industry or with a name specified
in the footnote

specialised translations

course name specifying two or more types of LSP (here: legal and economic)
course name specifying two or more types of ST (here: legal and economic)
legal, of the law

business

economic, of economics, of economy
commercial, of commerce

company, corporate

correspondence

human resources

marketing, advertising

financial, of finance

banking, for banking
administrative/official

scientific, of science

popular science

in technology, of technology

IT, for IT

of medicine, for medicine

for tourism

in hotel industry / hospitality industry
in gastronomy industry

of customs, in customs services

in border traffic

of logistics, in logistics

in diplomacy

of politics, in politics

in the European Union institutions

1st and 2nd degree philological studies
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APPENDIX 1. LSP CLASSES IN LANGUAGE STUDIES AT THE MOST POPULAR UNIVERSITIES

Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
KUL Fl 15(3,4,5,6/120) - JS(6/30) INInf(3/30)"™ JE(3/15) (@KS)
JEFin(5,6/60) K(3.,4/60) JP(3/30)
JHotTur(s5,6/60) JTur(3/30) K(4/30)
JAdm(5,6/60) INTech(4/30) JCel(5/30)
JB(5/30)
JP(6/30)
Fll JS(1,2,3,4/120) JS(1,2/60) (QKS) - - (@KS)*=
JHotTur(1/30) 1S(2/30)
JEFin(1/30) JP(1/30)
JAdm(2/30) K(2/30)
K(3/30) JEiF(3/30)
LS| JE(3/15) (@) (@1) (@) JE(3/15) (21)
JGra(a/15) JGra(4/15)
K(a/30) K(a/15)
LSl (@KS) (@KS) (@KS) (@KS) (@KS) (@KS)

2 Specialised languages: mathematical and natural sciences, and computer science.

* Institute of Romance Philology at the Catholic University of Lublin does not offer Italian studies as a separate field, it offers Italian studies with specialised

language as part of the Romance philology: ,As part of the compulsory study programme second cycle students attend classes in the practical learning of two
languages: French and Spanish or Italian, which are aimed at preparing for professional communication and work in the enterprise” (distinctions kept as in
the information text from the institution’s website): kul.pl/o-instytucie,11268.html [access: 2.02.2022].
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.

UAM*  FI JPol(1/30) 15(3.4/60) - JE(4/30)" JB(5,6/60) 15(3.4/60)
JTur(1/30) 15(5,6/60) JPAdm(5/30) 1S(5,6/60)
JNTech(2/30) JMedTech(6/30)

JPE(2/30)
JMed(3/30)
Fll - - - JE, JP, JAdm, - -
JTech(3,4/120)"
LS| JB(3/30)" - (o) - (l1JO) JB(3/30)" - (o) - (11Jo)
JB(5,6/60)™
JTur(s,6/60)
JB(5,6/60)" K(1/30)*°
JTur(5,6/60) JEH(2/30)
JPAdm(3/30)
JTechMed(4/30)

Adam Mickiewicz University, Poznan.

Major: specialised languages and translation.

German studies, two courses to select.
Applied linguistics, major: translation.

as above.

Applied linguistics, with German for beginners.

as above.

German and communication in business.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UAM LS LS(1/30)* - (11Jo) - (11Jo) 1S(1/30)*2 - (o) - (o)
JE(2/30) JB(1/30)
JMar(3/30) JE(2,3,4/90)
JE(1/30)* JS(2,3,4/90)*
15(1,2,3,4/120)% 15(1,2,3,4/120)%¢
UG Fl JB(5/45)*" JEPTech(4,5/60) JEPTech(3,4,5/90) JE(5,6/60)*® JB(3.4/60) (DKS)
JPrze(2,3/60)
JE(5,6/60)*
Fll - - - JS(3/30) - (DKS)
JE(1,2,3,4/90)
1s1 - —(1JO) —(I1J0) - (@) — (1 JO)
LS - () (@) - (@)) (@)
uJ Fl JB(1-6/30) JPrze(3-6/30) - - JB(5,6/60) JB(4/30)
Fll - - K(1—4/30) - JB(4/30) JAdm(1—4/30)

JEPInf(1,2/90)

Applied linguistics, major: business translation.

Major: business translation.

Applied linguistics, major: translation.

Major: translation.

Applied linguistics, specialisation: multilingualism and communication.

as above.

In the field of: American studies.
Major: business and economy.

Major in translation.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
V)] LS2%° - - - - _ _
ulD*  Fl JB(3/30) (KS) (@KS) JB(3/30)"" (@Ks) (KS)
JTur(3/30) JTur(3/30)
1S(4/15) JFinBan(s/30)
JMar(4/15) K(s/30)
K(5/30) JB(3/30)*
JTur(3/30)
IS(a/15)
JMar(4/15)
K(s/30)
Fil - (2KS) (2KS) - (2KS) (DKS)
UJK**  FI BD (QKS) (@KS) BD JB* (QKS)
K
Fll BD (@KS) (@KS) BD JB** (OKS)
K
JTur*®

*ok

30

3

32

33

34

35

Jan Dlugosz University in Czestochowa.
Jan Kochanowski University.

Former applied linguistics, major: translation and intercultural communication (to RA 2018/2019), now: theory of translation.

Major: Professional German with English/Spanish.
Major: translation and specialised languages.

Data available for the field of study Applied linguistics do not offer complete information. Business language course includes following classes: practical
business Russian, business language services with economic discourse analysis, business correspondence — analysis and drafting, analysis and organisation

of negotiation discourse.

Data available for the field of study Applied linguistics do not offer complete information. Business language course includes following classes: practical Business
Russian, business language services with discourse analysis, language workshops: professional documentation.
Data available for the field of study Applied linguistics do not offer complete information. Language of tourism industry course includes the following classes:
colloquial language in professional communication, practical Russian of tourism industry, language services in tourism industry with discursive analysis,

vocational workshops: tourist documentation, language services of a tourist guide workshop.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UJK LS| BD (2)) (@)) JB* JB* (2))
K
LSl BD @) @) @) JBee @)
JAdm*®
UKSW* FI (2KS) (KS) (2KS) (DKS) (2KS) JTur(3-6/30)
Fil (2KS) (DKS) (2KS) (QKS) (2KS) -
UKW** F1 - (DKS) (OKS) JS(3/30) - (DKS)
JBE(4/30)
JPAdm(4/30)
JHotGas(5/30)
JTech/1T(5/30)
Fll - (DKS) (QKS) JS(2—-4/30) - (DKS)
LS| - (2)) (@) JB(5/30)*° - (@))
K(5/30)
s - (@)) (@) - - (2))
Ut Fl - - - 1S(5—-6/28) JB(3,4,5,6/120) -
JB(5/28) JTur(3,4,5,6/120)

Cardinal Stefan Wyszyriski University.
Kazimierz Wielki University.
University of Lodz.

3¢ Data available for the field of study Applied linguistics do not offer complete information. Translation in business course includes the following classes:

introduction to Business German and analysis, preparation and translation of business documentation.

Data available for the field of study Applied linguistics do not offer complete information. Translation in business course includes the classes: business services

with analysis of professional texts.

*®  Data available for the field of study Applied linguistics do not offer complete information. Translation in business course includes the following classes: practical
Business Russian, practice of preparing and translating business documentation.

37

*  Data available for the field of study Applied linguistics do not offer complete information. Official/administrative translation course includes the following

classes: practical official/administrative Russian, practice of preparing and translating official documentation with elements of administrative discourse analysis.
40

Applied linguistics, German with English.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
Ut Fll JS(2,3/60) 15(1,2/60) - - JB(1,2,3/84) 1S%3(1/30)
JH(2/28) JBH(1/30)
JH(2/28)* JP(2/30)
K(4/28) “*
LS 1**  JPrze(1/28) 1S(2/43) 1S(2/43) 1S(2/43) 15(2/43) 1S(2/43)
15(2/43) JHRFin(3/28) JHRFin(3/28) JHRFin(3/28) JHRFin(3/28) JHRFin(3/28)
JB(2,3,4/84) JLog(4/28) JLog(4/28) JLog(4/28) JLog(4/28) JLog(4/28)
JP(5/28) JInf(5/28) JInf(5/28) JInf(5/28) JInf(5/28) JInf(5/28)
LS11**  LS(1/a3), JS(1/30) JS(1/30) JS(1/30) JS(1/30) 1S(1/30)
(2/28)* 15(2/30) JS(2/30) 15(2/30) 1S(2/30) 15(2/30)
JAdm(1/56) JBAdm(2,3,4/168) JBAdm(2.3,4/168) JBAdm JBAdm(2,3,4/168) JBAdm(2,3,4/168)
JB(2,3/56) (2,3,4/168)
UMCS FI - JMar(3/30) JTur/JHMar(2/30) 1S(2,3,4,5/180) JB(2/30)*° *° -
1B(3,4/60)" (5.4:5.6/120)* 1B(4.5/120)"
JB (1,2/60) JEP(4/15)

a1

42

43

a4

as

46

47

48

49

50

51

Commercial documentation in Russian.
Trade talks in Russian.

Specialised terminologies 1: cultural institutions and public services.

Linguistics for business.

Linguistics for specialised communication.

Specialised text linguistics, specialised texts analysis.

Romance studies, major: French, translation.

Industry-specific German, language vocational training.

Major: Business Russian.
Business language properties.
Business communication.
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Philology (Language studies)

Eng.

Fr.

Span.

Rus. It.

UMCS FI

Fll

LS|
LSl

UMK*  FI

Fll

1S(5,6/60)
1S(1/30)(3/30)**
JB(2/60)
JS(5/60)

JB(2/30)

JTur(2/30)
Jp-n(3/30)
JB(3/30)
JMed(4/30)
JUE(3,4/60)
JP(5/30)
JB(5,6/60)%
JPol(3/30)
JE(4/30)
JP(4/30)
15(6/30)
JTech(3/15)
JAdm(3/15)
JH(4/30)
JTur/JHotGas(5/30)
JInf(6/30)
JB(1/30)
JP(2/30)
JDypPol(4/30)

JPol/JTech(2/30)
JE/IP(3/30)

JS(6/30)

(OKS)

(OKS)

JS(1/30)(1,2,3,4/120)*

JS(6/30)

JS(3/30)

JCel(4,5,6/90))**
JGra(5,6/30)
JCel(5/30)

15(3,4/45) (2KS)
K(3/15)

JS(6/30) (@)

- (@))

JB(3/30) (@KS)

52

53

54

55

Nicolaus Copernicus University.

Romance studies, major: French, Specialisation: Business French.
Language of commercial and customs documentation, major: Russian with English in border traffic management.

Specialised languages — theory; Specialised languages — workshops.

Specialised terminology in oral and written communication of the first language, genology of specialised texts in a first language.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UMK  LSI () JInf(6/30) - (@) - -
JTech(6/30)
LS (@KS) (2KS) (QKS) (@) (@KS) (2KS)
uo Fl JB(2/30), - (@KS) JU(1,2/60)% JAdm(5/15)%° (QKS)
(3/30)(3,4/60)* JB(5,6/60)
K(a/30) IB(2/15)(2/15)°®
K(3/30)
JMed(2/30)%° JU(1,2/60)*
JB(5,6/60)
Fll JS(1/30) JS(1,2/60) (DKS) 1S(1,2/30)%2 (QKS)
15(3/30)
1S5(3/30)%*

56

57

58

59

60

61

62

63

Introduction to Business English, Business English communication skills, Business English text analysis; Business English.
Major: Deutsch in Recht und Wirtschaft.

Cerman in microeconomics, German in macroeconomics.

Slavic studies.

Medical English.

Major: Translatorik.

Fachsprachen — Medien — Kommunikation.

Linguistik — Translatorik — Interkulturelle — Kommunikation.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
uo LS 1¢* JB(3/15)(4/30) (4/30)** (D)) (@)) (@J) 1S(2/15)% (DKS)

JS(1,2/120)(1,2/120)(3/60) ISG/s)”

(3/60)(3/30)(3/60)°* JHotTur(4/30)

JS(1/30)%° JAdm(5/15)

JB(4/30)° JDyp(5,6/60)

15(3/30)(5.6/60)"

JTur(5/30)(5/30)™

JB(3,4/60)"

K(s/60)

JTur(5/60)

64

65

66

67

68

69

70

7

72

73

Business language, foreign languages in the service sector, foreign languages in the public service.

Polish functional genres in business, English functional genres in business, Business English: applied linguistics.
Foreign languages in service sector.

Foreign languages in public service.

English for Specific Purposes, Communication skills for specific purposes, Negotiation skills for specific purposes, Text analysis for specific purposes, Text analysis
for specific purposes, Writing for specific purposes, Listening and reading for specific purposes: English Philology practical profile, module: Business English.

English Philology practical profile, module: English in Public Communication.

English Philology practical profile, module: English in Business.

Work with a specialist text in Polish, Work with a specialist text in English; English for tourism.
Customer service in English, organisation of tours in English; English in tourism, practical profile.
Language of business.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
uo LS JB(3/30)" @) @) IDyp(3/30)" 15(1,2/30)” (@KS)
KDyp(3/15) JAdm(1,2/60)
uP Fl 1B(3,4/60)® 15(3,4/60) 157(3/30) JB(3,4/45)*° J5(5,6/60)"" JTur(3/30)
JTur(3/30) JTur(3/30) JE(5,6/60) JMar/Tur(4/30) JB(5/30)
K(a/30) JPrze(4/30) JP(5,6/60) 1S(5/30)
JE(4/30) JP(5/15)
K(4/30) K(6/30)
JB(3.4/45)* JTur(3/30)*
JP(5/15) JPrze(4/30)
JS(5,6/60)
Fll JS(2/20) - - - - 1S1(1/30), JS2(2/30) **
UPH Fl JB(3/30)(4/30) (OKS) (DKS) (OKS) (DKS) (OKS)
(4/30)(4/30)*
K(a/15)
7% as above.
75 asabove.

76

77

78

79

80

81

82

83

84

85

Foreign languages in diplomacy.

Language in business.

English studies, major: linguistic communication — specialised languages.

Editing functional texts.

Business German.

Major: theory of translation.

Methodology of teaching German with a business module.

Major: Russian language studies with English, Russian language studies with Spanish.
Students choose from the pool of specialist language courses offered in each semester.

Major: Business English with translation studies: business language — terminology, business meeting language — terminology, business conversations.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UPH Fll JS(2/30), JB(2/15)(2/30)  (DKS) (QKS) (QKS) (QKS) (@KS)
(2/30)(a/30)%
Ls1 - ) @) - - @)
UR Fl JB(3/30)*" (@KS) (@KS) K(1/30) JB(3,4/75)%® (@KS)
K(3.4./60) JS(4/60) JP(4/15)
JTur(3,4/60) K(3.4.5/90)
JTur(3/30)* JTur(3,4.5/90)"
JGra(3/30) JTur(s,6/60)°%
JLog(a/30) JCel(3,4/45)%
JGra(5/50)% JGra(4/30)
JLog(5,6/45)
JGra(s,6/45)™
IS(3/15)*

86

87

88

89

90

91

92

93

94

95

Major: Business English with translation studies: working with business text, Business English in the media — language reception, Business English: lexis

and Business English: conversations/business negotiations.
Russian language studies, major: Russian and English in business.
Major: Russian and English in business.

Russian language studies, major: Russian and English in border traffic and air traffic management.

English in air traffic service.

Major: Russian and English in tourism.

Tourist piloting.

Major: Russian and English in border traffic and air traffic service.
Russian in air traffic management.

Major: translation.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UR Fll JB(3/30)% (2KS) (@KS) - JB(3/30)°" (2KS)
JDyp(1,2/60)%®
JDyp(1/30)*°
LS| JB(3-6/60) (@)) (@) JB(3/60) (@) (@))
LSIl  JEP(3/30) (@) @) - @) (@)
Usz*  FI JBAdm(3,4/60) - JTur(4/30) JE(3,4/60) - oo
JTurB(3,4,5,6/120) K(6/30)
Fll 1B(3,4/60) - (oKS) JE(1,2/60) - -
JP(3,4/60)
LS| INTech(4/20)™ (QKS) (DKS) 1oz —103 (QKS)
JE(5/20)
JP(5/20)
JPrze(6/30)

University of Szczecin.

Major: translation studies.

Major: Russian and English in business.

Major: Russian and English in diplomacy.

Russian in consular service.

Italian studies with elements of Christianity studies: first-cycle and second-cycle studies at the Faculty of Theology.

GClobal communication.

Linguistics for business, Polish-Russian-German translations.

as above.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
us* Fl JB(1,2,3,4,5,6/180)™°* JP(4/30) ¢ - K(2/30)"” JB(1/30)"® JP(6/30)
K(2,3,4.5/120) JTech(4/30) JP(4/30) K(3,4/60), K(4/30)"*° JTech(6/30)
JS(5/30)(5,6/60)™°° JMed(5/30) JH(6/30)
JMed/IP(6/30)™ JB(3,4,5/90)"™ JTur(5/30)™
JP(3,4/60) ™ JB(4,5/60)"™
JTech(3,4/60)
Fll JB(1,2/60)"™ - - JE(2/30) JB(1,2,3/90)" -
JB(1,2/60)(1,2/60)™¢ JMar(1/30)
1S(3,4/60) K(a/30)
LS| (@KS) JP(3,4/60) ™ (@J) - JP(5,6/60)
JTech(6/30) JTech(s,6/60)

110

m

12

ns3

n4

15

16

nz

ns

University of Silesia.

Major: language in business.

Specialist vocabulary, specialist varieties of English.

French for beginners with translation programme and specialised language.

Major in translation in the field of specialist languages.

Major: language of business, language of business with cultural communication.

Business correspondence (only for majors: language of business with cultural communication).
Major: German for beginners.

Major in translation in FL.

Language of tourism advertising, major: Russian in tourism.

French with translation studies programme.

Major: translation.

Major: language of business.

Documents in foreign trade, contracts in foreign trade.

Major: language of business.

Romance philology, major: applied languages: French and English with translation studies programme.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
us LSI (@KS) K(1/30)"™ (@) (@7) (@) K(1/30)
JB(3,4/60) JB(3,4/60)
uw* Fl - 1S'2°(5-6/60) - - - -

JP, JPrze, JMed, JDyp,
JN, JTech, JTur, JGas

Fll JP(30) - JUE(1-3/30) JMar(1/60)"*' JB(3,4/60) JS(1,2/60)
JP(1-3/30) K(5/30)
LS| 122 (@) (2)) 123 124 125
—126 127 —128 129 130 (@)

1n9e

120

121

128

129

130

University of Warsaw.

Romance philology, major: applied languages: French and English with translation studies programme with language of business.
Practical FL classes expect two modules ,Selected aspects of specialised language”.
Major: business communication.

SL major: terminology and specialist translations.

as above.

as above.

as above.

Applied linguistics: translation and translation technologies.

as above.

as above.

as above.

as above.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
uw LS s @) (@) Jg= )50 I
_135 _136 _137 _138 _139 (@J)
UwB*  FI K(s/30) 1S(5/30)™° JAdmB(5/30)"' JAdmB(5/30)"? JB(2/30)"* (TKS)
JAbmB(6/30) K(5/30)"* K(6/30) K(6/30) JE(3,4/60)
1S(5/30)™* JB(3,4.5,6/120)
JP(6/30) K(s5/30)
JE(6/30)

131

University of Bialystok.

Applied linguistics, major: terminology and specialised translation: contrastive analysis of specialised texts B (1/30) and C (2/30), terminology A and B (23/60)
and A and C (2.3/60) include content in the field of national law, EU and international law, finance and banking, economics and scientific and technical content.

as above.
as above.
as above.

Applied linguistics: translation and translation technologies.

as above.
as above.
as above.
as above.

Major: French studies — with language learning for beginners.
As part of the Applied French field of study, with Spanish (with French for beginners).

English studies with German, specialisation module ,German in administration and business”.

Business language — theoretical basics.

Language studies, major: Applied French with Spanish (with French for beginners).

French in service sector.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UwB K(5/30)¢
1S(5/30)"”
JP(6/30)
JE(6/30)
1S™%(5/30)
Fil 1S(2/30) (2KS) (QKS) (2KS) - (2KS)
UWM* FI 1S(4,5,6/90) (QKS) (DKS) - JB(2/30)"° (@KS)
1B(2,3,4/90)
1S(5,6/60)™°
K(5/30)
JTur(2/30)™
JTur(2,3,4/90)™*
JGra(5,6/60)
S(4,5/60)"**
Fll JS(1/30) (OKS) (QKS) 15(1,2,3,4/120) 1S(1/15) (OKS)

University of Warmia and Mazury.

Language studies, major: French (for beginners) with English — translation studies profile.
French in service sector.

French in fields of art.

Language communication in business.

Specialised language — local government and NGO.

Language communication in tourist traffic management.

Language communication — service and promotion in tourist traffic.

Language communication — the culture of Russia.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UWM  LSI™*  JS(2/30) (@)) (2)) 1S(2/30) 1S(2/30) (@)

K(2/30) JB(3,4,5,6/360) JB(3,4.5,6/360)

JE(3/90) K(3/30) K(3/30)

JTur(3/30) JTur(4/30) JTur(4/30)

JLog(3/30) JLog(6/30) JLog(6/30)

JFin(4/60)™* JInf(6/30) JInf(6/30)

JInf(4/30)

JE(5/60)'*
JFinBan(s/30)

JE(6/30)"™”

LSirse — (@)) (@)) - - (@))

Uwr*  FI JB(3/30)(4/30)(5/30)"** - - JS(6/30) - -
JP(3/30)

JFinBanE(5/30)

* University of Wroctaw.

Linguistics in business.

English in accounting.

English in international business relations.

English in management.

Linguistics in business (from 2020/2021 academic year).

5% Introduction to professional communication - business, computer processing of business texts, vocabulary in business texts; major: English in professional
communication.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UWr  FlI - - 1S(3/30) JPrz(2/30)"*° JAdmB(3,4/60) (KS)
JFin(3/30)
JTechN(2/30) ™
JP(3/30)
JPrze(3/30)
JLog(3/30)
1S(4/30)
JMed(4/30)
JMar(4/30)
UwZ*  FI JB(4,5/60) K(3/30) (DKS) JE(3,4/60)"* JTur(3,4/60)'* (QKS)
JB(4,5/60) K(4.5/60) JTur(4/30)*
JB(4,5/60)
K(5/30)
JB(4,5/60)"** JPrze(1/30)"¢
K(3/30) K(3/30)
JH(4/30)

160

161

162

163

University of Zielona Goéra.

Major: linguistics with elements of business communication.
Major: German in specialist communication.

Major: German in vocational communication.

Major: Russian in vocational communication.

Tourist guide in Russian.

Major: translation studies.

Major: translation studies.
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Philology (Language studies)

Eng.

Fr.

Span.

Ger.

Rus. It.

UwZ Fll JS(1,2/60)

(@KS)

(OKS)

1S(1,2/60)

JS(1,2/60)"* (@KS)
JLog(3/30)

JPE(4/30)

JB(3/30)

K(4/30)

JTur(2/30)

JHotGas(2/30)

JS(1,2/60)%®

JLog(3/30)

JPE(4/30)

167

168

Major: business and tourism.
Major: Russian studies.
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APPENDIX 2. SPECIALISED TRANSLATION CLASSES IN LANGUAGE STUDIES AT THE MOST POPULAR UNIVERSITIES

Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
KUL  FI - - - - - (@KS)
Fll TB(2/30) TS(3.4/60) (2KS) TPE(2/30) TEP(2/30) TS(3,4/60)
TNTech(a/30) TTur(3/30)
TCel(3/15)
LS| TS(4/30) (@)) (@)) (@)) TS(4/15) (@))
TP(5/30) TP(5/30)
TB(4/30)
LS i (QKS) (QKS) (QKS) (@KS) (QKS) (QKS)
UAM FI TTur(3/30) - - TS(6/30)™*° - -
Tp-n(4/30) TU(3/30)"°
TB(5/30) TS(5,6/60)
TP(6/30)

169

170

Major: translation.

Major: specialised languages and translation.
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Philology (Language studies)

Eng. Fr.

Span.

Ger. Rus.

UAM FII TP(1/30)" -

TEH(2/30)
TNTech(2/30)
TMar(2/30)
TAdm(2/30)
TP(3/30)
TMed(3/30)
TTech(3/30)
TBan(4/30)
TP(4/30)™
LS1 TU(5/30)"* - (InJo)
TUN(6/30)
TU(5/30)""*
LS TE(2/30)"® - (o)
TS(1,3/60)"*°

- (I1JO)

- (o)

T5(1,2,3,4/120)" -

TU(5/30)"™ —(110)
TUN(5/30)

TU(s/30)"™"

TE(2/30)"° - (1Jo)
TS(2,3/60)™

—(I1JO)

- (o)

Translation of contracts.

Judicial translations.

Elective courses, German studies.

Applied linguistics, specialisation in translation.
as above.

Applied linguistics with German for beginners.
as above.

Applied linguistics, specialisation in business translation.
Major: business translation.

Applied linguistics, specialisation in translation.
Major: translation.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UG Fl - - TS(6/30) TEH(5/30)* TB(4/30) (QKS)
TU(4/30)™®* TTech(4/20)
TS(4.5/60)(5,6/60)"**  TTur(4/20)
TN(5/20)
Fll T5(1,2,3/240) TU(1,4/60) TU(1,4/60) TAdmP(1,2,3/75) TP(3/30) (@KS)
TEB(1/30) TN(2/20)
TTech(s/30)
LS1 TU(5,6/50) (o) - (11JO) TU(5/6/50) (@1)) - (InJO)
TS(5,6/50 TS(5.,6/50)
LS TU(1,2/60) (@)) (@)) TU(1,2/60) (@1)) (2))
TEP(3,4/45) TEP(3,4/45)
TMed(3,4/45) TMed(3,4/45)
TS(3,4/45)"™® TS(3,4/30)"®°
uJ Fl TTur(1-6/30) - - - - TB™®"(4/30)
TS (6/30)

182

183

184

Major: business and economics.

Major: translation studies.

Specialised translation (written), specialised interpretation.

Translation from English into Polish and from Polish into English (architecture and art).
Translation from German into Polish and from Polish into German (architecture and art).
Business language with elements of translation.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
uJ Fll TAdm(2/30)®® - - TU(1,2/60) TS(1,2/60) TMed(1-4/30)
TTur(1-4/30) TPAdm(2/30) TS(3,4/60)"®° TInf(1-4/30)
TTech(1-4/30) TBK(1,2/60)
TTurE(1/30)
TAdmP(2/30)
TMed(3/30)
TInfTech(a/30)
LSII™°  TU(1/30) TU(2/30) TU(2/30) TU(2/30) TU(2/30) TU(2/30)
TN(2/30) TE(3/30) TE(3/30) TE(3/30) TE(3/30) TE(3/30)
TE(3/30) TP(4/30) TP(4/30) TP(4/30) TP(4/30) TP(4/30)
TP(4/30)
uiD  FI - (@KS) (@KS) - (@KS) (@KS)
Fll TTechE(3/30) (@KS) (@KS) TTechE(3/30) (@KS) (@KS)
TE(3/15)"" TE(3/15)"*
UJK Fl BD (2KS) (@KS) BD - (@KS)

189

190

191

192

Translation of official/administrative texts.

Specialist languages in consecutive translation.

Former applied linguistics, major: translation and intercultural communication (to AY 2018/2019), now: theory of translation.
Translation of documents for business trading.

as above.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UK FlII BD (KS) (KS) BD TS (@KS)
TP
TE
LS|l TS (@) (@)) TS TB"” (@)
TNTechP TTechP TB™®
Tbank

193

194

195

198

Data available for the field of study Applied linguistics do not offer complete information. Translation studies course includes classes: practical written

specialised translation.

Data available for the field of study Applied linguistics do not offer complete information. Business language course includes the following classes: legal
translation with text analysis, economic translation with text analysis.

Data available for the field of study Applied linguistics do not offer complete information. Module: “Specialised translation (English)” includes the following

classes: analysis and translation of scientific, technical and legal texts, analysis and translation of texts in finances and banking.

Data available for the field of study Applied linguistics do not offer complete information.

Data available for the field of study Applied linguistics do not offer complete information. Business language (Russian) course includes the following classes:

analysis and translation of business correspondence, analysis and translation of business documents.

Data available for the field of study Applied linguistics do not offer complete information. Official/administrative translation course includes the following
classes: translation of political and journalistic texts, analysis and translation of official texts.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UK LSl TNTech™ @) (@) @) TR0 (@)
TP JAdmz
TB P
TS
TB2°*
UKSW FI (@KS) (2KS) (@KS) (2KS) (@KS) -
Fll (DKS) (QKS) (QKS) (DKS) (QKS) TPB(1—4/30)
TMedTech(1-4/30)
UKW  FI - (QKS) (DKS) TBE(4/60) TU(6/30) (DKS)
TAdmP(5/60)
Fll - (@KS) (@KS) TS(2—4/30) - (@KS)
LS| - (@) (2)) TS(1,2/60)*°* TU(6/30) (21)
LS - (@)) (@) - - (@)

Course: specialised translations.

Data available for the field of study Applied linguistics do not offer complete information. Translation in business course includes the following classes: practical
translation in business verbal communication, specialist translation language services with elements of economic discourse.

Data available for the field of study Applied linguistics do not offer complete information. Official/administrative translation course includes the following

classes: practical translation in official/administrative communication, legal translation.
Course: Translation in business.

Simultaneous translation in business, analysis and translation of business documentation, path: translation in business.

Applied linguistics, German with Russian.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
Ut Fl - - - - - TU(3/15)
TE(4/15)
TAdmPUE(5/15)
TInf(5/15)
TMed(6/15)
TTech(6/15)
Fll TS(a/30) TMed(1/30) TS(1,2/30) TBP(2,3/56)° TU(3/28) TS(3/30)
TU(2/30) TN(4/28) TS(4/28)
TB(3/30) TB(3,4/56) TP(4/28)
TFin(4/15) TS(2—4/28)*°¢
TE(4/15)
LS1?°7  TS(6/56) TS(6/56) TS(6/56) TS(6/56) TS(6/56) TS(6/56)

LS e —

205

206

207

208

Major: translation and literary translation.

Major in linguistics.

Linguistics for business.
Linguistics in specialist communication.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UMCS FI - Tp-n(2,3/60)*°° TS(3.4.5/90) - TB(5.,6/90)*"° -
TP(4/30)
Fil - - - - - (@KS)
LS| TS(5,6/60) TS(5.,6/60) TS(5.,6/60) TS(5.6/60) TS(5,6/60) (@J)
LS TU(1,2/60)(1,2/60)*2 TU(1,2/60) TU(1,2/60) TU(1,2/60) TU(1,2/60) (@))
TS(1,2/60) TS(1,2/60) TS(1,2/60) TS(1,2/60)
UMK FlI TS(5,6/60) - (QKS) - - TS(4,5,6/120)
Fli TPB(1,2,3/90) TS(3/30) TS(3,4/60) TS(3.,4/60) (@KS)
TU(1,2,3/90)
LS|1 (@) TS(4/30) TS(4/30) (2)) - TS(4.,5/60)
Lsn (QKS) (DKS) QKS) (DKS) (QKS) (DKS)
uo Fl TB(5,6/60)** - (QKS) TU(3/30)* - (@KS)
TM(5,6/60)*" TS(4/45)
TS(3/30)™¢ TS(5,6/60)

210

n

212

213

214

216

Romance studies, major: French, specialisation in translation.

Major: Business Russian.

Romance studies, major: French, specialisation in Business French.

Translation of first language and second language functional texts, specialised terminology in practical translation/interpreting functional texts of the
second language.

Business English.
Major: Deutsch in Recht und Wirtschaft.
Medical English.

Translation Studies.



Preparing a philologist for specialized communication: LSP and specialized translation

Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
uo Fll - - (2KS) TS(3/30)*" - (2KS)
TB(3/30)*"®
LS| - (@) (@)) (@) - (2KS)
Lsi - (@) (2)) - - (KS)
uP Fl TU(3/30)*"° TS(5/30) TU(3,4/60) TU(6/30)**° TEH(4/30)** TTur(a/30)
TS(3/30) TS(4/30) TB(4.5/45) TBanFin(5/30) TB(6/30)
TE(5,6/60) TU(6/30)** T5(5,6/60)
TP(5,6/60) TB(4.5/30) TP(6/30)
TS(5,6/60)*
Fll - - TU(1,3/60) TAdm(2/15)%* TMar(2/30) -
TS(2,3.4/60) Tinf(3/30)
TS(2,3/45)** TU(4/30)
UPH FI - (KS) (2KS) (DKS) (2KS) (@KS)
Fll TEB(3/30) (OKS) (DKS) (DKS) (DKS) (DKS)
LS| - (@) (@) - - (2))

Fachsprachen — Medien — Kommunikation.

Linguistik — Translatorik — Interkulturelle — Kommunikation.

English studies, major: theory of translation.

Business German.

Major: theory of translation.
Methodology of teaching German with a business module.
Major: Russian studies with English, Russian studies with Spanish.

Major: translation/interpreting in business.

Major: teaching, with translation studies module.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UR Fl TU(3,4/60)** (TKS) (@KS) - TE(3,4.5/90* (KS)
TS(5/30) TP(5,6/60)
Fil JB(3/30)2 (aKS) (2KS) TE(1-2/55) TE(1/30)**° (OKS)
TPp-n(2-3/55) TS(1,2,3/90)**°
LS|1 TN(3-6/30) (2)) (@1) - (21) (@)
TE(3-6/30)
TTech(3-6/30)
TP(3-6/30)
LSl TB/TMed/TBan (@) (@)) TB(1—4, 60) (@)) (@)
(1-4/30x4) TTech(1-4, 60)
USz Fl - - - TS(5,6/60) - -
Fll - TS(3/30) (DKS) TS(3.4/60) TE(1/30) -
TTech(1/30)
TK(2/30)
TP(3/30)
TP(3/30)**

Major: translation studies.

Major: translation studies.

Major: translation studies.

Major: Russian and English in business.

Major: translation studies.
Translation of notarial deed:s.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
Usz LSl = (@KS) (@KS) TU(3/15) TU(3/15) 7 (@KS)
TE(3/30) TE(3/30)
TK(4/30) TK(4/30)
TMar(5/30) TMar(5/30)
TE(5/30)*** TE(5/30)**®
TE(6/30)*** TE(6/30)**°

TP(3/30), (3/30). (4/30).

(5/30), (5/30), (6/30)**

TP(3/30), (3/30), (4/30),
(5/30), (5/30), (6/30)**°

Clobal communication.

Linguistics for business, Polish-Russian-English translation.
Interpreting: economic Russian-Polish, Polish-Russian.
Economic translation Russian-German, German-Russian.

Translation of legal texts, administrative law, Russian-Polish, Polish-Russian; translation of legal texts, labour law, Russian-Polish, Polish-Russian; translation
of legal texts, civil law, Russian-Polish, Polish-Russian; interpreting, legal language, Russian-Polish, Polish-Russian; translation of legal texts, criminal law, Russian-
Polish, Polish-Russian; interpreting, legal language, Russian-German, German-Russian.

Linguistics for business, Polish-Russian-English translation.
Interpreting: economic Russian-Polish, Polish-Russian.
Economic translation Russian-German, German-Russian.

Translation of legal texts, administrative law, Russian-Polish, Polish-Russian; translation of legal texts, labour law, Russian-Polish, Polish-Russian; translation
of legal texts, civil law Russian-Polish, Polish-Russian; interpreting, legal language, Russian-Polish, Polish-Russian; translation of legal texts, criminal law, Russian-
Polish, Polish-Russian; interpreting, legal language, Russian-German, German-Russian.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
us FI TU(4/30)** TS(4/30)2 TU(3,4/60) TS(3,4/60)*** TS(4,5.6/90)** -
TS(6/30) TTur(4a/30, 5/30,
6/30)4% 146
= TS(4.5,6/90)*
Fll TS(3,4/60)**° TN(3/30) TS(1/30) TU(1/30) TS(1,2,3,4/120)*° TS(2/30)
TS(1,2/60)%" TB(4/30) TN(2/30) TPE(2,3/60) TUE(2/30)
TS(3/30)%2 TUE(4/30) TB(2/30) TS(1,2,3/90)*** TN(3/30)
TUE(2/30) TP(3,4/60)
LS| (@KS) TU(5,6/60)*** TU(5,6/60) (@)) TS(4.5,6/90)* TU(5,6/60)

Major: culture-media-translation.

French for beginners with translation programme and specialised language.

Major in translation in the field of specialised languages.

Major: business language, business language with cultural communication.

Major: Russian in tourism.

Translation of tourism publications, specialised translation — hotel industry and tourism, translation of tourist offers.
French with translation programme.

Major: translation.

Major: language of business.

as above.

Major in translation in FL.

Major: culture-media-translation.

Major: translation.

Romance philology, major: applied languages: French and English with translation studies programme.
Applied languages: Russian with English.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
us LSl (@KS) TS(2/30)¢ (2J) () (@) TS(2/30)
TN(3/30)
TTech(4/30)
TB(4/30)
TUE(4/30)
uw Fl - - TS(5,6/60) - - TS (5,6/60)
Fll TP(30)/TB(30)/TTur(30) TS(3/30)**": TMarP(1-3/30) TK(3/30)**® TU(2/30) TP(1,2/60)
TS, TE, TH, TPB(1-3/30) TU(2/30)**
TN, Ttur TS(4/30)
LSI Tswe @) (@) TS TS TS
_26a _265 _266 267 _268 (@)

Romance philology, major: applied languages: French and English with translation studies programme with language of business.

Modules to choose.
Major: communication in business.
Major: linguistics with elements of translation.

Applied linguistics: terminology and specialised translation: introduction to specialised translation A/B (2/30) and A/C (3/30). specialised translation B/A (3/30),
specialised translation written B/A (5,6/60) and C/A (5,6/90) include content in the field of national law, EU and international law, finance and banking,

economics and scientific and technical content.

as above.

as above.

as above.

Applied linguistics: translation and translation technologies.
as above.

as above.

as above.

as above.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
uw LS TS*¢? (@)) (@1)) TS*7° TS TS*72
UwB  FI TBAdm(6/30) =273 —274 (OKS) - (QKS)

TU(5/30)**
Fll - (@KS) (@KS) (@KS) T5(2/30) (@KS)
TS(3/30)*”
UWM FI - (@KS) (QKS) TTur(4/30) - (DKS)
TB(6/30)
Fll - (@KS) (QKS) TU(1/30) TS*7%(1/30)(2/30)*"° (DKS)
TAdm(1/30) TNTech(1/30)(2/30)
TN(2/30) TP(1/30)(2/30)
TGra (3/30)(4/30)
TMed(3/30)(4/30)

Applied linguistics, major: terminology and specialised translation, specialised translation (S1-2/30), specialised translation/interpretation B (1,2,3,4/210),
specialised translation/interpretation C (2,3,4/150), specialised translation languages B and C (4/30) include content in the field of national law, EU and

international law, finance and banking, economics and scientific and technical content.
as above.

as above.

as above.

Language studies, major: French studies - with language learning for beginners.

As part of the Applied French field of study, with Spanish (with French for beginners).
Language studies, major: Applied French, with Spanish (with French for beginners).

Language studies, major: French (for beginners) with English — translation studies profile.

Translation workshops (translation of literary text and moderately specialist texts.
Written translation (domestic security).
All translation classes include translation and interpreting.
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Philology (Language studies)

Eng. Fr. Span. Ger. Rus. It.
UWM LS — (@) @) - - (@)
LS11*  TU(2/30) (@J) (@)) TE(3/30) TE(3/30) (@))
TE(3/30) TP(4/30) TP(4/30)
TP(4/30)
UWr  FlI TNTech(4/30)2 - - - - -
TB(5/30)
TB(4/30)
Fll TS(2/30) TS(2/30) TTechN(1/30) TU(2/30)*** - (@KS)
TPH(2/30) TS(3/30)
TP(3/30)
UwZ FI - - (2KS) TU(5/30)* TU(3/30)*** (DKS)
TMar(4/30)
Fll TS(4/30) (@KS) (@KS) TS(4/30) TU(2/30)**¢ (@KS)
TS(3/30)

Linguistics in business.

Linguistics in business (from 2020/2021 academic year).

Major: translation studies.

Major: translation studies.

Major: German in vocational communication.

Specialisation in translation studies.

Major: Russian studies.
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1. Introduction

In the face of the increasing internationalisation of professional life, foreign
language proficiency becomes an indispensable condition for proper
communication at work and adequate performance of tasks. Due to the specificity
of individual professional branches, an undoubted advantage for employees is also
the ability to use a specific specialist language. While meeting the first criterion
is not a major issue due to the implementation of the core curriculum for teaching
foreign languages at individual educational stages, the second requirement
presents a fundamental problem resulting from the insufficient number of these
types of classes during studies (Gajewska et al., 2020). The growing need for LSP
courses can be observed at various educational levels and stages of professional
life, ranging from vocational training schools, through various fields of study
(both philological and non-philological), to LSP classes organised for employees
at companies. A consequence of the growing need to learn specialist languages
is the increasing demand for professional teaching staff, prepared to work wich
languages for professional purposes.

This chapter presents the results of project studies aimed at creating
an innovative curriculum for educating specialist language teachers based
on an analysis of their needs and current teaching practices implemented
in Europe. Additionally, the first outline of the curriculum preparing future
specialist language (LSP) teachers for the professional challenges they face will
be presented as the project outcome.

The text consists of three parts. The first part defines LSP teachers' tasks
and presents the characteristics of this profession and the legal status of LSP
teacher training in Poland. The second part discusses the main assumptions and
milestones of the TRAILs project and its outcomes. The third part presents
the possible practical solutions.

2. LSP teacher — an attempt
to find the definition

Lindy Woodrow (2018, p. 53) introduced the term "ESP practitioner”
(practitioner of English for specific purposes) into her considerations. She explains
her choice to use this term instead of "specialist language teacher” by pointing
to the number and type of roles that the teacher of the specialist language
performs in the classroom. According to Woodrow (2018, p. 54), the teacher’s

roles in the classroom are as follows:
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evaluating;

analysing the discourse;

planning the course;

coordinating the course of classes;
preparing teaching materials;
co-creating classes with learners;

analysing the students' needs.

The implementation of each of the above-mentioned tasks requires the development
of appropriate competencies, such as (cf. Sowa, 2015, pp. 245-247):

[ spccialist linguistic knowledge;

m methodical preparation;

m specialist professional knowledge.

Specialist linguistic knowledge includes fluent and correct mastery of a foreign
language and the ability to analyse text (especially specialist texts), which enables
the comparison of texts in the target and the source language, as well as
the identification of the most important characteristics of a given genre (cf. Sowa,
2015, P. 245). Knowledge of the basic concepts of discourse analysis and genre typology
may prove useful in building text corpora, which may help the teacher prepare his
or her own teaching materials. Sambor Grucza (2010, p. 43) lists the following as
part of specialist linguistic competence: pure linguistic competence (grammatical
and lexical correctness), as well as interactive (communicative) competence
enabling communication as both a listener and a speaker. At the same time, Grucza
(2010, p. 43) emphasises the need to expand specialist linguistic competence with
intercultural competence, making it possible to understand communication
differences between various cultural areas. The above-mentioned competencies should
be developed in the course of specialist language teaching, therefore teachers must be
also aware of and able to develop them as part of their education process.

Methodological preparation is an essential element of forcign languagc tcaching. Its
signiﬁcancc is the greater the more atypical the group of learners is. A future teacher
must be able to collect information about the needs of a given group, analyse them
propcrly and prepare adcquate tcaching materials. This task is much easier for gcncral
language teachers as the publishing offer in the case of major (conference) languages is,
in principle, very extensive. In the case of specialist languages, other than economic or
legal, there is a considerable problem — often the burden of preparing an appropriate
material base rests on the teacher. Although Elzbieta Gajewska (2011) proposes to adapt
general teaching techniques to convey specialist content, this strategy still requires
appropriate preparation and knowledge of the subject by the teacher.
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Specialist professional knowledge is the most controversial area, and
professional skills are included in communicative competence (cf. Sowa, 2015,
p- 247). Zofia Berdychowska (2010) points out that in the context of a philologist's
work, knowledge has two dimensions: philological, linguistic and related
to language teaching methodology on the one hand, and practical on the other,
i.c. "the ability to recognise and use linguistic indicators of specialist texts and
reconstruct the structure of a fragment of knowledge represented in specific
texts and to express specialist knowledge of the above-mentioned ranges in texts”
(Berdychowska, 2010, p. 64).

Grucza (2008, Pp- 10) emphasises that the creation of specialist texts, based
on specialist interactive competence and specialist knowledge, contributes
to the fact that specialist language teaching, and thus the role of the teacher
in the teaching process, cannot be limited to only specialist vocabulary
teaching. For this purpose, a (prospective) LSP teacher should be equipped with
appropriate instruments, such as the above-mentioned competencies, which

are most often acquired at the stage of higher education.

3. LSP teacher training in Poland

Qualifications necessary for teaching foreign languages at schools are
specified in the Regulation of the Minister of National Education of 1 August
2017 on the detailed qualifications required from teachers. The inclusion
of specifications for foreign language teachers is made in Art. 12(1): "Qualifications
for teaching foreign languages in kindergartens, schools, colleges for social
workers and institutions referred to in Art. 3(1), Art. 4 and Art. 10, shall be
aequired by graduates of:
1. second—cycie studies or uniform master's studies in the field of phiio]ogy,
with a major in a selected foreign ianguage or appiied 1inguistics
in the scope of a given foreign 1anguage, provided that they have
pcdagogical preparation; or
2. second-cycle studies or uniform master's studies in a country where
the given forcign language is an official 1anguagc, provided that they have
pedagogical preparation; or
3. second-cycle studies or uniform master's studies, with any major
(specialisation), provided that they hold:
a) a certificate of proficiency or advanced level of foreign
language competence referred to in the annex to the regulation
and have pedagogical preparation; or
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b) a certificate of passing the 2nd-degree state teacher
examination in a given Foreign 1anguage, referred
to in the annex to the regulation; or
4. foreign language teacher training college, with a major in a given foreign
language (Art. 12, point 1, Journal of Laws 2017, item 1575)".

The regulation contains no separate requirements for specialist language
teachers, which means that obtaining the same qualifications as in the case
of general foreign language teaching prepares and entitles one to practice
the profession of an LSP teacher. Furthermore, Annex 1 to the Regulation
of the Minister of Science and Highcr Education ofzs ]uiy 2019 on the standard
of tcaching preparation for the tcaching profcssion indicates the modules that
should be implemented in the course of a teacher's education: "higher education
training for the teaching profession includes substantive and pedagogical
preparation. Pedagogicai preparation includes psychoiogicai and pedagogical
preparation as well as didactic preparation. Didactic preparation includes basics
of teaching and voice emission as well as didactic preparation for teaching
a subject or conducting classes™ (Annex 1, point I (2.3), Journal of Laws of 2019,
item 1450, p. 3).

To summarise, the following modules must be implemented as part
of the training of future foreign language teachers (cf. Sowa, 2016, p. 14):

m substantive preparation for teaching a given foreign language;

m pedagogical preparation, including psychological and pedagogical,

as well as didactic preparation (with elements of voice emission
and elements of teaching).

Universities in Poland and elsewhere in Europe recognised the need to introduce
classes or entire modules related to specialist ianguage (LSP) teaching in response
to the growing market need?. However, the rcsuiting activities are not standardised
- thcy differ both in terms of the number of hours and the nature of classes.
This issue contributed to the initiation of the international TRAILs project.

"ksztatcenie na studiach przygotowujgce do wykonywania zawodu nauczyciela obejmuje
przygotowanie merytoryczne i przygotowanie pedagogiczne. Przygotowanie pedagogiczne
obejmuje przygotowanie psychologiczno-pedagogiczne i przygotowanie dydaktyczne.
Przygotowanie dydaktyczne obejmuje podstawy dydaktyki i emisje gtosu oraz przygotowanie
dydaktyczne do nauczania przedmiotu lub prowadzenia zaje¢” (Zatacznik 1, punkt |,
podpunkt 2.3, Dz.U. 2019 poz. 1450, s. 3).

For more details, see Gajewska, Sowa and Kic-Drgas, 2020.
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4. TRAILs project — basic assumptions,
objectives and recipients

The TRAILSs project (LSP Teacher Training Summer School) 2018-1-FRo1-KA203-
—04808513 is an international initiative associating partners from Universite de
Bordeaux (France, coordinator), Univerza v Ljubljani (Slovenia), Universita' degli
Studi Di Bergamo (Italy), Arcola Research Llp (UK), Universidad de Cadiz (Spain),
Sveudiliste u Zagrebu (Croatia), Jade Hochschule Wilhe]mshaven/()ldenburg/
Elsfleth (Germany) and Adam Mickiewicz University, Poznan (Poland).

The main objective of the project was to develop modules supporting
the process ofeducating specialist 1anguagc teachers and to design and implcment
methods for dcvcloping individual competencies.

The project comprised the following stages:

m idencification and ana]ysis of LSP teacher training programmes in Europe;

m identification of the needs of specialist language teachers;

m identification of discrepancies between the existing educational
programmes for LSP teachers and their real needs;

m development of a training programme as part of the TRAILs Winter
School (initially planned for September 2020 as the Summer School;
postponed to February 2021 due to the pandemic);

m conducting the training of LSP teachers and its evaluation, with

particular emphasis on the method used and assessment tools developed.

As part of the project, partners examined the professional situation and
needs of specialist language teachers, which served to further define educational
objectives and design an appropriate training programme (in the form
of modules). Programmes developed as part of the project will be offered free
of charge to European higher education institutions after the testing phase and
positive verification. TRAILs is intended to contribute to the deve]opment
of innovative solutions and tools supporting the dcvclopmcnt of skills of current
and future spccialist 1anguagc teachers in highcr education, both at the national
and European levels. The project partners created the programme following

the needs analysis, conclusions resulting from the conducted research and good

3 The project was financed by the European Commission under the KA2 programme
"Cooperation for Innovation and the Exchange of Good Practices", competition:
KA203 — Strategic Partnerships for higher education. It was carried out between
2018 and 2020 (with a 6-month extension due to the COVID-19 pandemic).
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practices. The team also used the innovative potential of ICTs to prepare and
implement an appropriate methodology.

The TRAILS project was targeted at pre- and in-service LSP teachers at universities
and colleges. It is an attempt to introduce standardised solutions for education and
the professional development of persons working in this field of education.

5. Results of research carried out
under the TRAILs project

The initial part of this section presents the most important conclusions drawn
from the first two stages of the project. Then, it lists the modules constituting
curriculum for LSP teaching methodology developed within the consortium
and the methodological assumptions that were the basis for the identification
of the modules. A sample lesson plan for one selected module is provided as well.

5.1. LSP teacher training in Europe — the actual state

The survey of 1024 higher education units in 25 countries of the European Higher
Education Area (EHEA)* conducted in 2019 showed that only 68 institutions in 14
different European countries offer students programmes and content in specialist
language teaching. A total of 88 education units (specialisations, modules
or individual courses) dealing with the teaching of specialist languages were
identified, with their offer dominated by single subjects (usually about 30 hours),
most often under the name of “specialist language teaching”, or 2—4-hour thematic
blocks implemented as part of general education. Courses were conducted mainly
in English and less often in German, French or Spanish. The analysed educational
programmes differed in terms of the assumed goals and effects.

It can be concluded that despite the noticeable increase in interest in specialist
languagc teaching, primarily in the latest scientific publications, practice shows
that LSP teacher training is treated rather marginally. Only 8% of all survcycd
academic institutions with philological faculties offer any form of spccialist
languagc tcaching as part of their educational programmes. In addition,
the studied curricula show fundamental differences both in terms of formal and
contentrelated aspects (number of teaching hours and ECTS credits awarded,
teaching/learning outcomes, methods, techniques and tools used and taught
during the course, as well as the evaluation system).

4 For a detailed description of the preparation and conduct of the survey, the tools used
and the results obtained, see Kic-Drgas and Wozniak (2020).
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5.2. LSP teachers' needs

The second stage of the project focused on the needs of specialist language
teachersS. The survey covered 621 people from 33 countries. Additionally,
29 of them were asked to give an interview and clarify their questionnaire
answers. The respondents were mainly teachers with long experience who initially
taught a general foreign language. Most of them were teachers of English (71.5%),
followed by German (10.1%), Spanish (5.8%), French (5.2%) and Italian (2.8%).
The survey participants mainly teach bachelor's (50%), master's (38%) or doctoral
(10%) courses. They teach foreign 1anguage for academic, business, engineering
or medical purposes (see Figure 1 for the exact distribution of the 1anguages

taught by thC SLlI'VCyCd EC&Cl’lCI‘S).

FIGURE 1. SPECIALIST AREAS AND SPECIALIST LANGUAGES TAUGHT
BY THE SURVEYED TEACHERS

academic language

I —— 281

business language
270

foreign language for engineering

167
foreign language for humanities
148
foreign language for tourism
111
foreign language for medicine
110

foreign language for marketing
90

foreign language for law
90

foreign language for the natural sciences
I 64

foreign language for science
54

foreign language for shipping
I 30

other

I 70

Source: Data obtained and compiled under the TRAILs project.

5 For a detailed description of the preparation and conduct of the survey, the tools used
and the results obtained, see Bocanegra-Valle and Perea-Barbera (in print) and Lépez-Zurita
and Vazquez-Amador (in print).
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The survey results revealed significant training gaps in specialist language
teaching. Most of the surveyed teachers did not participate in any course in the field
of LSP teaching methodology, neither before starting their professional career
nor during their teaching practice. Despite the substantial didactic experience
of the study participants, they mentioned many problems they scruggled wich.
In total, the respondents indicated 45 needs in the field of knowledge and skills
related to a specific field of study and the teaching itself; as well as 17 needs not
related dircctly to teaching ora Specialist area. Although the differences between
the most and the least frequently mentioned needs are minor, it is important
to highlight areas of urmost priority for most FL teachers, namc]y:

m analysis of learners' and teachers' needs;

m LSP Vocahulary training;

m materials design and development;
disciplinary context awareness;
course design and development;
lesson planning;
genera] principles of LSP;
disciplinary genres;
task-based teaching;

materials evaluation;

soft skills.

The issues most frequently mentioned in the research were initially used by
the project group to identify gaps between the actual state and the needs of teachers,
and as a result, to develop the educational programme for future LSP teachers.

5.3. ldentification of discrepancies and development

of an innovative educational programme
The project's next step was to idcntify the discrepancy between the researched
and revealed status of LSP tcaching mcthodo]ogy in European universities and
the needs expressed by the surveyed LSP teachers.

Taking into account the needs enumerated by the respondents and the current
position of spccialist languagc tcaching in phi]ological faculties in Europe,
the TRAILSs project participants considered the preparation of future specialist
language teachers insufficient in terms of (I) needs analysis; (I1) teaching and
learning methods; (I11) developing teaching materials; (IV) assessment, evaluation;
(V) knowledge of specialist languages; (V1) professional cooperation and self-
-development; and (VII) transversal skills. A model was thus established, which
served as a foundation for the developed LSP teacher education programme.
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SCHEME 1. SEVEN-PILLAR MODEL FOR THE LSP TEACHING CURRICULUM DEVELOPED
AS PART OF THE TRAILS PROJECT

C Pillars of the specialist language teacher training program )
| I 1l \% \% VI VI
needs teaching materials evaluation general professional transversal
analysis methodology || design and principles cooperation skills
development of LSP and self-

-development

Source: Own study.

It is worth noting that the selected areas in which future spccialist ianguagc
teachers should be educated partially overlap with the main areas of specialist
language teaching methodology adopted in the subject literature. Laurence
Anthony (2018) distinguished the foilowing four pillars of ESP:

m conducting needs analysis;

m formulating learning objectives and outcomes;

m developing learning/teaching materials and identifying

learning/teaching methods;

defining evaluation methods.

The research results allowed the project consortium to add the following pillars:

m general theoretical and practical issues in the field of specialist languages;

m building a network of professional contacts and creating
self-development opportunities;

m developing transversal skills (with ICT competencies).

For cach pillar, the project participants developed the expected learning
objectives broken down according to Bloom's taxonomy (1956), with subscqucnt
changes (cf. Anderson and Krathwohl, 2001; Krathwohl, 2002), into effects
inciuding lower-order skills (pcrformancc) and highcr—ordcr skills (standards).
For lower-order educational effects, cognitive effects (action) referred to using
such verbs as "knows”, "lists”, "comprehends”, "characterises” and "compares”
were defined. For higher-order educational effects, the expected standard
was defined. At this point, possibilities from higher levels of the taxonomy
(cf. Anderson and Krathwohl, 2001; Krathwohl, 2002) were referred to, including
analysis, evaluation and creation, to complement the elementary effects. In total,
131 lower-order educational effects and 161 higher-order educational effects

were developed. They were used to develop a curriculum for LSP teachers.
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The curriculum includes 8o lecture hours (45 minutes cach). The effects are
divided into 11 comprehensive modules, the sequence of which deliberately starts
with general issues and ends with more specific and detailed ones:
m Module 1: Needs analysis;
m Module 2: Course and Syllabus Development;
Module 3: Disciplinary Context — Disciplinary Genres;
Module 4: LSP teaching skills;
Module 5: LSP teaching materials;
Module 6: Task/project/problem-based teaching;
Module 7: LSP assessment;
Module 8: Transversal skills in LSP teaching;
Module 9: Corpora in LSP tcaching;
Module ro: LSP Research;
Module 11: Lesson planning.

Two sessions are planned for the first seven modules: a plenary session
(an interactive lecture), as well as a group session (with a more practical
focus). When creating the curriculum, the project implementers were aware
of the differences in the knowledge and experience of potential participants
of the training; therefore, the plenary sessions are planned to include all
participants, while group sessions are optional and divided into sessions for
teachers with and without professional experience, accordingly. Lower-order
educational effects will be implemented in plenary sessions, and higher-order
ones in group sessions.

Detailed lesson plans with specific content and activities were developed for
all modules and sessions. It would be beyond the scope of this chapter to present
lesson plans for che entire curriculum. Therefore, the next section includes

a sample lesson plan for the "Transversal skills in LSP teaching” module.

5.4 Class prospectuses based on the example

of the seventh pillar — “"Transversal skills”
Nitin Bhatnagar and Mamrta Bhatnagar (2012, p- 3) construe transversal skills as
fluent communication adapted to the environment (e.g. professional) in which
the recipient and sender of the message are located. In a broader sense, these
competencies relate to knowledge management and problem-solving skills, while
in a narrower sense, they include communication-improving activities as well
as the achievement of specific communication goals (such as active listening,

formulating precise information, orders, negotiating). Transversal skills are
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important not only in the academic environment but also at every stage of life
since they are part of the lifelong learning concept®.

Seven thematic topics were prepared in the TRAILS project for
the "Transversal skills” model, including the following higher- and lower-order

learning effects:

a) Autonomous learning
Cognitive effects
After finishing the course, the participant is able to:
0 know the main theoretical assumptions of autonomous learning;
0 explain the benefits of autonomous learning for learners
of spccialist 1anguagcs and lifclong 1carning;
o understand the relationship between independent
and self-directed lcarning and motivation;
o identify the techniques of developing autonomous learning
used by persons learning specialist languages;
o use ICT to foster collaboration and communication between
LSP teachers and learners outside the classroom;
oidentify and use printed and online resources for self-study.
Outcomes (standard)
After finishing the course, the participant is able to:
0 analyse and create tasks that require student's auconomy;
O integrate autonomous learning into her or his practice
of LSP teaching.

b) Time management

Cognitive effects

After ﬁnishing the course, the participant is able to:

O estimate the time needed to carry out rasks assigned
to LSP learners.

Outcomes (standard)

Atfter finishing the course, the participant is able to:

O use time Cfﬁciently while achieving educational goals.

¢ Commission of the European Communities, Communication from the Commission on Adult
Education (20006). Adult learning: It's never too late to learn [Nigdy nie jest za pozno
na nauke], Brussels, KOM (2006) 614, final version.
https://eur-lex.europa.eu/legal-content/PL/TXT/PDF/?uri=CELEX:52006DCo614&from=EL
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c) Work in groups

Cognitive effects

After finishing the course, the participant is able to:

0 know the main assumptions of efficient teamwork;

o understand and explain the advantages of educational activities
requiring teamwork in the context of the future professional
development of LSP learners;

o recall and use various types of tasks requiring teamwork;

o understand the importance of teamwork in task/project/
problem-based learning,

Outcomes (standard)

After ﬁnishing the course the participant is able to:

O create tasks requiring cooperation between students learning
spccialist languagcs;

O evaluate the proposals of tasks created by herself or himself and
by other specialist language training participants, which would
lead to learners' teamwork;

O carry out tasks requiring learners' cooperation as part
of the process of LSP teaching;

o contribute to the personal and professional development
of LSP learners.

d) Negotiations

Cognitive effects

After finishing the course, the participant is able to:

0 understand the importance of pragmatic and sociolinguistic
competencies for successful negotiations in a specialist context;

o discuss the importance of interculcural competencies for effective
negotiations in a specia]ist context.

Outcomes (standard)

After finishing the course, the participant is able to:

O create tasks requiring negotiation activities;

O evaluace tasks requiring negotiation activities;

0 implement tasks requiring negotiation in the process
of LSP teaching/learning;

O evaluate the negotiation process and the effects of tasks
performed by LSP learners.



Perspectives on LSP teacher training in Poland

e) Mentoring

Cognitive effects

After finishing the course, the participant is able to:

0 explain the main assumptions and types of mentoring
in the process of LSP teaching/learning;

o know/describe the different roles of LSP teachers as mentors;

o understand the importance and methods of corrective feedback
shared by LSP teachers.

f) Teacher's and learner's motivation

Cognitive effects

After ﬁnishing the course, the participant is able to:

o0 recognise and discuss different types of motivation;

0 combine types of motivation with appropriate
motivational techniques;

0 determine the ways of motivating students and teachers
in the process of LSP teaching/learning;

o identify possible threats influencing the motivation of students
and teachers in the process of LSP teaching/learning.

Outcomes (standard)

After finishing the course, the participant is able to:

O create solutions to deal with factors that reduce students'
and teachers' motivation with respect to specialist languages;

O implement motivational techniques in the processes of LSP
teaching/learning;

o contribute to the personal and professional development
of LSP learners.

g) Critical thinking / innovation options

Cognitive effects

Atfter finishing the course, the participant is able to:

o know and recognise various skills related to critical thinking;

o discuss the importance of developing critical thinking skills
among LSP learners;

0 describe teaching strategies for developing critical thinking
skills among LSP learners;

0 explain the role of educational activities such as smart games,
project/problem assignments and essays in developing critical

thinking skills;
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o understand and apply the criteria for selecting reliable
online resources.

Outcomes (standard)

After finishing the course, the participant is able to:

o develop tasks aimed at building critical thinking skills
through the use of such things as research essay topics
or project/problem tasks;

O evaluate tasks aimed at developing critical thinking skills.

The lesson plan prepared for Module 8: "Transversal skills in LSP teacl’iing”
was planned to be a 180-minute online interactive plenary session. No specialist
knowledge in the field of transversal skills was required to participate
in the classes. The necessary technical and technological elements included
the Zoom environment, headphones, course e-script and e-portfolio. As part
of the evaluation, the trainees were asked to carry out self-assessment. Also, their
execution of e-portfolio exercises was evaluated. The recommended (optional)
reading to prepare for the course (Spirovska Tevdovska, 2016, pp. 97-108;
Harris, 2018), as well as post-course reading recommendations (Kic-Drgas, 2018,
pp- 27—36) were additionally included in the lesson plan.

Scheduled classes consisted of three main phases:

1. Introduction — warm-up, general outline of the goals and subject;

2. Action — introduction of all crucial theoretical issues and performance

of planned exercises;

3. Summary - collecting learners' reflections by the teacher after the course.

In the "Action” phase, the course participants were asked to perform chree
exercises, with some to be done as part of group work and others individually.
The objective was to reflect on the problems of time management, autonomy,
self—learning critical thinking, rnentoring/tutoring, negotiating and teamwork.

The table below shows a detailed deseription of individual phases and exercises.
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TABLE 1. LESSON PLAN FOR MODULE 8: “TRANSVERSAL SKILLS IN LSP TEACHING”

Teacher's activity

Course participant's activity

Time Activity

Introduction

5 min Introduction (warm-up)
15 min Work in pairs

15 min Completing sentences

(motivation)

Ask about the expectations of participants regarding the workshops

Present a screen with the words "SOFT SKILLS” and ask participants
to create their own definitions of the term in the context of specialist languages.
Supporting questions:

m How to define soft skills?

m How can we group soft skills?
m Are they important?

m Can we learn them?

Refer participants to the e-script, to a task with sentences about motivational
strategies used in different target groups. Verify the task using the Zoom whiteboard

Present individual expectations

Discuss results together

Working in pairs on previously prepared
Zoom channels, complete sentences that
relate to basic motivational techniques
in LSP classes

10 min Plenary discussion Present on the screen (Zoom whiteboard) examples of motivational techniques Discuss a given topic
and various target groups including adults, students and company employees.
Ask participants to propose the best motivational strategy for a given group
Activity
10 min Developing soft skills A Jar of Mayo (exercise) Discuss joint proposals
(Exercise with a jar of mayonnaise proves the importance of getting things done
Exercise 1 in the right order. The teacher presents on the screen an empty jar and several large

(time management,
autonomy,
independent learning,
critical thinking)

stones, smaller stones, some gravel, sand and water)

The teacher asks participants to suggest ways to put the displayed items
in the jar within the designated time.

(Depending on which items are inserted first, it is possible to determine how many

more will fit in the jar. If we pour in the sand first, nothing else will fit in [except a little
water], but if we start with large stones that symbolise the most important tasks then

we can squeeze in a bit more)
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Time Activity Teacher's activity Course participant's activity

5min Evaluation of exercise1  Ask participants to reflect on the exercise. Discuss results of the exercise
Supporting question: and answer questions
m What soft skills were developed?

10 min Explaining the role The teacher shows the main theoretical assumptions on the screen (Zoom whiteboard) Participate in the discussion, give examples
of autonomous and explains the advantages of autonomous learning. The teacher then presents of exercises developing autonomous
learning in specialist autonomous learning development techniques for LSP learners and discusses learning among LSP learners
language learning the role of online resources in the autonomous development of LSP skills.

(plenary discussion
with presentation)

20 min Explaining the role Define the concept of critical thinking, present the main approaches to support Take part in the discussion, ask questions
of critical thinking learners’ critical thinking, give examples of how to implement critical thinking
in LSP classes in LSP classes (thinking aloud, helping students connect, using new vocabulary

in a specific context)

The teacher asks groups to prepare sample exercises developing critical thinking Prepare sampzle exerzl:']lses |r; pairs .

and gives feedback on such exercises prepared by participants (on. separate Zoom channels) using Zoom
whiteboard and present them to the group

15 min Developing soft skills Dealing with distractors (exercises). Work in groups on separate

(Distractors can be detrimental to productivity) Zoom channels
Exercise 2 The teacher asks participants to identify possible distractions that occurred in the last
(mentoring, activity or distractions in group work in the classroom and then proposes solutions
independent learning)
10 min Evaluation of exercise 2 The teacher asks participants to reflect on the exercise. Discuss results of exercises,

Support questions:
®m What soft skills were developed?
® What distractors

answer questions
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Time Activity Teacher's activity Course participant's activity
10 min Presentation The teacher presents the main concepts of tutoring on the screen (Zoom whiteboard)  Discuss forms and options of tutoring
on tutoring and asks about the possibility of using them in LSP classes. The teacher then monitors  in specialist foreign language classes
the discussion. Supporting questions:
® What is the role of the teacher as a mentor in preventing learners’ distractions
m How can soft skills be adapted to the context of LSP classes?
20 min Developing soft skills Desert Island (exercise) Working in groups on separate Zoom
The teacher explains the imaginary situation to the participants and presents a picture channels, d|§cuss the plan of a stay
Exercise of a deserted island on the screen: ona c.ies.ert 'Sl?‘"d and prepare its short
3 . . . . description using the Zoom whiteboard
(critical thinking Imagine you took a boat trip to Hawaii. Only some of you survived the catastrophe
negotiations and ended up on a desert island. You only have what you are wearing. What would
group work) your first thoughts be? Working together, draw up a short and simple plan of action
for the next month.
Tell participants that they probably would not have writing materials on the island,
so the plan must be concise
[The exercise teaches critical thinking and the use of negotiation techniques]
10 min Presentation Ask participants to present the effects of their work, and compare the results Show a self-developed short plan
of exercise 3 of different groups using the Zoom whiteboard. (Word document)
5 min Evaluation of exercise 3 Ask participants to reflect on the exercise. Supporting question: Discusses results of exercises, answers
B What soft skills were developed? questions
10 min Explaining the role Define the concept of negotiation and give examples of how negotiations can be Participate in the discussion, ask questions,
of negotiation in LSP implemented during LSP classes. Ask participants to share examples of substantive give examples of exercises
classes exercises developing negotiation skills.
Give feedback on the exercises prepared by participants
Summary
5min Self-reflection Verify the task using Zoom whiteboard Reflect on the activities carried out
and draw main conclusions
5 min Ending Summarise main points and discuss materials. Take notes, write down closing

Suggest and provide useful sources and links

comments/questions and place them
on the wall/board

Source: Own study.
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6. Initial evaluation, conclusions
and desiderata

The planned TRAILs Winter School was held online (via the Zoom platform)
with over 6o participants in February 2021. The preliminary results of the event
evaluation are promising and show that it was not only necessary but also
effective. The participants carried out a self-assessment (in a questionnaire),
the results of which showed a significant increase in knowledge and skills, also
in the least experienced group (mainly students), by as much as 55%, and among
practising teachers by 48%. In terms of individual and group conversations,
the participants appreciated such things as the opportunity to work with other
specialists and a chance to update and expand their knowledge. The results
of the evaluation of the transversal skills module did not differ from the results
of other modules' evaluations — they were decidedly positive. For many
participants, the very term "Transversal skills” and the importance of these
competencies in LSP teaching were a novelty.

Points of criticism regarding the course included the pace of work being too
fast, as well as content overload. It was proposed that the next module should omit
the content on specialist languages and general education and focus exclusively
on issues related to specialist language teaching.

Teaching practice in higher education directly preparing students for
the teaching profession is still missing an adequate response to the growing
need to prepare foreign language teachers to work with specialist languages.
According to the research results, this is not an exclusively Polish problem,
but rather one that is present across Europe. The TRAILs project, as well as
its research, implemented training and this publication, should be regarded
as contributions to further research and activities in the field of promoting
specialist language teaching in philological studies. We hope that the presented
outcomes of two years of work of scientists and educators contributing
to the project, as well as the presented framework of the LSP teacher curriculum,
will be applicd in the future in many Europcan countries, including Poland.
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ABSTRACT: This chapter is dedicated to the multiple roles taken by
teachers of languages for specific purposes (LSP). The question can be
approached from the perspective of social psychology, by addressing
the needs and expectations of all the parties involved in the analysed
educational processes, but also from the angle of foreign language
methodology, by expanding on traditional roles of foreign language
teachers. After some initial insights are made into the social nature
of LSP instruction, traditional roles of foreign language instructors
are considered and juxtaposed with the tasks and expectations
faced by LSP practitioners. The case of Content and Language
Intcgratcd Learning (CLIL) practitioners is reflected on afterwards.
The following part of the chapter is dedicated to the specific
demands involved in working with older adolescents and
young adults who are about to enter the career ladder.
Clearly different from all other roles, this one may actually

prompt LSP instructors to step in as mentors. Finally,

some conclusions are drawn, and recommendations

are made regarding specific actions required

on the part of LSP practitioners so that

the learning process can be, indeed,

meaningful and effective.
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1. Introduction

From the perspective of social psychology, it is obvious that there are specific roles
and functions assumed in the group to which one belongs (Aronson et al., 2015).
This also applies to groups learning languages for specific purposes (LSP) and their
teachers. Importantly, although these roles are not directly the source of one’s
behaviour, they may — due to their internalisation — affect one’s self-perception,
functioning in the group and the emotional-volitional sphere (Branscombe and
Baron, 2017, p. 381). In the case of LSP teachers, internalised roles may therefore
exert a substantial influence not only on the content but also on the formula,
atmosphere and — ultimately — on the quality of their classes. Even though
specialist languages have been studied and taught for decades (Dudley-Evans,
2001, p. 131), as Graham Hall (2011, p. 194) notes, the development of methodology
in this area has not resulted in the creation of a canon of LSP teaching principles.
However, one can find some distinguishing features in LSP teaching methodology,
such as its orientation towards effective communication in specific professional
or academic sicuations. The unavailability of commonly accepted guidelines and
certain shortcomings of the core curriculum, syllabus, and often the textbook,
provide practitioners with greater (than in the case of teaching general language
skills) flexibility in the selection of materials and the way the learning process
is organised. As Robinson (1991) points out, this situation requires teachers
to adapt to a new professional role, both when teaching LSP after previously
teaching general language skills, and when the learner moves from one field
to another. These roles are demanding insofar that to develop appropriate
relations it may be necessary to verify the beliefs concerning one's own ateributes
(Dudley-Evans, 1998, p. 189). This, in turn, may increase the teacher's sense
Ofuncertainty and, consequentiy, compromise their Weii—being, which translates
directly into the quaiity of classes (Mercer and Gregcrscn, 2020). From this
perspective, reflection on the roles of LSP teachers seems particularly important.

2. Traditional roles of foreign language
teachers and LSP teaching

The starting point for studies on the roles of an LSP teacher can be the list of tasks
for foreign language teachers and, more generally, the thematic content of foreign
language teaching methodology textbooks. In this first approach, the analysis
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may concern a whole range of functions that are constantly evolving and verified
in a dynamically changing reality.

In the textbooks by Jeremy Harmer (1983; 2001; 2020), which have been
important reading for generations of students of teacher training colleges and
foreign language teaching programmes, these functions are related to specific
tasks the implementation of which is part of the daily work of foreign language
teachers. These tasks, according to an assessment from the beginning of this
century, include (Harmer, 2001, pp. 57-67):

m controlling the course of classes, or in a broader sense — the processes

oflearning and teaching a language;

m organising the learning process, starting from stimulating the interest
of a learner through instruction in the strict sense, classroom activities,
taking up lcarning by a learner and providing feedback on the lcarning
process and learning outcomes;
evaluating the learning process and learning progress;

m providing continuous encouragement to learn — through the use
of various types of incentives and stimuli;

m participating in planned activities both during the class and after its
completion (e.g. as a listener, interlocutor or partner in a language task);

m providing necessary information about knowledge resources and
language skills (especially those needed at a given moment, resulting
from a specific situation and a specific context of language use);

m language tutoring, including support in the selection of appropriate
learning strategies optimal for specific language tasks;

m observing the teaching process and the progress made by learners.

Of course, the main responsibility of all foreign language teachers cannot be
overlooked, which is providing learners with a stable source of understandable
language, adapted to their current level of linguistic competence, which
Maria Dakowska (2005, P 152) supplements with enabling learners to interact
in a target language and facilicating the communicated content. It is not different
in the case of a LSP when instructors provide both the language resources and
their distribution in specific activities, often assuming the role of managers who
not so much determine arbitrarily the content of the classes but rather negotiate
it with the recipients/participants and specialists competent in specific fields
(Dudley-Evans and St. John, 1998, p. 149).

The role of LSP teachers can also be extrapolated based on a review
of the issues discussed in textbooks on teaching methodology. The review shows
that LSP teachers are also responsible for the learning planning processes, dealing
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with the issue of the choice of teaching methods and techniques, selecting
and creating materials, managing the class (e.g. by maintaining discipline
in class), optimising the conditions for the sustainable development of all
skills and language subsystems, as well as adapting the content of the classes
to the specific needs of their participants (to the age and level of linguistic
competence in particular) (Komorowska, 2009; Ur, 2012). In the updated version
of the already quoted publication by Jeremy Harmer, today's generation of young
adepts of applied linguistics preparing for the teaching profession will also find
a list of the characteristics of a good foreign language teacher, which can be
interpreted as a set of expectations that must be met by an educator/linguist.
Based on a review of research devoted to the characteristics of good and bad
teachers, Harmer (2020, p. 114) suggests that good teachers are those who can
motivate learners and be their mentors in the educational process. Those teachers
are patient, passionate and enthusiastic, thcy build a good rapport with the group
and respect their students. Therefore, they can engage students in interesting
activities, for them, it goes without saying that teachers themselves are competent
users of the language they teach. Of course, these postulates apply also to LSP
teachers — and the list of requirements could go on.

The differences between the specificity of the roles of foreign language teachers
and LSP teachers should therefore be sought not through eliminating but through
specifying and — possibly — supplementing instruction with new functions, tasks
and expectations. Alchough the thesis of Tom Hutchinson and Alan Waters
(1987) that the main distinguishing feature of specialist foreign language classes
is their subordination to the specific needs of learners may seem controversial
in an era when the learner, not the method, became the focus of didactic research
(Richards, 2015), tailoring the classes to the needs of their participants seems to be
anecessary condition for achieving educational success. This view is also expressed
in contemporary publications on teaching and research on LSP (Paleridge and
Starfield, 2013; Igik—Ta§ and Kenny, 2020).

However, it is necessary to Supplement this distinguishing feature of LSP
classes with new elements — at this point, it is worth mentioning, for example,
the concept of the four pil]ars of a spccialist 1anguagc course, which include:
needs analysis; learning objectives; materials and methods; and course and
progress evaluation (Anthony, 2018, p. 46). The needs analysis — functioning as
a keyword in the literature on the subject — can be understood as determining
what the course is to be about and how it is to be conducted — i.e. activities that,
according to Lynne Flowerdew (2013, p. 325), are to precede the preparation
of the curriculum, selection of materials, teaching methods and tools for

evaluating the course and assessing the progress of learners. According to Tony
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Dudley-Evans (2001), LSP teachers must not only have the competence to analyse
the rights and needs of class participants but also be "genre doctors”. Michael Long
(2005) proposes task-based needs analysis which includes, among others, reviewing
job descriptions or getting to know the desired effects of work. This could be
an alternative to relying on the discursive features of the language of a particular
field. He is in favour of this option as it is anchored in practice and embedded
in sector-specific realities and, consequently, it offers the possibility of utilising
the expertise of representatives of various fields and is not limited to the linguistic
aspects of text analysis per se. Helen Basturkmen (2010), on the other hand, opts
for an integrated learning approach where the process of creating a curriculum
for specia]ist ]anguage courses requires conducting:
[ ana]ysis of needs rcsulting from the spcciﬁc situational context, 1carning
goa]s and potcntial difhiculties on the part of learners;
m research on the specifics of the discourse in the language of a given
field and the use of this language by professionals, so that it is possible
to devise a curriculum based on specific didactic materials and planned

for a specific time, cultural and institutional framework.

Referring to the whole range of tasks carried out by LSP teachers, Raney
Jordan (1997) compiles the following list:
m analysing the specificity of a particular language and the situational
context of its use;
evaluating teaching materials (textbooks and other materials);
evaluating learners' progress;
formulating learning goals for learners;
designing and interpreting syllabuses;
developing work patterns;
formulating 1earning and teaching strategies;
integrating classes:
developing teaching materials;
organising the teaching process and lessons;

Cvaluating thC 1CVC1 Of achicvcmcnt Of thC assumcd 1carning gO’AlS;

acquiring practical knowledgc in the field of tcaching
a specialist language;
m supporting learners in transition to independent living
(e.g. moving away from home and parting with the family);
m cooperating with educational institutions in the field of LSP teaching,

139



Perspectives on LSP teacher training in Poland

On the other hand, Tony Dudley-Evans and Maggie St. John (1998, pp. 13-17)
perceive the functioning of a specialist language teacher through the lens of five
main roles:

m of a partner in the learning process (as opposed to the classic role

of lecturer, which results from the fact that an LSP teacher is often
not an expert on the topic at hand - the area of expertise/professional
competence — related to the language learning process);

m of the author of a language course (with regard to the syllabus

and specific content) and provider of teaching materials created
from scratch or requiring adaptation;
m of a researcher who goes beyond the analysis of the learner's needs
and ana]yscs the spcciﬁcity of the discourse and interaction in the field
in which the languagc is taught;

m ofa practitioncr/uscr of a spccialist languagc and a collaborator

of experts in a specific field (chis role enables the acquisition

of syllabi for majors, consulting in the process of creating a syllabus
for an LSP course, and even organising expert teams to evaluate
specialist projects in a foreign language and taking into account other
forms of participation of field experts in LSP classes);

m of an evaluator (assessing both the progress of learners and the courses

with their teaching materials) — like in the case of the author
of a language course, the function of evaluator may require
the development of tests from scratch due to the lack of ready-to-use

evaluation materials.

In a more recent publication, Laurence Anthony (2018, p. 52), on the basis
of the above functions, added supporting learners after the completion
of institutional learning and creating systemic solutions for such support
(e.g. participation in creating career developmcnt programmes or even support
for HR managcmcnt) to the list ofrcsponsibilitics of LSP teachers. Due to these
aspects, a LSP teacher is perceived as a practitioner in a particular field racher
than a languagc teacher. On the other hand, Sandra Gollin-Kies et al. (2015,
p. 126) underline that the distinguishing feature of specialist language teachers'
work, apart from greater freedom in the selection of content and the specific
nature of the verification of learning progress, involves reliance on knowledge not
only in the field of foreign language teaching methodology, but also on knowledge
acquired from the subject-specific area, a key factor in the development
of curricula and the implementation of classes. The latter area of competence
is developed in the process of continuous professional development of teachers
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not only through their participation in methodological conferences and self-
-education but also through close cooperation with experts in a particular field.
Such cooperation can be implemented in a variety of ways: from ad hoc contacts
in the workplace, through more intentional and institutionalised cooperation,
to conducting classes in teams (Dudley-Evans, 2001, p. 226). It should be noted,
however, that the last form is rarely used, both in Poland and abroad, as it is much

more time consuming than the previous two.

3. Roles of a teacher in Content and
Language Integrated Learning (CLIL)

The expectations and requirements for foreign language teachers using the Content
and Language Intcgratcd Learning (CLIL) mcthodology are particu]arly high.
In line with the European Framework for CLIL Teacher Education (Marsh et al.,
2011), they can be divided into eight areas:

m ability to reflect, especially with regard to one's own contentspecific and
linguistic competences, as well as developmental needs;

m ability to build inclusive and constructive rapport with students and
other participants of the integrated education process, including, but not
limited to, relating the content and language classes to the school ethos
and embedding them within the core curriculum;

m language and content awareness, including the ability to use a learning
strategy (in the content and language area) and to activate habits
of personalised learning;

m methodology and evaluation — an area covering various issues:
from effective self-motivation, development of autonomy, through
self-assessment and monitoring of progress or identification of key
subject content, to the construction of evaluation tools and command
ofportfolio solutions (such as che European Language Portfolio, ELP)
(Pawlak et al., 20006);

m conducting and evaluating research, especially action research conducted
with colleagues, learners and other participants of the content and
language integrated learning process;

m learning resources and learning environment — the area of designing
language and content-appropriate materials, formulating criteria
for the development of resources (including multimedia materials
corresponding to the main functions of CLIL teaching) and issues
related to the integrated curriculum;
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m managing a class team based on the integration of learning content,
language and skills, including sharing responsibility for educational
processes (e.g. by changing configurations in groups, differentiating
forms of interaction and improving group leadership skills);

m managing the educational process of CLIL learning through professional
and personal self-development, shaping change management skills
and cooperation with other participants in the process.

As noted by David Marsh et al. (2001), such expectations towards teachers
working with CLIL methodology constitute a set of idealised competences.
Commenting on their volume, one can refer to the diagnosis by Katarzyna
Papaja (2013) who argues that work based on CLIL mcthodology requires skills
that go bcyond communication in a given languagc. Teachers Choosing the CLIL
approach should be familiar with the languagc register of a given field and
apply this knowledge in class, skilfully juggling lexical and subject resources.
At the same time, they can afford relatively wide-ranging autonomy, limited,
of course, by certain factors — not only external but also internal (Wisniewska,
2007, p. 123). However, there are concerns about whether a language teacher
might be competent in an area other than linguistics. Nevertheless, it is worth
noting that she or he often has additional, parallel professional qualifications.
The report prepared annually by the AMU Foreign Languages Teaching
Centre for the Dean's Office of the Faculty of Modern Languages shows that
nearly a quarter of the teachers employed with the Centre have a second major
or completed postgraduate studies. Wich employees who completed vocational
courses in fields other than foreign language teaching, the percentage of teachers
with two degrees increases to almost one-third of the total of over 130 members

of the academic staff.

4. LSP teachers
— mentors of young adults

The aforementioned needs analysis is likely to be effective if an LSP teacher
knows the participants well. While specialist language learners are certainly not
a highly homogeneous group, teachers can view them as a community to be able
to pinpoint and diagnose their needs. Therefore, one can argue with the view
of Dudley-Evans (2001, p. 131) who postulates that the needs should be narrowed
down only to those that result from the specificity of a particular field — whereas
certain characteristics of learners, such as those related to their age, should be
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considered, as well as the fact that they gradually become experts in the specific
field the language learning concerns.

In Poland, participants of specialist language classes, apart from professionals
improving their skills in companies, are primarily students of higher grades
of sectoral vocational or technical schools and students of specialist language
courses at universities (often second-cycle studies — as general language classes
still predominate in firse-cycle studies). The fact that a significant proportion
of learners are at the same level of development allows for the projection
of their characteristics in relation to the areas in which they can develop. Using
a synthetic list of deveiopmentai tasks (cf. Newman and Newman, 2018), it can
be stated, for cxample, that participants in spccia]ist ianguagc classes are self-
-aware, also in terms of belonging to different groups (e.g. related to gender, age,
interests), can relate to the system of moral values, are at a relatively advanced
stage of emotional development. Other attributes developed at earlier stages
of development, which can be attributed to people aged 18-24 (late adolescence)
and 2434 (early adulthood), include the ability to make friends and participate
in playing games with peers, the ability to work in a team, as well as the ability
to learn and the experience of being in a relationship and building rapport with
another person (cf. Newman and Newman, 2018). Profiles of class participants
can be a good starting point for reflecting on how LSP teachers may perceive their
roles. Moreover, ignorance of these characteristics may lead to attribution errors,
with dire consequences for group relations (Branscombe and Baron, 2017, p. 108).

The specificity of LSP courses, as opposed to other types of activities related
to professional content, also consists in the possibility of direct reference
to the above-mentioned skills, their application and furcher development.
LSP teaching involves not only the ability to play or work in a team, but also
the development of competences enabling learners to participate in academic
education and career advancement is taken care of. Communication oriented at
buiiding social relations and deve]oping skills necessary for seif—support, obtaining
the desired goods and Cnabling access to services is also used (Nunan, 1985).

As the learning process is not carried out — especially in LSP courses
— in the form of teacher-learner knowlcdgc transfer (Dudlcy—Evans and St. ]ohn,
1998, p. 13), it is Cxtremcly important to build partncrship relations in class and
take advantage of mutual learning opportunities. At this point, it is once again
worth taking a closer look at the partners of an LSP teacher, i.c. young adults.
Anna Brzezinska (20057 p 438) assigns them the following attributes inﬂuencing
the learning process:

m dialectical, meta systemic and relativistic thinking;

m high effectiveness of learning in the areas concerned;
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case in identifying and solving practical problems;
high efficiency of long-term and short-term memory;
[Q increase;

peak of fluid intelligence performance, dependent on the functioning
of the central nervous system.

The characteristics of working with people ficting the above description
requires, of course, the selection of appropriate teaching materials and
the use of techniques corresponding to the skills they have previously
developed. In addition, high sensitivity and mentalisation skills are required
while developing relations with individuals entering the phase ofindependence
from their parents, making decisions about their careers and embarking
on the professional development path, and at the same time discovering their
gendcr idcntity and becoming participants in intimate relationships, considcring
the possibility of starting a family and raising children. Speciaiist 1anguage classes
therefore involve work with individuals who are in the process of determining
and shaping their development path, striving for self-realisation. Carl Rogers
(1983, pp. 197—221) believes that to foster the development of such learners,
a teacher should:

m recognise that all learners have the ability to learn;

m include learners' interests in the teaching process;

m create a learning acmosphere (i.e. a friendly environment where learners

do not fear humiliation);

m cnable learners to actively participate in classes and take into account

their initiatives;

m boost learners' self-esteem;

m guide learners' orientation towards the process, not the product.

These goals correspond to the role of a teacher in supporting the adaptation
of the student's tasks to the 1earr1ing process — the teacher's impact is crucial here,
as they create situations that require adaptation. Maciej Wilski (2011, pp. 155-158)
lists several basic teacher's tasks in this regard:

m getting to know students;

m individualisation of teaching;

m maintaining a balance between course requirements and capabilities

of learners;
avoiding situations in which a teacher provokes students' anxiety;
m managing the natural activity of students.
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These tasks seem to be particularly important in project work which
offers the possibility of focusing on a specific task with a longer time horizon
of implementation (Stoller, 2002).

To fulfil the above tasks well, a teacher must have specific knowledge. Anna
Brzezinska (2005, p. 684) indicates that a teacher should be familiar with:

m scudents' current level of development as compared to their peers;

m competences of the person concerned and areas where competences may

require support;

m stage in the development cycle of a person/a group to whom a specific

activity is addressed;

m life story of a pcrson/a group, their plans and aspirations;

m form of assistance that a particular person/group is ready to accept;

actual extent to which a person/group is ready to accept assistance.

Brzezinska also mentions adjusting the forms of support offered
in the development process to the verbalised expectations of a person/group and
considering recipients’ living conditions while planning for supporting activities.

When analysing the issue of the desirable skills of LSP class participants, one
may be tempted to create a comprehensive list of their key competences — in that
case a foreign language is only one of a number of measures. Objective indicators
of transition to adulthood may serve as a reference point here (Brzezinska et al.,
2015, p. 297):

m achieving professional and financial independence;
new place of residence;
marriage or long-term relationship;

parenthood,

career choice.

Of course, one may speculatc to what extent LSP classes will bring learners
closer to achieving independence and how teachers are to support learners
in choosing a career. Taking the common 1carning outcomes for tcaching foreign
languages for vocational purposes in Polish secondary education as a reference
point, it can be stated that they are quite general and focus on substantive
issues related to language learning. Pursuant to the Regulation of the Minister
of Education of 31 March 2017 on the core curriculum for vocational education
(Journal of Laws 2017, item 860), these include:

m using linguistic (lexical, grammatical, spelling and phonetic) means

enabling the performance of professional tasks;
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B interpreting statements concerning the perfbrmance
of typical professional activities articulated slowly and clearly,
in a standard language;
m analysing and interpretating short written texts concerning
the performance of typical professional activities;
m formulating short and undersctandable stacements and written texts
enabling communication in the work environment;

m using foreign-language sources of information.

Although these outcomes can be treated as a certain synthesis of skills, only
LSP teachers are able to adopt a holistic approach to learners in the 1carning
process — and therefore consider the aforementioned indicators. Bearing in mind
that the dcvclopmcnt of communication skills is the focal point of 1anguagc classes,
only LSP courses offer the great opportunity to refer to all the aforementioned
aspects of transition into adulthood — in particular, entering the career path.
The keys to taking advantage of this opportunity are, of course, the competences

and commitment of teachers.

5. Summary

A discussion of the roles of LSP teachers can be the starting point for specifying
the activities expected of them.

Firstly, in terms of the organisation of classes, it is necessary to focus
on the individual. This should be done through recognising proficiency levels
and groups according to specific specialities, obtaining information about
the educational difficulties of learners, as well as through continuous observation
and evaluation of their learning progress. Such activities enable teachers
to build a unique bank of information about course participants. The value
of such knowledge about learners, supplemented with their own references
to their experiences in the forcign languagc 1carning process, was apprcciatcd,
among others, by the authors of the European Language Portfolio, who pointed
to the potential resulting from supporting students' autonomy (Pawlak et al., 2006).

Secondly, the continuity of the evaluation process and relation with learners
enables the ongoing analysis of the effectiveness of educational activities and
triggers a feedback mechanism, adapting the curriculum content to the needs
of course participants. At this point, it is worth mentioning the factors influencing
the learning process; according to Biggs and Tang (2007, pp. 15-19), these are:
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m individual characteristics of students, including talents, intelligence level,
interests;

m cducational activities of teachers, including the use of specific
teaching techniques;

m scudents' activities and the level of their involvement.

Thirdly, both the structure of classes and the content of curriculum
implemented as part of LSP classes should be directly related to the issues
that are of importance for the personal development of an individual, whereas
development should be treated much more broadly than just Cultivating language
competences. Noteworthy opportunities are offered by the CLIL methodo]ogy
which, however, requires both continuous upgrading of teachers' qualiﬁcations
and building partnership relations between teachers and participants.
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Perspectives on LSP teacher training in Poland

1. Introduction

Economic development, technological and organisational transformation
of enterprises, digitisation of products and services are factors that set new tasks
for the higher education system in Poland, including language education. Therefore,
it is only justified to analyse the requirements of the developing labour market
awaiting university graduates, and to undertake work on adjusting curricula
and teaching profiles to the expectations of the developing economy. The article
aims at evaluating the dual bachelor's degree programme: German for Business
Trading, implemented at Jan Dlugosz University in Czestochowa, prepared as
part of a competition announced by the National Centre for Research and
Development. The authors described the legitimacy of entering the competition,
as well as the concept of language for specific purposes teaching, in this case
Wirtschaftsdeutsch, using the Task-Based Learning (TBL) approach. The results
of a survey conducted among students of this field of study, summarising three

semesters of study, are also presented.

2. Conditions for the establishment
of the German for Business
Trading programme

In Poland, after the political transformation, a rapid increase in the number
of university students and graduates was observed. According to the data
of Statistics Poland (GUS), in 1991 there were 56,000 graduates, in 1999 — over
210,000, and in 2011 their number reached almost half a million'. However,
negative trends could be noticed quickly: on the one hand, rising unemployment
within this group (2.6% in 2000, 10.5% in 2011), and on the other, taking up
jobs by universicy graduatcs in positions below their qualiﬁcation level, as well
as economic emigration (also often forcing those who left the country to seek
employment not in line with their education abroad). The soundness of state
budget expenditure on a system spawning unemployed graduates with a master's
degree was questioned more and more often (cf. Krynska, 2002). There was
understandable frustration among graduates who took up studies hoping
to obtain qualifications that would provide better opportunities in the labour

' bdl.stat.gov.pl/BDL/dane/podgrup/wymiary [access: 26.01.2022].

154


https://bdl.stat.gov.pl/BDL/dane/podgrup/wymiary

Teaching languages for specific purposes and competency building on the example of a dual study programme

market. The need to change the system of higher education in order to adjust
it better to the requirements of the labour market turned into an urgent social
challenge. It was also soon noticed that it was necessary to adjust the course offer
to the requirements of the developing economy and the expectations of future
employers, as well as to depart from the rigid model of academic education to be
able to respond faster and more effectively to the emerging needs.

The European Union's Vocational Education and Training (VET) policy
is also part of efforts towards a better adaptation of the education system
to the needs of the social and economic environment. This policy is a key element
of the lifelong learning system which enables the acquisition of knowledge,
skills and competences needed in particular occupations and the labour market.
VET is an essential element of an effective employment strategy and social policy
that can increase the productivity and competitiveness of enterprises as well as
foster research and innovation.

Promoting practice—oriented “on the job” training in all its forms (wich
particular emphasis on professional preparation and by stimulating innovation
and entreprencurship) involving social partners, enterprises, professional
organisations as well as vocational education and training organisers was included
among the goals agreed between EU institutions, social partners and European
VET providers for 2015-2020

To counteract the negative impact of the COVID-19 pandemic in 2020,
the European Commission presented an employment and social policy agenda
with an emphasis on skills acquisition and vocational training. The proposed
initiatives for the implementation of the Recovery Plan for Europe (NGEU) are
presented, inter alia, in the Commission Communication on the Skills Agenda
for Europe. It includes 12 European Union measures aimed at supporting
partnerships for skills, up-skilling and re-skilling as well as supporting lifelong
learning. The fifth measure, relating to the cooperation of higher education
institutions with economic entities under the Erasmus+ and Horizon Europe
programmes and to upgrading the qualifications of researchers, stresses that
higher education is the primary tool in equipping students with the skills needed
in their future profcssional career. The rapidly cvolving labour market and social
changes require better adapration of educational programmes to the universities'
economic environment, allowing graduates to obtain the education and skills

required in the labour market (European Commission, 2020).

> ec.europa.eu/education/policies/eu-policy-in-the-field-of-vocational-education-and-
training-vet_pl [access: 15.02.2021]
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The future of university graduates in the labour market, and especially
their scruggles with finding adequate employment, is undoubtedly a complex
problem depending on many factors, widely discussed and analysed by experts,
primarily in the field of social policy (cf,, inter alia, Buchner-Jeziorska, 2008,
2011, Jeruszka, 2011; Kabaj and Jeruszka, 2009; Kiersztyn, 2011; Krynska, 2010).
The studies emphasise the link between the economy and higher education.
Economic progress and growth largely depend on the quality of education.
Graduates should be the driving force behind innovative implementations
and the introduction of new solutions and technologies to particular sectors
of the economy. Rescarchers also analyse the expectations of employers who
believe that the greatest shortcomings in the preparation ofunivcrsity graduates
concern practical skills and work experience (Krynska, 2010). Therefore,
the importance of intcrnships and work p]accrncnts is crnphasiscd, aimed not Oniy
at gaining practical skills but also at preparing students for company cmployrncnt
conditions, time management, and adapting to the rigour and discipline of work.
Curricula should be adequately modernised in order to combine theory and work
practice. As Urszula Jeruszka (2011, p. 5) points out: "The system of cooperation
between universities and enterprises will enable the popularisation of dual
vocational education. Combining school education with work-based education,
theory and practice, learning with action — the essence of the dual education
system — enables the acquisition of professional knowledge, including technical,
cconomic and organisational know-how, practical and specialist skills, and affects
the durability and transfer of acquired knowledge and skills™

The concept of dual studies was introduced to the Polish legal system
in 2018 by an amendment to the Law on Higher Education and Science, known
as the Constitution for Science, which defines this approach in fairly general
terms by specifying the requirement of employers' participation in the provision
of studies as well as the need to conclude a written agreement between
the university and the crnp]oycr in order to organise studies?.

In 2017, the National Centre for Research and Dcvclopmcnt announced
a competition (POWR.03.01.00-IP.08-00-DUO/18) the beneficiaries of which were
universities. Its objective was to co-finance projects that would develop a dual-
-degree study programme and implement one full cycle of classes. A total of 84
applications were submitted, of which 69 were positively assessed and qualified for
funding. The authors of the article developed and submitted a project of the dual-
-degree programme of studies "German for Business Trading”, combining learning

3 Article 62 of the act of 20 July 2018, Law on Higher Education and Science
(Journal of Laws of 2018, item 1668).
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two foreign languages — German and English — with training in economics and
accounting. The application was highly rated and ranked 16th on the list, even
though the competition conditions favoured large universities. This was the only
project that pertained to language education — other applications involved
primarily polytechnic, economic, pedagogical and IT faculties.

The dual-degree programme of studies German for Business Trading was
developed with the intention of including Jan Dlugosz University in Czestochowa
— a university recruiting students mainly from Cz¢stochowa and the region —
in the system that provides higher education in response to local labour market
needs. Work on the programme was preceded by the diagnosis of employers'
expectations and study visits with representatives of ZF Group European Shared
Services Centre based in ngstochowa, managing the financial and accounting
processes of European plants of ZF Group. The objective of the meetings was
to jointiy dcvc]op programme assumptions and principics for intcrnships offered
to dual programme students. A framework agreement was signed regulating
cooperation in the implementation of studies.

The programme, which departs from the rigid model of phi]o]ogical
studies, has a modular structure. It consists of a module of general language
skills and mainly LSP training (business language, the language of commercial
and official correspondence, finance and accounting), a module of economic and
accounting preparation, training of‘interpersonal competences and teamwork
skills, as well as a module of internships (three months in each year of study) and
apprenticeships (two months) (cf. Niemiee-Knas and Skwara, 2019). The course
of professional internships is governed by a tripartite agreement concluded
between the university, the employer and the student, which strictly defines
the conditions of internships as well as their programme and educational goals.
The internships are to contribute to the development of English and German
communication skills, the skill of recognising basic accounting instruments and
teamwork skills. Students learn about the Working conditions at ZF Financial
Service Centre, acquire professional competences and, first and foremost, learn
the practical app]ication of theoretical knowicdgc gaincd during their studies
and have the opportunity to Vcrify practical ianguagc skills in a profcssionai
environment. The intcrnships prepare the participants to function in a team, make
them aware of the value of working in various positions and offer an opportunity
to meet the demands of professional duties. The programme is supplemented with
specialist courses designed to prepare students for internships with this particular
employer and to use computer programmes, as well as to take the WiDaF
exam (Deutsch als Fremdsprache in der Wirtschaft), testing the level of proficiency

in German in business, often used by companies in the recruitment process.
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The new field of study is a proposal for a specific target group. Before its launch,
a promotional campaign was carried out that included organising information
meetings with secondary school pupils from Czgstochowa and the region,
as well as posting announcements on the website of the university and the faculey.
The social characteristics of the candidates who, for various but mostly economic
reasons, cannot study at higher education centres outside Czgstochowa, were
considered. The programme gives them the opportunity to obtain targeted
qualifications (i.c. those needed in a particular field and expected by local
employers) and also makes it casier to find a job in other regions of Poland as
the sector of‘global business services (shared services) has been rapidly developing
in recent years.

A graduate of German for Business Trading also has the opportunicy
to supplement and develop competences in second-cycle studies in the field
of management, accounting or language courses. According to the first graduates
of dual-degree studies of the Silesian University of Technology, the best
professional path after completing the first cycle of dual-degree studies is to find
employment (naturally with an employer who offered the internships) and
complete higher education in the extramural/part-time system. In their
opinion, the offer of dual second-cycle studies should be addressed to graduates

of non-dual first-cycle studies?.

3. The concept of LSP teaching
— introductory remarks

The teaching and learning of foreign languages, especially LSP (e.g. business
German — Wirtschaftsdeutsch) in the dual studies formula requires the development
of a solid conceptual framework. The fact that students can (of course, in a random
Way) Verify their linguistic skills during internships coping with language issues
in a real-life professional environment, motivates researchers to formulate
a relevant definition oflanguagc tcaching and learning. When deve]oping such
a conccptual framework, one should accomodate factors detcrmining the proﬁle
of specialist education, namely, as Elzbieta Gajewska and Magdalena Sowa

(2014, p. 84) stated:

4 4th Conference “Dual Education — EDUAL, Dual studies as a response to the needs
of industry 4.0", Cliwice, 2 March 2020. One of the conference panels was devoted
to speeches by graduates of dual degree programmes on various aspects of studying
in this mode.
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m the field to which a given specialist discourse relates;
m the environment in which language is used (specialist or general);
m the level of professionalisation (professional qualifications)

of training entities;

m the method of endorsing acquired skills.

In the case of students of German for Business Trading, professionalisation
is out of the question as most of them are secondary school graduates, without
linguistic or accounting skills. Already in the first year of study, during on-the-
—job internships, students could see that the knowledge of a foreign 1anguage
in the professional environment, specifically in the field of shared services
(accounting activities), is very important.

The content of tcaching and lcarning is derived from the field
of Wirtschaftsdeutsch. This type of classes, apart from natural science and technical
content, most often concerns LSP education (Buhlmann and Fearns, 2018, p. 133)°.
Especially in the 1990s, in the period of accelerated globalisation, Wirtschaftsdeutsch
gained importance. Like technical German, it is not fully defined and should be
treated as an umbrella term for various specialist languages — "Sammelbegriff
fiir diverse Fachsprachen” (Buhlmann and Fearns, 2018, p. 133) in the original
version — depending on the type of users and communication goals.

Undoubtedly, an important parameter that should influence the selection
of the content of a language course is the level of professional reality (Gajewska
and Sowa, 2014, p. 85). In the sector of Shared Services Centers (SSC), the business
language Wirtschaftsdeutsch is used, but in various non-professional situations,
the ability to use transversal competences is required. Therefore, combining
a foreign language (FL) with language for specific purposes (LSP) seems to be
a very important principle when building the concept of specialist language
training. In LSP teaching, language competences are developed along with
profcssional ones and are verified in action. Elzbieta Gajewska and Magda]ena
Sowa (2014, p. 139) believe that "competences cannot be separated from action
because it is exactly in the course of action that competences and knowledge are
formed and are subject to constant modification and evolution” Sambor Grucza
clearly emphasises that language for specific purposes cannot be separated from
general language: "Specialist idiolects are not, therefore, fully-fledged idiolects
in the linguistic sense. From this point of view, each specialist idiolect is usually

5 "Neben naturwissenschaftlich und technisch ausgerichtetem DaF-Unterricht ist
im Bereich des Berufs- und Fachsprachenunterrichts die Nachfrage nach sogenanntem
Wirtschaftsdeutsch wohl am gréBten" (Buhlmann and Fearns, 2018, p. 133).
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related in some way to the basic idiolect. Specialist idiolects connect with the basic
idiolect on the level of its constituents, by means of, first of all, phonemics,
graphics, morphemics, grammar and (non-specialist) lexis” (Grucza, 2009, p. 23).

What is important for the concept of language education is the way
of teaching and learning specialist vocabulary that does not exist in general
language. The complexity of this situation is noted by Joanna Kic-Drgas (2015,
p. 19) in her considerations on difficulties in learning specialist terminology.
Firstly, there are linguistic problems related to an insufficient command
of a foreign language and the native language. Secondly, there is lack of or only
partia] knowledge of a given field. Third]y, there are methodological difficulties,
Chieﬂy the lack ofknow]edge of‘]earning strategies and techniques, as well as
the improper transfer of specia]ist content (KiC—DrgaS, 2015, p. 19). Referring
to an article by Magdalena Sowa (2009), the author of the considerations
Cmphasiscs the importance of appropriate tcaching materials. In LSP tcaching,
as compared to FL teaching, the selection of appropriate materials is particularly
difficult due to their insufficient quantity and quality.

When building the concept of teaching and learning specialist terminology,
the view of Joanna Kic-Drgas (2015, p. 20) seems to be of key importance:
"It is therefore very important to be able to independently develop a stracegy for
working on specialist vocabulary, to search for appropriate sources and exercises”.

When building the concepts of LSP teaching and learning, one should use
methodological solutions that allow for mastering the skills of using specialist
language in a professional environment. In the dual education model, including
specialist language teaching and learning, a task-based approach seems perfect.
Task-oriented activities are perceived in modern foreign language teaching as
a far-reaching methodological concepe. This fact is emphasised by Jérg Roche
(2006, p. 209) who confirms his stance by mentioning several methods and
methodological techniques in which tasking plays a significant role.

Tasks have been present in foreign 1anguage teaching theory and practice
since the era of reform in pedagogy. Its numerous representatives, such as Vietor
(Budziak, 2013, p. 250) and Gouin (1892), Cmphasiscd primarﬂy the authentic
use of language, its practical application and the development of independence.
The idea of a task is firmly embedded in the concept of project activity, students'
needs-oriented classes and the station teaching technique. What is especially
worth paying attention to is the project method developed by John Dewey (2014),
rooted in American pragmatism and emphasising planned action, independence
and the real context of action.

Task orientation can be found in creative writing. It is a multi-tasking process

that, due to its complexity, often becomes a project-oriented activity. In language
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for specific purposes teaching, the task-based approach is also used in case-
-based learning. We are dealing here with "teaching and learning by simulating
real situations and processes in which a learner has to cope with the described
problem situation, assuming the role of a decision-maker” (Breszka-Jedrzejewska,
2019, p. 72). A task, especially in LSP teaching, should be constructed in such
a way as to reflect a problem related to a specific professional situation.

Thanks to a cognitive constructivist perspective on the learning process, a task
gains significant importance unlike in the textbook-oriented perspective and
exercise-based model of learning. It is important to acquire skills and knowledge
with real-world applications, and to use learning techniques and strategies.
Learners should work on issues they encounter in the real world, e.g. professional
environment. Learners’ abi]ity to diagnosc the lcarning process also plays
a significant role. A task cannot be performed occasionally, it must be woven into
a sequence of events, an example of which is the scenario method used in teaching
general and specia]ist language.

All teachers and lecturers working remotely with pupils or students have
realised the importance of task development skills. Exercises and tests in online
(and classroom) teaching yield poor results in the case of foreign language learning.
Better results are obtained from solving specific problems — these, however, must
be "encased” in the framework of a task, as the effectiveness of LSP teaching and
learning depends on the quality of this task.

4. Competency tasks

Knowledge about the features of tasks and their construction elements,
which has been known since the 1980s, comes from the Anglo-Saxon tradition
(Ellis, 2003; Nunan, 2004; Willis, 1996). Task-Based Learning (TBL) is a continuation
of the idea of‘pragmatism, assuming active participation of the student in so]ving
problcms rooted in rca]ity (in forcign languagc classes this translates into visiting
an office, a shop or a doctor's office). Activities proposed under the TBL label
- dcvcloping the skills of scarching for information, comparing and assigning content
to appropriate categories, conducting debates (e.g. for and against, discussions)
— show what didactic potential results from this type of approach (cf. Janowska,
2011, p. 80). For the purposes of LSP teaching, it is worth recalling Rod Ellis' (2012)
conceptualisation of a task: "A task must have a specific goal. Learners will strive
to achieve it using the target language seen as a tool, not an end in itself. A good
task allows the student to focus on the meaning — on what one would like to say,
while linguistic correctness comes second” (quoted from Janowska, 2019, p. 156).
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Competency tasks were described in detail by the authors of this text
in the article Les tdches competentielles et le modéle de formation de l'enseignant de la
langue de specialite (Niemiec-Knas and Skwara 2020, pp. 198-199).

Professional work requires immediate reaction, communicating and problem-
-solving. Tasks must be structured in such a way that they can prepare a learner
to act quickly, creatively and independently in the real world. Researchers dealing
with the issue of task structure highlight (in various languages) its strong relation

with the plan, the implementation of instructions and of the process:

A task is a work plan; A task involves real-world processes
of language use.
(Nunan, 2004; Ellis, 2003, p. 7ff);

Les taches requierent I'usage de la langue et s’organisent a partir
d’une situation probléme.*

(Dolzetal, 2002, p. 12);

Ein ,Task’ ist ein Arbeitsauftrag an einzelne Lernende oder Gruppen,
der zu geistigen Tdatigkeiten fuhrt, die sich auf fremdsprachliche
Informationen griinden und AuBerungen/Handlungen in/mit der
Zielsprache auslésen.”

(Piepho and Serena 1992, p. 39ff.);

W dydaktyce jezykowej trudno réwniez o konsensus: dla jednych

pod wieloma wzgledami zadanie utozsamiane jest z poleceniem,
gdyz inicjuje ono dziatanie, dla drugich zas termin ten oznacza proces
realizacji samego dziatania.®

(Janowska, 2011, p. 172).

To be able to construct an action plan, one needs to set a goal. Goals in tasks

define competencies. According to Klieme (2003, p. 72)%, competency in foreign

¢ "Tasks require the use of language and are organised around the problem situation".

7 "Ataskis an instruction for individual students and groups that leads to intellectual activities
based on information provided in a foreign language. These activities result in an action
in the target language".

8 "Inlanguage didactics, it is also difficult to find a consensus: for some, in many respects,
a task is equated with a command because it initiates an activity, while for others this term
means the process of carrying out an action itself".

o "Adisposition that enables effective solving of various types of communication problems
through the ability to perform linguistic and intercultural activities".
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language teaching is: "Eine Disposition, die Personen befihigt, bestimmee
Arten von kommunikativen Problemen durch interkulcurelle, fremdsprachige
Handlungsfihigkeit erfolgreich zu 18sen™

Difficulties in LSP teaching may be caused by factors such as the expert
or professional context, understanding of specialist texts that are not dealt
with on a daily basis and understanding of culcural differences. The last factor
is often more important in professional work than in everyday life and determines
the correctness of communication, which may in turn be important when
establishing and continuing business contacts.

The abi]ity to formulate course learning objectives plays an important role
in LSP and FL teaching. The taxonomy proposed by Robert Marzano and ]ohn
Kendall can be useful in constructing objcctivcs“’ — it has a certain advantagc
over the cognitive taxonomy developed by Benjamin Bloom (1956) as it also
integrates affective and psychomotor objectives, which are the foundation
of the acquisition of competences, especially the ability to work independently
and to apply methods and techniques learnt. The new taxonomy is more useful
when developing tasks for LSP teaching. There are six levels to it:

m Level 1. Abrufen (retrieval): learners refer to their knowledge and apply

it in simple tasks/exercises, they are able to assess simple information
and answers and recognise strategies and processes;

m Level 2. Verstehen (comprehension): learners are able to distinguish

between important and not so important information, they are able
to present information (e.g. comparison of financial resules of two
companies) in a graphic form;
m Level 3. Analyze (analysis): learners are able to organise new information
according to speciﬁc criteria, are able to perceive the similarities
and differences in information, assess the importance of information
and draw general conclusions accordingly, and create, for example,
a set of rules;

m Level 4. Wissensnutzung (knowlcdgc utilisation): learners use their
knowlcdgc in new situations and are able to evaluate its application.
They become more independent, however, this requires the construction
of complex tasks related to specific situations (e.g. a conversation
between a boss and an employee on the extension of a leave). They use
knowledge to formulate and verify hypotheses, to analyse new facts
and new knowledge;

©  The New Taxonomy, bit.ly/3JrtCR5 [access: 14.02.2022).
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m Level 5. Metakognition (metacognition): learners are able to monitor
their own learning process, are able to set goals concerning
acquiring knowledge and prepare their own action plan. They are
able to observe their progress and determine the correctness
of the information obtained;

m Level 6. Kritisches Selbst (self-system thinking): learners are able
to defend their position, apply appropriate argumentation, assess
their own competencies and understand cause and effect relationships

in a given situation.

Already at Level 3, the need to construct an objective that requires a task-based
approach is c]carly visible. In order to achieve task goa]s according to the Marzano
and Kendall taxonomy, the characteristics of competency tasks according
to Feindt and Meyer (2010, p. 30) and their features can be recalled:

m cognitive activation of the pupil/student through a well-defined

formulation of a task adequate to the requirements and situation;

m linking new material with the student's level of knowledge and skills;

m the so-called intelligent exercise (open forms of communication-oriented
exercises, conscious and unconscious exercises e.g. through language
games, small steps exercises, in pairs, positive reinforcement from
the teacher, Video Scribe visualisation techniques, Flemodidaktik);
applying the acquired skills in relevant real-world situations;

m reflection on progress, development of metatalk Metakognition
(Bir, 2016, pp. 14-15).

Gabriele Lehmann and Wolfgang Nicke's (2000) competency model may be

useful in building language for specific purposes classes.
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FIGURE 1. COMPETENCY MODEL

professional
competency

methodological
competency

social
competency

Source: Developed based on Lehmann and Nieke (2000, p. 2).

In this model, the key is action competency (psychomotor domain), which
enable to produce specific outcomes during task execution, e.g. a report
or a description of the production process, which appear during the performance
of a task. To produce an outcome, one needs the first component of action
competency, i.c. specialist knowledge (cognitive domain), and in the case
of LSP, also linguistic knowledge. By gaining this competency, the learner can:
understand the content, recognise relationships, find similarities and differences,
apply new knowledge, verify and assess the situation. Further important aspects
are methodical and social competency and self-assessment skills.

Methodical competency (affective domain) helps to organise knowledge
by means ofspeciﬁc activities (assigning, sharing, finding information, deciding,
shaping, planning, visua]ising).

Tasks are solved in pairs or in a group, which is Why social competencies
(affective domain and psy(:homotor domain) are so important. Learners should
be able to listen, ask questions, discuss, cooperate, present, take responsibility
etc. They should focus on the development of soft skills, extremely important
in today's professional world. "Soft skills training in the LSP classroom offers
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a unique opportunity for developing soft skills in a professional environment,
with emphasis on individual needs™ (Kic-Drgas, 2018, 34).

The last competency listed in the model is self-assessment (affective domain).
Without this skill, learners have problems with diagnosing progress, finding
learning meaningful, exercising endurance or identifying with the content
of classes.

When planning classroom tasks, it is worth considering three stages of their
implementation. The first involves imitative activities (language games, repetition
exercises) supervised by the teacher. The next stage is the transfer zone, i.c. putting
information together, adequately responding to new information, solving a task
problem according to the formula provided by the teacher (e.g. a telephone
conversation, planning a business trip, dcscription of a diagram, a product,
a production process, presentation of a company). In the third stage, learners
solve a new prob]cm without a pattern, in a new situational context
(e.g. comparing the profits of two companies, negotiating a new contract,
discussing the organisation of trade fairs, planning, interviewing, preparing an
order, an offer, making complaints according to specific criteria). These three
stages illustrate the progression of learners' competency gained through tasks.
The third stage is also a test of acquired skills, which can take the form of a scenario,
e.g. according to the following scheme:

reason for sequence of actions
L — (write an e-mail, give a callback — make a phone call, —=>| result
communication 5
make real-time calls)

Specific competency profiles are implemented in this system, e.g. the learner

is able to:
m sct the date of an appointment by e-mail or by phone;
m understand job offers;
m write a job app]ication and resume;
m introduce her or his competencies, present his or her professional

experience (cf. Eiler=-Ebke and Sass, 2014, p. 18).

n

"Trening kompetencji miekkich w procesie uczenia sig jezykow specjalistycznych jest
wyjatkowg okazjg do rozwijania tych kompetencji w srodowisku zawodowym, ze szczegdlnym
uwzglednieniem potrzeb indywidualnych" (translation into Polish: M. Niemiec-Knas).
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Comprehensiveness of LSP classes based on competency models and a task as
amethodological measure is manifested in experience, instruction and construction
(cf. Lotscher, Joller-Graf and Krammer, 2015). There is a strong emphasis
on the relationship with reality. In the dual study model, it is visible in the didactic
concept assuming contact with the workplace and acquiring experience by students
during work placements. Transparency of learning outcomes consists primarily
in the ability to function in the workplace, performing SSC (Shared Services
Centre) tasks that require the correct use of a language for specific purposes:
German and English. The possibility of verifying the communication (action)
competency due to the task-oriented nature of’ teaehing LSP at the university
(inciuding online tasks during internships), provides students with the opportunity
to constantly reflect on the learning process, the development of language skills
and the increase in specialist knowledge. This mode of work also contributes
to the development of soft skills (especially as part of the internships, but also
thanks to tasks performed during university-based classes), the importance
of which is often emphasised in the literature concerning LSP: "Soft skills training
should primarily introduce authenticity and be closely connected to a professional
environment™ (Kie-Drgas, 2018, p. 35).

5. Student survey

In order to find out about the advantages of the studies conducted as an element
of the project activity, the team of teachers (authors of the article) conducted
a survey among students. The study involved 12 students out of 15 implementing
the curriculum — 4 men and 8 women aged 22-24. The study objective was
to obtain general knowledge on how project participants, after almost a year
and a half ofiproject implementation, evaluate the theoretical and practicai
components of duai—degree studies (which consisted of a six-week on-site
internship in a company and a seven-week online internship). It should be noted,
however, that the online mode of the internships was forced by the new situation
of the pandemic crisis, as the company did not undertake the implementation
of on-site training considering the circumstances.

Team members prepared — for the seven weeks of the online internship
— a compendium of tasks in the field of LSP. The tasks concerned mainly
a simulated own business in Germany and account keeping with the use of free

2 "Trening kompetencji miekkich powinien by¢ autentyczny i powigzany
ze srodowiskiem zawodowym" (translation into Polish: M. Niemiec-Knas).
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software: EasyFirma and Rechnungsverwalter. Tasks were posted and assigned
in the Trello — an casily accessible and user-friendly application — in order
to facilitate online internship management. The content of the tasks was mainly
in German and partly in English.

Most of the survey questions concerned internships, those completed
in the workplace and online ones — carried out by the members of the project
team. Some of them related to the curriculum and its effectiveness in the context
of internships. The survey consisted of 14 questions — see the results below.
Ten questions related to the internships carried out directly in the Centre.
Questions 1, 5 and 6 related to the evaluation of the organisation of the internships
in the company (conditions of their completion and the company's tutoring).
Questions 2, 3, 4 and 8 concerned the evaluation of the use of linguistic
competencies while performing tasks during the internship. Answering questions
7 and 9, students described the increase in knowledge in managing accounting
documents and using software and applications for accounting activities.
Questions 10 and 12 related to the evaluation of online internships. The survey
focused primarily on assessing the quality of the internships carried out directly
in the company — the main assumption of project activities.

FIGURE 1. RESPONDENTS' ASSESSMENT OF THE ORGANISATION OF INTERNSHIPS
IN THE COMPANY

Question 1. m very well
How do you assess = well

the organisation W average

of the internship ® not so well
in the company? m poorly

FIGURE 2. CONTACT OF RESPONDENTS WITH A FOREIGN LANGUAGE
DURING INTERNSHIPS

M very intensive
Question 2.

m intensive
What was your exposure = moderate
to German or English
during internships? m poor

= none
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FIGURE 3. INDICATION OF THE EXTENT TO WHICH RESPONDENTS UNDERSTOOD
FOREIGN LANGUAGE INSTRUCTIONS DURING INTERNSHIPS

Question 3.

What was your
understanding

of instructions in German
or in English during

your internships?

= very good
m good

M average

® not so good
= poor

FIGURE 4. LEVEL OF APPLICATION OF UNIVERSITY LINGUISTIC COMPETENCE

DURING THE INTERNSHIPS

Question 4.

To what extent were you
able to apply university
linguistic competence
during internships?

B to a very large extent
m to a large extent

H to a moderate extent
m to a low extent

= not atall

FIGURE 5. ASSESSMENT OF THE VALUE OF INTERNSHIPS IN THE COMPANY

Question 5.

In your opinion, what was
the value of on-the-job
training (in the conditions
of a real company)?

m very high
m high
W moderate
m poor
= none

FIGURE 6. RESPONDENTS’ ASSESSMENT OF THE ATMOSPHERE DURING INTERNSHIPS

Question 6.
How do you assess
the atmosphere during

internships in the workplace

(assistance of internship
tutors, employees, etc.)?

m very well
m well

W average

= not so well
m poorly
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FIGURE 7. RESPONDENTS’ ASSESSMENT OF THE KNOWLEDGE OF MS OFFICE SUITE
AND SPECIALIST APPLICATIONS, ACQUIRED DURING INTERNSHIPS

83%
Question 7. m very well
How do you assess your = well
knowledge of the application
of MS Office suite tools W average
and accounting software u not so well
during internships? u poorly

FIGURE 8. LEVEL OF APPLICATION OF A FOREIGN LANGUAGE FOR PROFESSIONAL TASKS
DURING INTERNSHIPS

Question 8.

To what extent were you

able to apply your knowledge B to a very large extent
of a foreign language # to a high extent
(German/English) in business B to a moderate extent
correspondence, in drafting = to a low extent

company documentation

m not atall
during internships?

FIGURE 9. LEVEL OF KNOWLEDGE IN THE FIELD OF ACCOUNTING ACQUIRED
DURING INTERNSHIPS

Question 9.

To what extent did you
become famllla‘nr with elen‘lents B to a very large extent
of the accounting system in » to a large extent

the context of book-keeping g

activities (e.g. accounting and W to a moderate extent
formal verification of financial m to a low extent
documents, registration ® not at all

of economic operations, analysis

of bookkeeping accounts)?

FIGURE 10. LEVEL OF THE USEFULNESS OF INFORMATION ACQUIRED USING
SPECIALIST COMPUTER APPLICATIONS DURING ONLINE INTERNSHIPS

Question 10.

In your opinion, how useful

is information acquired

via computer applications
(EasyFirma, Rechnungsverwalter)
during online internships?

m extremely useful
m very useful

m moderately useful
m hardly useful

= not useful at all
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FIGURE 11. SCOPE OF REAL WORK CONDITIONS AND WORK PRINCIPLES LEARNT
DURING INTERNSHIPS

Question 11.

To what extent did you become
familiar with the specifics

of working with a foreign client
and the principles of customer
service in e-mail contacts as part
of the provision of financial and
accounting services?

B to a very large extent
m to a large extent

H to a moderate extent
m to a low extent

= not at all

FIGURE 12. RESPONDENTS’ ASSESSMENT OF TASKS PERFORMED DURING
ONLINE INTERNSHIPS

. m very well
Question 12. = well
How do you assess
the performance of tasks W average
during online internships? m not so well
= poorly

Questions 13 and 14 were open-ended and concerned what students lacked during
internships and what should be the focus of language education at the university.
Referring to the internships carried out in the workplace, the respondents indicated
that they expected more intensive contact with the German language.

Most of the respondents noticed that thanks to working directly with
MS Office suite software as well as SAP and OneSb systems, they became proficient
in using these tools. This opinion was confirmed by the answer provided by one
of the survey participants: "As far as the internships in the company are concerned,
[ had no knowledge of how to use the SAP system. It was a nuisance that made
it difficult to get into the specifics of work in the Master Data department. That
is why I performed tasks that did not require knowledge of this system and were
equally interesting, but I regretted that I did not get to work with all the employees
of the department. However, I learnt how to use the OneSb system and upgraded
my MS Office suite skills. [Next year] I would definitely like to take part in SAP
classes but I don't know whether it's possible. It would definitely be very useful”.

The students positively assessed the fact that owing to the online internships
they expanded their linguistic competence: "Considering the online internships,
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[ can say that all the tasks significantly broadened my knowledge of the German
language which I used a lot. My only regret is that I was not able to work with
EasyFirma and Rechnungsverwalter applications, as neither [of them| ran on my
computer for more than three days, so I was doing tasks in Excel or Word”.

To the question: "What should be the focus of language education at
the university?” the students replied: "It is very good™ "There should be more emphasis
on conversations and listening comprehension exercises™ "First of all, conversations
in foreign 1anguages”; "The curriculum is complete and meets my expectations. learn
the specifics of working in an office, specialist vocabulary, communication skills and
listening comprehension skills — I do not see any gaps in terms of language. I would
just focus more on learning economics and accounting in practicc”.

The preliminary results of the survey confirm that the students are satisfied
with both the intcrnships and the curriculum of dua]—dcgrcc studies German
for Business Trading, providcd both at the university and online. The online
internships organised by the members of the project team also served their
purpose. Comments on the curriculum and the method of its implementation
were passed on to the entire academic staff of the dual-degree scudies.

6. Summary

The idea of dual-degree studies, known in Germany and other Western European
countries for several dozen years, is not that well-established in Poland - it has
been more extensively practiced at the university level for only a few years.
After a year and a half of implementation of the German for Business Trading
programme, incorporating LSP classes into the curriculum of dual-degree studies
seems to be a good idea. It is a particularly interesting offer for students who,
for various reasons, do not want to take up philological studies but wish to learn
a foreign 1anguage, Cspecially a specialist one, in the context of its speciﬁc use
in a professional environment. The implementation of the teaching concept based
on building competency tasks, although not easy and time-consuming, can yic]d
and already is yielding positive results. Competency models can substantially
facilitate defining course objectives and contribute to creating satisfactory tasks
that provide the professional context. Tasks teach students responsibility for
their own learning process and shape their soft skills, so important in today's
professional world. On-the-job training has already brought students tangible
benefits, among which the following should be mentioned:
m learning about the company's procedures and policies in finance

and accounting;
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m getting acquainted with selected elements of work in the financial
and accounting system applied both in the company and during online
internships — EasyFirma and Rechnungsverwaleer specialist applications;
m learning the practical use of MS Office tools (Excel sheets in particular)
and SAP;
m becoming familiar with elements of the accounting system in the context
of book-keeping activities (e.g. accounting and formal verification
of financial documents, registration of economic operations, analysis
of bookkeeping accounts, drawing reports);
[ learning about the specifics of‘working with a foreign client,
the principles of customer service in e-mail contacts as part
of the provision of financial and accounting services;
[ practical use of a forcign languagc (German, Eng]ish) in business

correspondence, in drafting company documentation, etc.

There are additional issues related to dual studies that need to be considered.
In preparing the implementation of the task-based approach, lecturers must learn
to shape the teaching and learning space both in the real and online world, which
requires a lot of work. They should also have high-level teaching skills. Moreover,
it is important to cooperate with experts and take care of individual development
in the scope of LSP classroom methods and techniques.

The dual-degree study programme German for Business Trading was
developed as the university's response primarily to the needs of the local labour
market but also to the developing national economy. Positioning of the university
in the context of this type of studies is undoubtedly an advantage as the proximity
and close cooperation with the social and economic environment makes academic
staff more open to changes, enabling them to adapt more easily both to the needs
of the economy and to the expectations of prospective students. The project
of dual-degree language studies, thanks to the development of relevant teaching
tools and methods, is a spcciﬁc testing ground and a contribution to further work
on the LSP tcaching programme.

It should be highlighted that the cooperation of the providers of dual-
-degree studies with various university units — the project office, accounting
department, Dean's Office, institute managers — constitutes a very important
factor in the success of the programme. Such projects, although they may seem
to be mere experiments, can benefit both the students and the university itself.
For this to happen, it is essential to draw on the expertise and experience
of persons wishing to be involved in such initiatives and, first and foremost,

support their efforts.
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Perspectives on LSP teacher training in Poland

1. Introduction

1.1. LSP teaching at a university

LSP teaching as part of foreign language courses at a university (also at human
sciences universities) has gained importance in recent years. Societies have become
more mobile; students participate in different foreign exchange programmes, hold
apprenticeships and internships in enterprises, take up professional work during
their studies and want universities to prepare them for their profession. Class
groups become increasingly diverse with respect to age, culture and know]edge
as many pursue education in two or more fields of study and bring different
subjectrelated experiences from the bachelor’s degree stage to the master’s degree
programme. This is the environment that a tutor — a LSP teacher — has to navigate.
Thanks to their education, the tutor is usually a teaching methodology expert,
but not necessarily an specialist in the subject area taught. Such work is based
on continuous further training and then harmonising linguistic and subject issues
and keeping them relatively balanced. Professionalism, on the other hand, is based
on the operational use of competences at their disposal so that the programmed
and/or implemented educational process could end with a didactic success
(Sowa, 2018, p. 122).

This paper aims to reflect on the work of LSP teachers conducting classes at
universities (mainly in the humanities) and their educational needs. The article
provides an example of studies in the field of philology educating German students
who pursue careers in a variety of professional fields after graduation. Some
of these students find employment in the economy (in its various sectors), others
become translators or teachers, including LSP teachers. "The professionalisation
of language education visible in recent years (also in philological studies) clearly
directs the education process towards specific skills required and/or desired
in the professional environment. Students who learn foreign languages in order
to Cmploy know]edge thereof in future work, want to attain as high proﬁciency
as possiblc, since linguistic competence is the kcy to success in the labour market”
(Sowa, 2018, p. 123). The analysis of the specificity of the modern business services
sector in Poland, with its demand for graduates with a good and very good
command of German, results, however, also in the conclusion that in planning
a university-level LSP course, from the learner’s perspective it seems unfavourable
to educate language competences with the specific, currently existing labour market
demand in view. It seems more advantageous to develop skills that prepare philology
graduates for the ever-changing market conditions (Makowski, 2018, p. 73).
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1.2. Defining concepts and needs
Students of the master’s degree programme at the Institute of German Studies
at the University of Warsaw can study the language of economics’. However,
does such a language even exist? There is no clear answer and no unambiguous
definitions — many researchers describe it as an umbrella term covering many
languages for specific purposes® In her considerations, the author of this article
inclines towards the definition of LSP provided by Rosemarie Buhlmann and
Anette Fearns (2000, p. 124), according to whom the term refers to "professional
languages, used by various groups of people” with different education and training,
forms of activity and various communication goals used in the professional,
academic and/or educational field in some way related to the economy. Later
in this paper, an attempt will be made to specify what a lecturer is to teach future
philologists, although ”given the multicude of definitions of a specialist languagc,
developing the foundations of LSP teaching methodology [...] turns out to be
a substantial Challenge” (Gajewska and Sowa, 2014, p- 26).

What are the needs of students, and thus the needs of academic LSP teachers
— these issues have been discussed for many years. The fundamental questions
are: Should a philologist know the language of the economy and to what extent,
e.g. marketing, tourism, advertising and logistics? Should philology curricula be
adapted to the labour market and consider the language of business to prepare
graduates to enter demanding global markets safely? What skills are most important
to them? These questions were put to both students and employers, yet the answers
were surprisingly similar. Business communication skills are the most important
for both parties in learning a foreign language, including conducting business
correspondence, negotiations, and phone conversations (i.c. "dealing with matters”
in a foreign language). Malgorzata Held of the Cracow University of Economics
(Held, 2015, p. 79) conducted research confirming those findings. Her surveys show
that employers expect the following skills from cheir employees: communication,
correspondence and negotiation. On the other hand, students seck knowledge
in a given field and professiona] and communication skills. So, there is certain
compliance in both sides’ expectations. The latest survey conducted in April and
May 2020 by Maria Walasek of the University of Warsaw (Walasek, 2021) on a group
of the so-called young adults confirmed it. The survey examined respondents’
motivation to learn, determining to what extent their professional activity

(or willingness to undertake it) contributed to taking up foreign language education

' Fachsprache Wirtschaft (Ger.).
> Fachsprachen (Ger.).
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(in this case: German). In this age group, similar to our student groups, issues
related to communication and the practical application of a foreign language
at work prevailed.

On the other hand, there is less research devoted to business language
teachers themselves, although they are the ones who try to satisty both parties
in the labour market through their work. They often ask themselves questions
essential to achieving those goals and have to answer them on their own. So, what
is the speciﬁcity of an LSP teacher’s work, in particular, an academic teacher at
the human sciences university? What are the challenges ahead? Let us take a closer
look at the specifics of a LSP teacher’s work.

A teacher encounters various specialist texts, obtaining them from authentic
sources. The teacher dcvelops in students the ability to read, write, listen and
speak — for professional purposes. By shaping various aspects of these skills,
the educator arranges exercises independently, tailoring them to the recipients’
proficiency and the specificity of the industry they try to navigate. Usually,
instead of using a textbook, the teacher processes selected professional texts for
educational purposes. The educator uses skills that must be constantly developed
and updated in response to the developing economy. The teacher needs a lot
of time for this development to prepare students to be ideal candidates for
the labour market (Held, 2015, p. 79). Summing up, it is a serious task potentially
contributing to improving the image of a candidate in the eyes of an employee
(Held, 2015, p. 80). Along the way, it turns out that the knowledge of German
— not too often pursued by students — is considered a necessary skill by
employers (Held, 2015, p. 75). What prompts students to enrol in LSP classes?
What counts for the recipients of the educational offer is its attractiveness
consisting of the direct impact of the learning content and process on life after
graduation, when they intend to quickly find a well-paid and interesting job
in which che skills acquired at the university will prove useful (Sowa, 2015,
p. 112). Thus, three parties — the employer, the future employee and the lecturer
— are interested in the richest possible offer of LSP classes in one of the desired
forcign languagcs.

1.3. Acquiring linguistic, business and cultural competences

This article briefly presents the challenges that result from the confrontation
between the goals of foreign language teaching in philologies and the practical
aspects of the subject dictated by the labour market (Strzelecka, 2017, p. 143).
Which language for specific purposes can be taught to future philologists?
Referring to the definition of Buhlman and Fearns (2000, p. 124) cited

in the introduction, several examples of languages can be given that offer
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learners a certain cross-section of the economy that are not technical in nature
and do not require in-depth knowledge of the subject. These are, for example,
the language of marketing and advertising, tourism, and even the language
of logistics. Introducing students to the professional vocabulary and basic
knowledge in these fields will allow them to gain experience and build cheir
own language base, which they will be able to use in their future employment.
The Institute of German Studies at the University of Warsaw offers master’s
degree students a LSP course that meets thus formulaced speciﬁc needs.

Regardless of the chosen economy field or branch, the programme also
covers interculcural themes. In fact, taking up the subject of the specific needs
of phiiology students, apart from purciy 1inguistic macters, one cannot ignore
the transfer of intercultural knowlcdgc, i.c. information and skills that will hcip
graduatcs find their way in an international environment and protect them
from making "cultural” mistakes in the company of German business partners.
Therefore, patterns of linguistic behaviour and practical know]edge about
business partners, their mentality and habits are also the subjects of LSP classes
during the second-cycle studies. The culture and customs of a given country
are presented in the context of the economy, so a specific goal of the classes
is to develop certain cultural sophistication allowing effective business
communication in speech and writing. This is best explained when comparing
business correspondence of different countries, in this case, Poland and Germany.
The ability to write a concise and factual lecter using well-established formulaic
structures and phrases (and this is what we teach in commercial correspondence
courses) made work for a German company easier for many graduates. During
oral communication classes, we develop the ability to communicate in a foreign
language in a given field and various environments (according to the NQF),
including the ability to popularise a given area of knowledge or effective
promotion, which is extremely important, for instance, for the advertising and
tourism industry.

The classes, co]icctivcly called Wirtschaﬁ:sdeutsch, therefore aim to ski]ful]y
combine the content and ianguagc intcgratcd 1carr1ir1g (CLIL) approach with
building cultural competences — all this to introduce Spccialist Vocabulary, enable
students to prove themselves in real professional communication situations, teach
them German structures of formal correspondence and provide them with
knowledge from selected economy sectors. At the same time, the issue of linguistic
correctness and the assessment of the correct application of grammatical rules,
proper syntax, varied vocabulary and style within the performed tasks remain

invariably important.
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2. Challenges for lecturers

The business and management language classes for students of German studies are
to develop communication skills and transfer knowledge in a foreign language,
in this case in the field of broadly understood business, advertising and tourism,
marketing and logistics. We should remember that students of language faculties
—unlike, for example, those from economic faculties — generally do not have more
profound knowledge about the functioning of the economy and financial markets.
Therefore, the lecturer’s role is to initiate and support the process of gaining
and assimilating professional economic knowledge by them. At the same
time, the teacher must conduct discussions in a foreign ianguage, in this case,
an interculcural debate, and carry out phiioiogicai tasks (e.g. teaehing the correct
terrninoiogy, strictly following the rules of grammar and building sentences
according to a complicated syntax). On the one hand, the teacher provides
students wich professionai Vocabulary and knowlcdge in a given field, tcaching
classes according to the CLIL approach, which is a current tendency or even
a priority in European education policy; on the other hand, the teacher tries
to accomplish the educational goals of German studies (using a sophisticated
language, distinguishing linguistic nuances and adequate stylistics). Let us
remember that not all graduates will work in large corporations, and many will
take up teaching where language perfection is a must. The challenge is actending
to a number of goals simultancously and finding an answer to whether this
unified approach will allow our graduates to succeed in the global economy
and simply enable them to find an interesting and well-paid job quickly.
Will learning German for economy purposes in German studies prove to be
the key to their career?

The challenge is to profile the teaching of a foreign language in the second-cycle
studies in such a way that it meets the needs of the labour market. At the same
time, the terminology and phrases communicated in LSP teaching (e.g. "business
ianguage”) should be questioned and subjected to constant anaiysis. This means that
the foreign language we teach in philology courses cannot be reduced to efficient
communication in economic and business situations. We are supposed to help
students cope with professional sicuations, but we also teach them philological
correctness and this way of thinking. The challenge for the lecturer is to take
this special journey along a balance beam, i.c. maintain equilibrium between
all educational goals so that our "final product”, namely a German philology
graduate fluent in speech and writing, is ready to address various challenges
in the constantly changing labour market (Strzelecka, 2017, p. 148).
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3. Formulas, approaches and strategies

Wirtschaftsdeutsch classes are practical in nature, they respond to students’ interest
in learning elements of specialist language for work-related purposes. However, they
are not tailor-made courses (the "demand logic”). They fit into the "logic of supply”,
i.e. they do not correspond to the learner’s current need but "somehow anticipate
the learner’s future potential needs”, without guaranteeing that che skills acquired
in the course of studies will eventually be used (Sowa, 2016, p. 143). In this context,
three theoretical foundations on which we base LSP teaching are of importance:

m CLIL approach;

m task-based approach;

m ludic strategy.

3.1. CLIL

According to the CLIL approach3, tcaching includes practicai icarning
ofprofessional Vocabulary and gaining knowiedge inagiven field. LSP teaching
in the CLIL formula means that the lecturer simultancously teaches a foreign
language and provides students with industry knowledge delivered in that
language. Philology students are also interested in learning about culture and
customs in the economy or business as well as corporate culture. Classes are
taught using the CLIL approach when, in assessing students’ achievements,
the factual content, i.c. professional content, and the mastery of a foreign language
(maintaining grammatical and stylistic correctness) are equally taken into account.
Additionally, the use of correct specialist vocabulary is assessed and respecting
culcural differences in the created or translated texts. So, it is about the ability

to present, prepare and translate specialist texts.

3.2. Task-based approach

The observation of social behaviour indicates a close relationship between learning
and action. The task-based approach to teaching foreign ianguages is an educational
tendency being the next step in developing communication methods (Janowska,
2011, P. 17). A feature of this trend is the combining communication with social
activity. As a result, the difference between the learning and the use of language
blurs (]anowska, 2011, . 84) and pcrformcd tasks providc lcarning with meaning.
This approach aims to develop the ability to cooperate in a group and cooperative
activity. The foreign language becomes an instrument of communication, action,

and striving for a common outcome. Learners are given specific tasks — writin
8 8 P 8

3 Fach- und sprachintegriertes Lernen (Cer.).
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aletter, conducting a phone call, negotiating a price, presenting a product, creating
an advertising leaflet, coming up with a slogan or developing a marketing strategy

— which, "incidentally”, are carried out in a foreign language.

3.3. Ludic strategy

The ludic strategy* means learning a foreign language through games, which
is fun®. Teresa Sick-Piskozub writes about it in the book Uczy(¢ si¢, bawigc.
Strategia ludyczna na lekcji jezyka obeego (2001), entirely dedicated to learning
the language by playing. This strategy focuses on the implementation of fun
tasks. This approach works very well in a LSP lesson, c.g. when students engage
in role—playing as enterprise cmployecs and must communicate with each other
to fulfil their assigncd tasks. The ludic strategy applics tcchniqucs rcfcrring
to playing games in a classroom to solve problems in a foreign language. Therefore,
learners are involved in solving tasks, but the goa] is achieved through fun and
play. Interested in a practical aspect of teaching, the instructor pursues another
objective. The most important factors leading to the educational success of this
approach include group activity and willingness to acquire subject knowledge
in a foreign language, and an experienced and well-prepared teacher.

4. Class topics — examples

We select topics of classes without exact knowledge of what will be the future
occupations of our graduates. Still, we are generally guided by usability and
suitability criteria in various sectors of the economy. It is challenging to teach
strictly technical or hermetic 1anguages, although such atcempts are undertaken
with already popular languages of law or medicine. However, the broadly
understood language of the economy seems to open a wider room for manocuvre.
Therefore, let us look at three proposals that work as a programme offered for
master’s dcgrcc students of German phi]ology.

4.1. Marketing and advertising

During classes on advertising, students learn about vocabulary and language
structures and locutions, enabling them to edit advertising texts, e-mails, letters,
product descriptions (Produkedesign elements, corporate identity elements),

4 Ludische, spielerische Strategie (Ger.).
s SpaB (Ger).
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brochures and information leaflets. They also analyse and edit direct marketing
texts (Werbebrief, newsletter). Exercises also include phone conversations and
selling products and services using language games. Discussion, analysis and
translation of texts taking into account cultural differences are also the fixed
component of classes. Basic thematic areas are:

Advertising as a form of communication;

Linguistic means in advertising;

Means of advertising and its message;

Target groups and marketing;

Advertising impact;

Ana]ysing and composing advertising slogans;

English loanwords in German advcrtising;

Polish-German comparative analysis.

Marketing classes include issues such as negotiations, trade correspondence and
intercultural training. The effect of education should be, inter alia, spontaneous
and correct response in a telephone conversation and a written expression
of content promoting a product or service. At the same time, it is important
to demonstrate not only knowledge of vocabulary but also different shades
of meaning or wordplays (puns) necessary, for example, to edit an advertising
text. The course prepares for work in the commercial or advertising industry and
launching one’s own business. In the practical part of the course, its participants
present a product that, in their opinion, is applicable for the German market.
As part of these activities, the presentation of the product in a foreign language
also takes place — and employers seck this type of skill.

4.2. Tourism

The 1inguistic training for the tourism industry is not terminologica] (typicaL for
examplq for specialist technical languagcs), but is a social activity in a foreign
language, spoken and written. In class, the learner acquires language skills
facilitating employment in the tourism industry; however, the effects of education
can be very versatile and interdisciplinary. The result of the course may even be
a specific product, for example, a tourist publication. Tourism classes assume
the task-based and ludic approach, preparing to work for travel agencies and
portals offering such services. They focus on creativity, and their formulated
objective is to promote Polish tourism in Germany, hence editing a convincing
brochure (in a foreign language) on the region, cities, monuments or even one’s
own district. The education will result in good knowledge of the phrases needed

to promote a tourist region, the ability to select information from various sources
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(here, for example, non-use of German narrative in the promotion of Poland) and
efficient translation of a promotional text taking into account cultural differences.
The text may relate to a project involving looking for a partner or a sponsor

(a genuine task).

4.3. Logistics

In the course on logistics, students learn about enterprise operations, breaking
them down, and their relations with the outside world. Introduction to this
subject is not easy for humanists but excremely useful; nevercheless, it prepares
them well for work in many positions as it teaches the subject matter. Logistics
facilitates 1earning about speciﬁcs of various professions and introduces issues
related to the functioning of enterprises in the real-world labour market.
A logistics language course allows students to gain valuable subject knowledge
in business operations; it is also a fountain oftcrminology, profcssional phrascs
and expressions regarding transport and forwarding. In addition, it refers
to other sectors of the economy, such as environmental protection or waste
disposal systems interestingly. During classes, students learn about such concepts
as Holysystem (in which waste and used packages are picked up from houscholds),
Bringsystem (houscholds bring waste to a waste collection point), DSD (Duales
System Deutschland), a system widely referred to in Germany as Griiner Punkt
(from a label placed on the packaging) or Wertstoffhof (selective waste collection
points) — (Strzelecka, 2018, p. 101). Without going into details, it suffices to say
that most of the course participants encounter this terminology for the first
time. Still, it is useful not only for future employees but also for those who
intend to live in Germany.

5. Future of LSP teaching at universities

After the end of the academic year 2020/2021, a survey was carried out with
a total of 35 participants — three groups of Institute of German Studies students
— attcnding the German markcting and advcrtising languagc course for two
semesters, based on the aforementioned strategies. These were two fifteen-person
groups and a six-person group (participants of the commercial correspondence
course, an element of the "Communication in Business” module, in the previous
academic year studying one of the Wirtschaftsdeutsch courses). Participation
in the survey was voluntary. All respondents were under 30, i.c. in the group
referred to as young adults. Some people (their proportion was not the object
of study) combined education and work. Both the survey and the course took
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place online, with more than half of the respondents (54.5%) declaring that they
would prefer classes to be held in person.

The results show that LSPs are worth investing in: 63.6% of the respondents
stated they had learned more in the marketing and advertising course than
during general language classes. Also, all the respondents expressed the view that
German studies should include LSP training®. Furthermore, 81.8% of the students
would be happy to participate again in classes on marketing and advertising,
the same percentage of the respondents would take up the tourism course, and
45.5% of that group would take up the logistics course as well as the general
language of the economy (Wirtschaftsdeutsch) course. The general question
of whether higher education should prepare for professional work resulted
in an interesting response — over 90% of the students said "yes”.

The main direction in the development of LSP education should be an
investment in a teacher who, in response to signalled needs, pursues more and
more goals in classes, delivering professional, linguistic and intercultural content.
A LSP teacher uses independently prepared materials, genuine or compiled, that
Carolina Flinz defines as the "secret curriculum” (Flinz, 2019, p. 11). Such materials
do not always work. While the task-based approach and the ludic strategy seem
to be the right direction for the future of LSP teaching — these educational
methods prove to be highly efficient (majority of the surveyed students expressed
their wish to participate again in the same classes; they recognise LSP as a "helpful
(tool) in searching for a job and in the future vocational life”). Such conclusions
correspond with individualisation of education in line with teaching trends and
guidelines advocated by the EU. These strategies are both effective and pleasant
— tasks are not "school-like” but authentic and, as such, willingly performed.
The Vocabulary used in practice is absorbed ”unknowingly”; therefore, there
is no need to learn specialist terms and words by heart. Emotions (Kottsut, 2020,
pp. 150-151) evoked during the tasks increase concentration and perseverance
in language learning, while motivation stimulates achievements and resulcs
(Walasek, 2021, p- 212). The learners are ”incidcnta]ly” involved in se]ecting
information, comparing and analysing data to create their own creative forcign
language texts. In contrast, the lecturer implements foreign language teaching
goals and transfers the substantial content almost casually. Moreover, an LSP
teacher practices interpersonal skills with students — and such skills are typically
acquired through costly training delivered by professional coaches. Learners
become autonomous (Siek-Piskozub, 2018, p. 66) without the tutor’s interference.

¢ Own study conducted after the end of the 2021 summer semester, currently prepared
for publication.
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The time ratio of teacher to student utterances improves. The teacher is "relieved”
from the teaching function and must only be authentic and on a par with scudents
taking part in the game. Due to their experience, teachers organise students’ work
and assist in sorting out and stimulating the learning process (Siek-Piskozub,
2001, p. 131). As the tutor does not constantly control work, the group is not
affected by stress. The teacher helps solve tasks, while learners experience a sense
of achievement (Siek-Piskozub, 2001, p. 19)7.

Therefore, it can be stated that thanks to LSP in the humanities, motivation
to learn increases. Over 90% of respondents answered "yes” to whether philologists
should be interested in LSP, and many of them considered those ]anguages very
important in foreign 1anguage lcarning”. This happens rcgardless of whether
the final course objective is achieved by the tutor. Intercultural competence
also belongs to learning outcomes. It is achieved while performing specific tasks
related to the economy and role-playing — today, this competence is considered
an element of linguistic competence (Sick-Piskozub, 2018, p. 45). Activities and
simulated situations result in learners taking responsibility not only for their
individual assignments (an own text) but also for the entire team task (a group
text). This prepares for authentic interculcural real-life contacts and strengthens
intercultural sensitivity (Sick-Piskozub, 2018, p. 66). As it turns out, students,
while writing their diploma thesis, consider not only personal interests but
also the requirements of the labour market — they select subjects closely related
to their professional activities, sometimes even to tasks they were assigned by
their superiors (Kie-Drgas and Prokop, 2018, p. 33).

6. Conclusions

LSP classes meet the needs of the labour market and form a good base for
successful professional communication in many areas of the economy. Such
real communication occurs only when the graduate demonstrates a high level
of linguistic and non-linguistic competence, knowledge of the subject, and cultural
and intercultural skills. Surveys carried out after the end of the summer semester
2020/2021 and own observations suggest that interest in courses combining these
three factors is very substantial and that students are very active participants.
Curricula with economy-related content facilitate graduates entry into the labour

market. Also, the aforementioned surveys and general universicy surveys (very

7 Erfolgserlebnis (Cer.)
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positive evaluation results regarding marketing and advertising courses) show
that classes that focus on linguistic prowess and convey subject content and instil
skills valuable on the market are particularly popular. Therefore, the language
of the economy became a fixture in the curriculum, and such courses do not
compete with general language classes but are their valuable complement.
Several conclusions may and should be drawn from the above considerations.
The database should be constantly developed by collecting up-to-date information
direct]y from LSP teachers. There are still unexp]ored territories for researchers
wishing to devote attention to LSP teaching methodology and strategies.
The research should assist in diagnosing teachers’ needs and developing a training
network for those who want to devote time to finding out about LSP learning
strategies. Groundwork projects are needed — if there are no other options — that
would allow for synergy among scientific research, lesson strategies and work
placements. It is the ideal to be sought to achieve a far-reaching goal, namely
improved educational outcomes. LSP teachers in the humanities should be offered
the opportunity of professional development in special courses, experience
exchange with lecturers from universities of economics and participation

in scientific conferences on languages for specific purposes.
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1. Offline and online LSP
at the university level

Teaching language for specific purposes (LSP) is important in both philological
faculties and other language study programmes, with the main goal of such
classes being to prepare students for communication in a specific professional
setting (Kic-Drgas, 2016, p. 39). However, it should be emphasised that their
role does not consist only in developing communicative functions within
various professional groups (Grucza, 2013, p. 6). Considering that the teaching
of a LSP is close]y related to the term ”spccialist language"’, it would be difficult
to propose a methodology for classes without prior reflection on the common and
diffcrcntiating elements ofgcncral languagc (GL) and spccialist 1anguagc, as these
features should be considered by teachers in the planning and implementation
of LSP courses (Gonzalez Hernando, 2015, p. 2).

Assuming that we can work with texts that do not contain specialist elements,
though it is impossible to find specialist texts without elements of general
language, we conclude that GL is the foundation of specialised communication.
However, we should all the while remember that (Kubiak, 2002):

m LSP differs from general language in specific features on many levels;

m LSP is not uniform in individual languages and is therefore not universal,

m there is no single LSP but only specialist languages of various fields.

The preparation of an LSP course is not an casy task due to the lack of specific
top-down guidelines described in the "Common European Framework of Reference
for Languages: Learning, teaching, assessment” (2003 [2001]). In university teaching,
the implementation of LSP courses most often depends on the field of study and
specialisation, and in philological faculties, usually on the abilities and preparation
of the teaching staff. Additional]y, attention must be paid to the proﬁle and needs
of students, bcaring in mind, however, that curricula do not changc frcqucntly
enough for these factors to be fully taken into account on the current basis.
In tcaching Spanish, the starting point for the preparation of curricula, textbooks
as well as other tcaching materials and exams is the "Cervantes Institute Teaching
Plan” (2006), but this extensive document also does not provide guidelines
for the preparation of a LSP course. As such, the most important questions
in curriculum development are as follows:

m What should we teach? What field of specialisation should we choose,

what competencies and skills should we develop and what activities
should we propose?
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m How should we teach? Should the teacher specialise in one specific LSP
or teach several of them? How to conduct classes effectively?

m How do we define class objectives? What should we consider: students'
career prospects, labour market...?

m Can a general language teacher conduct LSP classes? How does teacher
training and professional development work in the case of LSPs?

In the era of a pandemic and prolonged online learning, we must also answer
the following additional questions:

m How do we smoothly transition from classroom to online learning?

m Which tools should we choose?

m How do we motivate and activate students in remote classes?

m How do we evaluate and improve our professional skills and tools?

When designing curricula, preparing lesson materials or achieving educational
goals, one should remember the specific character of a given group. Developmental
psychology research indicates that adults can learn throughout their lives, showing
great development potential resulting from crystallised intelligence (Strelau,
1987, p. 28). The concept of dividing intelligence into fluid and crystallised
was proposed in 1971 by R. B. Cattell (see Strelau, 1987, pp. 27-28). Fluid
intelligence is genetically dependent, whereas crystallised intelligence is the resule
of experience and learning, and as such, changes with age. It is greatly influenced
by the culture in which a given person functions. For learning to be effective
and efficient, it is necessary to provide optimal conditions, i.c. to consider what
structure of knowledge to propose and how to utilise learners' skills, actitudes
and habits. Adults learn best when they (Kazimierska, Lachowicz and Piotrowska,
2014, P. 3):

m can refer to their own experiences;
have an impact on the course of classes;
can express their views without fear ofjudgment;
can make mistakes followed by feedback;

are actively involved in the learning process;

understand ti’lC meaning ’Jl’ld VaiUC OfWh’Jt thCy iearn.

Conversations with students during consultations show that mental and
physical well-being affects the effectiveness of their knowledge acquisition process.
On the other hand, excessively long and monotonous lectures, incompetent and
unprepared lecturers, the impossibility of putting the acquired knowledge into
practice, as well as failure to adapt to the needs and expectations of students,
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may cause reluctance, resistance and very often irritation on their part. Classes
during which certain learning outcomes are achieved should therefore correspond
to David A. Kolb's learning cycle (1984, p. 21).

FIGURE 1. DIAGRAM OF KOLB'S LEARNING CYCLE

/ eXperience \

active implementation reflective observation

abstract /

conceptualisation

Source: Banaszak, Fojutowski and Moskwa (2020, p. 6).

In the model proposed by David Kolb, a learner should go through all four stages
of the cycle for the learning process to be effective. By participating in certain
activities, learners observe themselves and others, and the information reaches
their senses. Then, in the reflection phase, they analyse what happened, process
data and compare new experiences with what they already knew about the topic.
The learning process continues, and in the next phase — conceptualisation, that
is, creating theories — they combine facts and experiences using memory and
abstract thinking. The last step is to put the acquired knowledge into practice.
In the case of LSP classes, this can be implemented as a project, simulation, game
or simply by applying the acquired information in professional activities.

The above form Ofteaching organisation and the app]ication of work methods
adaptcd to the assumed goals, with particular Cmphasis on the activity of students,
could increase their motivation to learn and engage in classes. However, one
should not forget about different learning styles and adapt them to the planned
actions and activities in individual phascs.

Table 1 presents Kolb's cycle and the corresponding learning styles distinguished
by Peter Honey and Alan Mumford (1986), as well as proposals for activities
and exercises that can be carried out with a group of learners (Kazimierska,
Lachowicz and Piotrowska, 2014, pp. 5-8). Activists are individuals who learn
through action and experience of taking risks — they are actors rather than
passive observers. Reflectors focus on retrospection and pay attention to details;
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they do not like to act under time pressure. Theorists like ideas, models and
systems, abstract thinking, inquisitive questions and intellectual criticism, as well
as structured actions without delving into feelings. In contrast, pragmatists want
activities to relate to the future profession, i.c. they like to learn practical skills.
Various activities can be proposed, bearing in mind the diversity of students'
learning styles.

TABLE 1. KOLB'S CYCLE, LEARNING STYLES AND EXERCISE SUGGESTIONS

Pragmatist (application, practice) Activist (experience)

simulations, project work, role-playing, case games, simulations, group work, problem-solving,
studies and examples, activities and practical practical classes, using technical devices,
questions, application of theory into practice creative activities, presentations, role-playing
Theorist (generating theories, hypotheses) Reflector (observation, conclusions, reflection)
translation of ideas, closed tasks, theoretical demonstrations, self-assessment, repetition,
discussions, attention to detail, debates, reading, listening, film evaluation and analysis,
theoretical questions examination of evidence

Source: Own study.

2. Practical Spanish Language
Programme: LSP (PNJH EFE)
in the 2019/2020 summer semester

Until March 2020, the university's educational environment seemed to be long-term
and well defined. Classes were conducted on campus, with new ICT technologies
and tools used only as an element enriching the students' actual encounters with
teachers in the physical space. By the second half of March 2020, it turned out that it
was necessary to organise remote classes at a short notice, quickly adapting to a new
pandemic situation the end of which could not be determined.

In the Spanish Philo]ogy master's dcgrcc programme, the Practical Spanish
Language Programme — language for specific purposes (PNJH: EFE Espanol
con fines especificos) segment covers three semesters. The table below describes
the hourly and thematic schedule of the classes. The relatively small number
of hours assigned to individual components is due to curriculum limitations.
Business language exercises were intentionally included in the summer semester
due to the upcoming internships or students' employment during the summer
break. The 30-hour press language block, implemented in the first semester
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of the second year, was to introduce students to the current socio-political issues
in the Spanish-speaking culture.

TABLE 2. HOURLY SCHEDULE OF SPANISH LSP CLASSES IN SPANISH PHILOLOGY

Master's

D Winter semester Summer semester

egree

Year | - EFE / Business Spanish
(30 hours)

Year Il EFE / Spanish — health-related issues (15 hours) EFE / Business Spanish
(30 hours)

EFE / Spanish — tourism-related issues (15 hours)

EFE / Spanish — press language (30 hours)

Source: Own study.

[t is worth adding that in the 2019/2020 summer semester, 25 students studied
Business Spanish in the second year of the master's degree programme.

2.1. Transition from the "real world”
to virtual communication

The COVID-19 pandemic meant that ninety-minute meetings held once a week
in the classroom had to be moved into the virtual space overnight. Printed/
photocopied materials that previously made it possible to build a multisource
dossier (with such things as original materials prepared by teachers) had to be
scanned and downloaded. Whiteboards and pens were replaced with a shared
screen on which important words and expressions that required students'
attention were written. Various technical problems related to the operation
of the MS Teams platform on which all the classes were held had to be overcome
in the first weeks. It turned out that although students do belong to "a specific
community of pcoplc for whom digita] tcchnology is a natural, albeit still distinct,
environment” (Krauze-Sikorska and Klichowski, 2013, P 70), thcy were not always
able to handle the MS Teams platform. There were issues with the setup, browser
or smartphone use. Sometimes, problems resulted from the low bandwidchs or
network overload, which made it difficult to conduct classes.

2.2. Forms and methods of work

Class materials were sent to the group e-mail, as well as uploaded to and shared
on the MS Teams platform (in the IT HISP MGR EFE/Negocios group during
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the 2019/2020 summer semester). Classes were held in real-time as scheduled.
The lecturer delivered content using the screen-sharing function to present
text and audio-visual materials. Students typically solved class exercises jointly
or individually and less often in pairs for the sake of working time optimisation
(making up for time lost due to technical problems). Students were encouraged
to participate in discussions and to make individual statements; this included,
for example, making a short commentary on the news related to the functioning
of the world economy during the pandemic at the beginning of the classes.
Working in pairs after classes and on an ongoing basis, students did homework
and exercises consisting in preparing brief overviews of selected economic issues
they wanted to explore (students chose their topics from a previously presented
list). The results of their work were consulted with and approved by the tutor.
The semester evaluation consisted of a grade for a written test prepared
within MS Forms form, as well as a gradc for working in pairs. Components
of the evaluation changed compared to stationary classes due to the special mode

of teaching in the 2019/2020 summer semester.

2.3. Survey and its results

Students were asked to complete a short questionnaire after the end of the semester.
In total, 16 out of 25 class participants submitted their answers. As part of the first
question, they assessed LSP online classes as compared to stationary classes
— the average mark was 3.56 on the 5-point Likert scale (5 — very good; 4 — good;
3 — average; 2 — poor; 1 — very poor). The second question concerned the advantages
of distance learning in the context of Spanish LSP classes (PNJH EFE).
The students mentioned such benefits as:

m "Easier access to materials”.

m "Convenience and safety resulting from the lack of need to travel
to the university and more freedom in time management’.

m "Opportunity to improve proﬁciency in online tools. It was much easier
to make presentations and discuss assigned topics. Working from home
was comfortable and pleasant because the tutor knew how to operate
the programme and helped solve problems”.

m "Writing notes on a virtual board — the possibility Ofcompieting
files online”.

Thanks to online learning, the students did not have to fill out materials for
classes or take notes in the traditional form. The remote mode also made studying
casier in terms of time management (no need to commute to the university) and

improved students’ sense of security in the context of the pandemic. Moreover,
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it also enabled them to develop digital competencies through the introduction
of new tools.

Another question concerned the disadvantages of distance learning

as perceived by the students.

m "Hampered information exchange due to very limited non-verbal
communication. Lesser involvement of students in the classes.

Various problems of a technical nature, e.g. connection-, sound-related”.

m "Technical problems regarding the Internet connection, lesser
sense of responsibility [while] speaking or preparing on the part
of the students; more difficule access to a lecturer in the event
of a problem or ifyou want to ask a question privately”.

m "It is more difficult to focus while at home; T was bcncﬁtting much less
[from classes] and I was less involved in distance 1carning activities than
in face-to-face activities”.

m "Online classes are much more tiresome than traditional ones; I find it
harder to focus”.

m "It bothered me that I did not know when I could take the floor and
speak online because I did not physically see who was 'getting ready’ for
making a comment. The lack of live interaction with the tutor made me
remember less. Reporting attendance on Teams was also a failure”.

m "Houschold members and neighbours disturbing lectures and classes.
Poor Internet connection; crashes resulting in missing classes. Lack
of focus. No interaction”.

m "Problems with communication (five speakers at a time). Disturbances
in the reception of content delivered by students and teachers
(e.g. due to a poor connection)”.

m "Technical problems — no direct contact with the teacher; a feeling

of alienation; it costs me a lot to speak up during classes”.

This question showed that interpcrsona] relations and non-verbal
communication are very important factors in the classroom. Technical problcms
and spending long hours in front of the computer negatively affected the students'
concentration. The disabled webcams also made them feel insecure when they
were to speak, which translated into limited class dynamics.

Finally, the students were asked what would help them find their way and
improve the implementation of the online LSP Spanish classes. The proposals
included such solutions as training in the use of the MS Teams platform, turning

on cameras, recording classes and designating a place to store files for classes.
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2.4. Stationary and distance education

As evidenced by the survey resules, the perception of classes was very diverse,
ranging from very positive since the students acquired and practised ICT skills,
to frustration rooted in the lack of contact with other students and a feeling
of being lost, alienated or even lonely. Interestingly, some people found the lack
of physical, direct contact (like in a classroom environment) demotivating, while
others considered being "hidden” an opportunity — not having to face others, they
willingly participated in discussions, spoke up or partook in solving problems
together with others.

2.5. Technical problems

While the questionnaires contained rcpcatcd comments rcgarding technical
problems, these problems were not caused by teachers but by external factors.
The classes could not always run smoothly due to heavy Internet traffic. Despite
the initial enchusiasm resulting from the opportunity to see each other online,
the cameras had to be switched off eventually so that all participants could hear
cach other, and the meetings could work.

Recording classes turned out to be a very helpful solution. The students
appreciated that option because it gave them a certain sense of security — they
were able to "catch up” in case of absence due to technical (equipment) or
personal reasons (e.g. unforeseen circumstances). Moreover, they could go back
to the material in question if they did not have enough time to write down what
they considered important or interesting, or if they did not understand something.

From the perspective of the trainer, recording required overcoming own fears
and limitations. Nevertheless, the positive aspects of recording meetings prevailed,
as the procedure turned out to be an invaluable support in situations where
the students lost connection for any reason. Importantly, the teacher did not

rm

assume that the students' "disappearances” during the classes were deliberate.
The teacher and the scudents had a ”gcntleman’s agreement” in this regard, making
the latter act more responsibly and maturely.

Undoubtedly, the possibility of using recordings as a tool for self-
-evaluation turned out to be an added value — it enabled the trainers to improve
their professional skills and tools, introduce new solutions and enhance

the attractiveness and volume of the presented content.

2.6. Access to materials
One comment contained a suggestion concerning the materials for the classes.
In stationary learning, the students received them successively on paper, and

only occasionally in an electronic version. Since the mode of conducting classes
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changed, all materials were delivered in digital form on an ongoing basis
(scanned paper documents and texts in an electronic form) and were available
both in the group's e-mail box and the course folder on the MS Teams platform.
Some of the exercises were presented directly during classes and exclusively on
the MS Teams platform, which could confuse those participants who read

the content of the classes asynchronously.

3. New online teaching solutions
in the 2020/2021 winter semester

The fol]owing subchaptcr is didactic and constitutes a dcscription of our own
experiences with delivering remote classes that began in March 2020.

In che 2019/2020 summer semester, fol]owing the outbreak of che COVID-19
pandemic, we had to transfer classroom activities to various online platforms, look
for appropriate tools to conduct them, adapt forms of evaluation accordingly, as
well as get used to new working conditions, without sufficient support or training
since no one foresaw this situation. At that time, numerous preparations and
cfforts were undertaken to ensure that the needs and proposals of the students
collected in the form of questionnaires would be considered in the next winter
semester (2020/2021), which was also delivered entirely online. We focused on not
sacrificing the content, making the most of the possibilities of distance learning,
as well as engaging the students, ensuring good relationships and atmosphere
in the classroom, providing the students with feedback and motivating them
in many ways by proposing many diverse activities. We wanted to apply
the learning styles of the students, bearing in mind that we conduct as many as
60 hours of Spanish for specific purposes classes in the winter semester.

Even though we cannot improve the quality of the Internet connection or
resolve all technical problems, we do have the capacity to stimulate good group
relations and create a good atmosphcrc that translates into more effective lcarning.
Hence, the students were requested to have their cameras turned on from the very
start to ensure more non-verbal communication and maintain focus and dynamics
of work (it is more difficult to get up and leave or focus on some other activity with
the camera on). This also makes it easier for the teacher to check if the students
understand the discussed material. While switching the webcam on during online
learning provides a mere substitute for real classroom interaction, it does make
it possible to increase participant involvement. As a result, the level of scress
resulting from limited social contacts is reduced and making open statements and

group integration are facilitated. Previous experiences, as well as several updates
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introduced by MS Teams and other platforms over the holidays, reduced the impact
that enabling webcams had on the connection quality, especially in small groups.

3.1. Evaluation

Taking into account the nature of the classes delivered, i.e. the practical
learning of the Spanish LSP, it was necessary to consider changing the form
of evaluation. Since written tests did not always work in online teaching, the final
grade was the product of several activities that had the appropriate proportional
value. The percentage discribution of different forms of evaluation during Spanish
LSP distance classes, as presented below, was intended to consider student
activicy both during individual and group work. Further, we wanted to enable
the development of soft skills like negotiation, cooperation, public speaking,
presentations, creativity, ﬂcxibilit}a rcsponsibi]ity for the implcmcntation of tasks,
a sense of duty and the ability to adapt to the new way of conducting classes

(in our case, online).
FIGURE 2. COMPONENTS OF THE GRADE — SPANISH LSP (PNJH EFE)
m Written assignment — module 1 — health-related issues
m Activity in classes — module 1
Written assignment — module 2 — press language
V | Activity in classes — module 2

m Group or individual presentation
= Editing an article — tourism-related issues

Source: Own study.

As far as class activity is concerned, the aspects considered included
preparation for the meeting, participation in discussions, as well as
the performance of exercises both during classes and offline. At the end
of the semester, the students were also to prepare one or two issues of a specialist
journal (depending on the group size). The 2020/2021 winter semester saw
the release of a single issue of "América Latina sin secretos”, which focused

main]y on tourism in Spanish—speaking countries in America.

3.2. Working methods, that is, learning by doing

Online classes do not limit the possibilities of introducing various forms of work.
Apart from interaction and having open discussions, the students can be asked
to work in pairs or small groups. The latter form of work turned out to be very
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effective, especially during translation exercises concerning patients’ history,
medical records and the course of diseases. The introduction of a new function
of separate rooms has been a great asset for the MS Teams platform users.
Changing the form of work from stationary to online does not necessarily
translate into a modification of the previously applied teaching mechods;
nevertheless, online classes should be carried out in a much more dynamic
manner if technical conditions so allow (which was pointed out by the students
in the surveys when addressing distraction and the lack of commitment). That
is why we introduced a new activity during language lessons — an Oxford-style
debate on the ongoing lockdown in Poland and other European countries.
An Oxford—style debate is a very formalised form of a discussion between two
four-person teams, although teams can be bigger for the purpose of the classes.
The thesis of each debate should be a clear statement that can be confirmed
or refuted (Kruszynski and Tarnowski, 2019, p. 10). The discussion is chaired by
the Marshal who controls the time of speeches and ensures the smooth course
of each speech. Apart from being very engaging and requiring group work,
the debates allow participants to improve their skills in communication, public
speaking, argumentation, stress management, as well as managing the time
of speeches and discussions according to strictly defined rules. The organisation
of an Oxford-style debate, considering each speaker’s role, is shown in figure 3.

FIGURE 3. RULES AND TASKS OF SPEAKERS DURING AN OXFORD-STYLE DEBATE

[ MARSHAL AND THE FLOOR )

1% speaker 1%t speaker L . .
1%t speaker — Specifies issues in thesis

and starts motion
2"d speaker — Continues argumentation

3 speaker — Rebuts arguments
of the opposition

4% speaker — Summarises the debate

2" speaker 2" speaker

3 speaker 3" speaker

4

5 )
E =
fQ %)
Q o)
a- (a1
8 o
& (@)

4% speaker 4™ speaker

C JURY AND THE AUDIENCE )

Source: Kruszyriski and Tarnowski (2019, p. 10).

Moving from offline to online mode also requires a shift in actitudes
to exercises and activities, both assessed and non-assessed. The tasks should be
creative and inventive, with fewer imitative content. Exercises such as dubbing

the speeches of politicians, fragments of television programs, interviews, etc.
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are very effective in higher-level groups. However, it is crucial to be very precise
when selecting a short fragment, which should be played several times and muted,
as well as when setting the amount of time to complete the task. It would also
be worth providing a topic or issue that will be the leitmotif of the prepared
dubbing. Before the public presentation, everyone should have enough time
to watch the film again, mute it, and practice synchronisation.

Student presentations have as many supporters as opponents. Nonetheless,
allowing students to choose topics and conduct the presentations as they wish
may result in making online classes more dynamic, facilitating group work, and
increasing learners' involvement. Before that, however, it is necessary to define
the time and criteria for the presentation and exercises that the spcakers should
prepare for their fellow students and discuss their p]an with the teachers during
classes. Giving the floor to the students themselves will allow them to look
at online classes from a brand new perspective as they will take on the role
of lecturers and will have to present the selected topic themselves, as well as carry
out exercises and other activities according to their own scenario. Furthermore,

it will be their responsibility to engage other members of the group.

3.3. Feedback
A properly conducted assessment and feedback on its effectiveness are essential
in today’s student-centred learning paradigm. Yet feedback should not be confused
with the overall final mark. It is not our intention to discuss whether grades
should be removed from university language classes — we merely wish to introduce
brief feedback from the teacher and other group members. In the 2020/2021
winter semester, we asked the students to grade the presentations prepared
by their colleagues in the following categories (on a scale from 1 to 10):

m presentation of the selected topic;

m sclection of materials and prepared activities for the presentation

of the topic;
m preparation and conducting of classes;
m opportunity to participate in activities conducted by fellow students

and motivation to activcly participate in the activities.

The students also had the opportunity to comment on the speeches.

Reliable feedback that should be provided immediately after a specific
task is a vital aspect of the course. Each student presentation was reviewed
in a one-on-one conversation with the lecturer, with all defects, shortcomings
and errors, as well as positive aspects, discussed during its course. The students
also had the opportunity to self-evaluate the presented topic and to address other



Perspectives on LSP teacher training in Poland

students' comments which, although sometimes critical, were usually constructive.
By using this form of work and offering scudents the opportunity to decide
on the course of classes and activities, it was they (and not the teacher) who were

at the centre of the educational process.

3.4. Tools

Online classes offer great opportunities to use a variety of motivating, engaging
and attention-focusing tools. Each of the available remote work platforms offers
additional features that facilitate collaboration and the organisation of classes.
Spanish LSP courses were conducted on the MS Teams platform in a team
created specifically for this purpose. All materials were uploaded to the team's
folders so there was no need to send them anything via e-mail (which provcd
problematic in the previous semester). With webcams enabled, everyone was
visible during the classes in the "Large Gallcry” or ”Togcthcr” modes, which
improved communication and increased the dynamics of meetings. The new
"Raise Hand” function improved the quality and smooth course of the meetings.
The chat proved also very useful, serving not only as a lesson board but also as
a way of activating students (e.g. by allowing several students to submit answers
simultancously). Group work was facilicated by the previously mentioned separate
rooms, which made it possible to work in various configurations. Despite the many
inconveniences of online teaching, we believe that the MS Teams placform has
improved our contact with the students and allowed us to reply to and exchange
messages faster thanks to the selected team chat and private chat functionalities.

3.5. Meeting with an expert

Online work also made it possible to organise a meeting with an expert, the president
of the guides association in the state of Hidalgo, Mexico. As part of the PNJH
EFE LSP course, the stcudents were able to talk about the tourism industry during
the pandcmic and discuss other aspects of tourist guides' work in Mexico. Such
events bring new opportunities, allowing us to leave the confines of the classroom
and get in touch with subject matter experts. While online classes made this
form of meetings possible, the return to the stationary mode of learning does not
mean that they should be done away with. It is possible to introduce such options
permanently by holding online meetings in traditional lecture halls equipped with
computers and appropriate screens (or connected to a projector).

3.6. Questionnaire and its results
After the end of the 2020/2021 winter semester, we once again asked the students
about their thoughts on online classes. The group of students who shared their
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thoughts during the previous semester did not participate in the survey. A total
of 10 second-year Spanish philology master's degree programme students took
part in the study.

In the first question, the students were again asked to grade the LSP
online classes compared to the stationary classes — this time the average was
4.2 on a 5-point Likert scale. The second question concerned the advantages
of distance learning in the context of Spanish LSP classes. The following opinions
appeared among students’ comments:

m "You can easily use materials that are on the Internet”

m "We were able to talk to a guide from Mexico, which would probably

not have happened if not for the online classes”.

m "We were able to work on audio-visual materials more often, which
enriched the classes substantially, as we not only read articles but also
listened to and watched various news and videos; we learnt about
specific problems related to politics, health system and tourism in Latin
American countries”.

m "Making the most of different teaching methods, programmes and tools”.

m "I believe that online classes allow you to process more material
and develop your Internet and computer skills™

m "Lots of genuine materials. It is possible that there would be less during
the classes at the university. More time for learning right after class
with no need to commute”.

The opinions quoted above present those elements of distance learning thac
the students appreciated. Some of them were convinced that it was possible
to implement more substantial batches of material; ochers appreciated the variety
of forms of knowledge transfer and applied didactic tools that enabled such
things as meeting an expert. Moreover, just like in the preceding survey,
the students emphasised the lack of need to commute to the university, better
time management and more ﬁ‘equent use of audio-visual materials.
Another question focused on the disadvantages of online learning:
[ ”Spcnding long hours in front of a laptop screen is very tiring”.
m "Video ‘stuttering’, but it's understandable™
m "We did not have direct contact with friends from the group
or the lecturer; it was much more difficult to focus while at home
(without changing the location)”.
m "The most burdensome part for me was working in many windows

simultaneously, for example, when we had to watch a movie about
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the politics of a selected South American country, take notes and answer
questions in a document, and have MS Teams open, all at the same time”.

m "Among the disadvantages of distance learning in the context of EFE
classes is the lack of dynamics typical for stationary classes where,
in my opinion, it is easier to initiate and carry on a discussion. Another
disadvantage is the reduced motivation of [..] students. It seems to me
that it is much easier to mobilise to do things and engage in tasks
perﬁ)rmance when we are physically in the room”.

m "Internet connection, difficult group tasks, much more material to be
prepared independently than in traditional learning, lack of paper-based
materials — strained eyes, many hours spent in front of a computer,
every day”.

m "Distance learning makes it difficult to carry out some activities,

for Cxamplc Working in groups”.

The students’ answers again showed that using the computer for many hours can
be very tiring. Remote learning also made it difficult to work in a group, reducing
students' motivation and commitment. The issues of technical problems and the need
for direct contact with the teacher and colleagues were brought up again.

The three biggest problems and obstacles in online learning identified
by the students in the fourth question concerned:

m online materials (not in a traditional form);

m housing conditions (lack of concentration, other household members, etc.);

m no contact with a teacher or students.

Among the most motivating factors that made students actively participate
in classes were:

m genuine materials (articles, films, recordings);

m current topics of classes;

B interactive exercises;

u atmosphcrc and mutua] rclations.

Certain aspects identified by the students as problematic or motivating
are contradictory in some respects, often due to the individual students’ needs.
Although they previously considered the lack of direct contact a problem,
the atmosphere and mutual relations during online classes were indicated as
motivating and stimulating factors. Discrepancies were also evident in terms
of training aids. Some students appreciate working on genuine materials (related
to the current topic of the classes) while others prefer traditional aids.
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4. Summary

In the first online semester (2019/2020 summer semester), students were asked
to address four issues:
1. Evaluate distance learning as compared to stationary classes
(5 — very good, 4 — good, 3 — average, 2 — poor, 1 — very poor).
2. What do you consider to be the advantages of distance learning
in the context of PNJH EFE classes? (provide examples)
3. What do you consider to be the disadvantages of distance learning
in the context of PNJH EFE classes and/or what obstacles did you
encounter in the 2019/2020 summer semester?
4. What would hclp you to better adjust to and implemcnt the PNJH EFE

programme in thC case ofonlinc ClaSSCS?

When preparing materials and classes for the 2020/2021 winter semester,
we particularly considered such things as comments on factors that would help
the students adjust to and pursue the course of study better. This is why we put more
emphasis on active forms of education, such as the Oxford-style debate, students'
presentations, interactive exercises and a meeting with an expert. All materials
were stored in one place and organised in folders. Further, we used more interactive
tools during classes (e.g. Kahoot!, Quizlet, Learnote, LearningApps or Word Art).

After the subsequent semester, conducted entirely online, we asked
the students the same questions 1-3. In question no. 4, they were asked to choose
the three biggest problems and obstacles in online learning, whereas in question
no. 5 they were asked to identify three elements that motivated them to actively
participate in the classes.

Thanks to the experience gained in the first months of online education, better
preparation of both classes and materials, as well as considering the comments
and needs expressed by the students, distance learning in the second semester
was evaluated higher (4.2) than in the first semester (3.56).

The analysis of the advantages and disadvantages of online classes
in the 2019/2020 summer semester and the 2020/2021 winter semester pointed
to several common issues. The main disadvantages include technical problems,
the need to spend many hours using a computer and the lack of direct contact
with the lecturer and fellow students. As far as the advantages are concerned,
the respondents frequently mentioned saving time, developing new digital
competencies, easy access to materials and updating audio-visual documents.

In the survey conducted in the second semester of distance learning, the students
focused on new forms and methods of work, while in the first, their focus was

on the very transition to distance learning mode and the resulting difficulties.
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Comparing the two semesters, we noticed that technical issues, a problem
previously reported by students, did not appear that often in the second semester;
this may be because the creators and administrators of the tools and platforms
used by our university put in effort to improve their functionality and reduce
the number of class disruptions. In addition, the MS Teams platform received new
functions that increased the class dynamics. The only change in the MS Teams
platform that we believe to be negative concerns the privacy policy of recordings
that were previously automatically stored in Microsoft Stream and made available
for download exclusively to the meeting organiser (other participants could only
view the material). However, as of the 2020/2021 academic year, the recordings
are available for download and viewing to all meeting participants, which is Why
some lecturers gave up on recording their classes altogether.

We realise that there are still problems beyond the realm of our agency, such
as the quality of Internet connections and our students’ housing conditions.
All the more, we should focus on those elements within our power that engage
and motivate the students and help us deliver more dynamic content. All the tools
we use should also have a specific and well-thought-out function, instead of being
just a break or pure entertainment. We should also remember about issues that
the students deem the most important, namely genuine materials, current topics,
interactive exercises, and the virtual 'classroom’ atmosphere and good mutual
relations. It is worth recalling the words of Mark Sparvell, an educational leader
at Microsoft: "The greatest potential for technology in education is to humanise
the learning, not simply digitise the concent™

Following the outbreak of the pandemic, both teachers and students radically
redefined their roles in the higher education system. Thanks to the wider
introduction of digital resources and more creative evaluation methods, a very
rapid transformation took place — one that would likely take many years under
normal circumstances. New solutions, often very innovative, will probably remain
with us even after the pandemic ends. E—]earning requires a lot of commitment
on both sides — faculty staff and students — and only with their cooperation is it
possible to succeed. Therefore, we fully agree with Paul Cowell (2021), who argues
that distance learning has contributed to a change in the perception of students

— lecturers started to treat them more like partners in the educational process.
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